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Foreword

Kaoru Nishimura

Director of Institute for Educational Research and Service

As the Heisei era ended, the Reiwa era has begun. Looking back on the last thirty years of the
Heisei era, the environment surrounding Japan’s education had changed enormously. With regard
to my specialties -clinical psychology and educational counseling- the change was not fortunate,
rather it was the reflection of critical situations and confusion at the educational scenes. It has been
broadly acknowledged that societies hold various expectations for schools on one hand, the
burdens on educators who carry these expectations have been beyond the limit of labor power
available on the other. This created a vicious cycle of declining the number of students who aim for
becoming educators and forcing the schools with a shortage of labor to increase burdens for the
current educators. The decline in learning skills has been problematized, and the issue of mental
immaturity is particularly remarkable. Moreover, this is not limited to primary and secondary
education. Even at higher education settings, the issue of mental development is continuously
getting worse, while various new striking educational practices are being developed.

Nevertheless, there is also a movement to open up a new dimension. In the past, education, or
the young people who were considered as the target of education used to be roughly grouped
together; however, in the present day, the new trend of respecting various different backgrounds
and characteristics, which is distinct from the common sense 30 years ago, has begun. Hence,
moving from the ideas of the older generation is required. Yet, it is not easy to change one’s sense.
We people who engage in research on education have to be confronted with this complex issue. It
is now the time when the profound wisdom is required to raise people who will build the new era.

Yet originally “education” can be achieved through the engagement with people. Education is the
activity to help a person live the way s/he desires. The activity also mirrors personalities of people
who engage in this job. Through education, educators inevitably aware their imperfection, bias, and
limits. Overcoming them brings about progress and contentment to grow together. It is not too
much to say that modesty creates them. That is the origin of research on education. When the
educational wisdom is discovered from the lively interpersonal exchanges, it becomes valuable
enough to be introduced even if it has a flaw. In this way, | wish to build a new wisdom.

This bulletin “Educational Study” was created for the desire to move education forward and has
been published hoping to make a space for a variety of intellect. The desire is growing now. The
peer review system for research articles has been getting on the track thanks to the efforts by
numerous people. In this academic year, we also have realized interactions with many researchers
in and outside of Japan, conveyed the outcome to students, and contributed to local communities
in order to challenge various issues around the modern education system. Although imperfectly, as
the director of the institute, | personally wish to make steady and continuous efforts, appreciating
supports from a lot of people.
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X RESEARCHARTICLE

HERICH T2 XKFEDKRMRROLLBHRE

A Comparative Study on the Expressions of
Gratitude of the College Students in Japan and
Korea

% BAEE KIM, Myeong-Hee

@ HENEKECRREMER
Sundaigaigo & Business Training School

5 I OHE, Hye-Gyeong
® EmEELAS

International Christian University

Kéywords =anizB, BHOBE, A FTTI— BEORFE

expressions of gratitude, situations of gratitude, strategies, university students in Japan & Korea

ABSTRACT

ARaoHENE, BAEM LTV TICRT 2EIERARE N & 28 E OS5 HE T, HHEEE F D
DL R OTALDIFE - T DRk 2 B U, FEHER A M7 <, RSO il G U C il U 70 g (=55
DEHBBEZEHTE 2 L) FIHIT 22 Ths, EHITTNBERTHENITATHY, SHEN - IF
SEMY Y =AW L TIThiLd, AT, SHENTELZE L UREIN D EHTTA % R B & E
#L, UEMICHEE B2 DN DEHMTEI N AARLHEICE W TED L I ITENTWD DN E S
FOBENOONT, BT H, TNETORITHETIE, BEHA NI 7 =N HHCRRIECTED
EOICRR o TENTHDDONITONTIHE, BEMRGERCO B3 Thiu Ty, LrL, ARNTT
C— T ESLR DS U T D THIEIMNICE TR, BHESNWD AEENAH 0, K5I 70 g 2 6
T & 2O TR EGE & iR T 2 2R OGN RN D Z L bHBRTE vy, L7zido T
ARG T, tLARHAT, BBRBILR, AHRRE 2 &) Bk 4 Ipd b M BEIN 2 58 L 72 ik 587 A I (Discourse
Completion Test, LA DCT) %47y, DCT THIH S L7z A kT 7 o —OFERIHERM - Sifi - #EarVER
WL TEDEITHNLENTWEDNTEHEZ HTH, BRET-TN5,
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The aims of the research are to help Japanese students who study Korean language to understand the
uniqueness of the language in the situation of gratitude, a specific situation where speakers feel burdened
emotionally, and to use the appropriate expressions in the situations in Korean without pragmatic failure.
Gratitude is a speech act that occurs in a chain discourse. It can be performed with/through language and/or
non-language resources. This research analyzes the common points and differences of the speech act in
situations of gratitude between university students in Korea and Japan. Previous literature in this area in
comparative sociolinguistics between Korea and Japan has not included an adequate description of the
differences in the strategies used by both speech communities for showing gratitude in a variety of situations.
The strategies, however, can be modified by circumstances in each culture. Failure to use the appropriate
strategies can cause pragmatic frustration for Korean learners in Japan. This research employed a DCT
reflecting factors of social status, degree of intimacy and degree of burden. The interaction of culture,
situations, and social factors as well as the differences in expressions of gratitude in Korea and Japan were

analyzed.
1. [FLCBHIC

AFOBIE, BajilL C<NHFEICKTD
BRI AEN D D EOSRE T, WEESEEN
HEEE D fh 2 K ONSUAR AN FF o T 2 RERRIME & B
L, FEHFM72 5B (pragmatic failure) (Thomas,
1983) 72 <, RUSHEIIS U T bl e mgERE O
EHRBAENTEL2 L2 FMIT52LTH
Lo WHERIZZNAKRT—2ODOFETEITH
D, TALQJAAF GEHOBRE) | LWV O FHENS D
IMMADH IO, BEATHO P& E LTH
RENDZILLHD, KEMAIa=r—ay

(phatic communication) (Jakobson, 1960 ;
Malinowski, 1923) ®—>& L T/ SN 55
i, e bEMbTELFLEEFOa I
=hr—var - FrrprRkL, AFMBRE
HEFF- QW 2720 OBHE R FE L U THRET D,
COXIBEAT, BELVIITRHITHATHE
FETH ARG BN TEELRFEH DU
E7 e L LTRSS TV D, FrICiEE T,

MM (M) ) LEOBENL LD K
NS, BEATENIIME A O NS MM HT 5 R
ELLTbHEbhTnD, LEeR-T, BT
ELTORH S, MiER AHBFROLY Y IZH
BWRBEEZ R L TN LN D259,
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2. BITHRE, AROFAERVE

B FRBICE T 2 B AR TORITHIRI, Ut
(2006), == (1993, 1994), /NI (1995) TH,
LD R I, EHTT H5mEICE T HHgREH O
R0 5 b ORKESZ HDTWD, ol
1%, BAGE L REAMNEREOSRIFZE LT TN D
23 (2, 2012; 40, 2010), EHT 25EICRBT
% BEERIRFIED 5 B, BARTITOIE b OICiX
& (2002), 2= (2012), ZE#k (1994) 72 &End 5,
Bl (1994) TiE, BREOIUAEROBEZ & T
i TV D ER A 22 G R L & i - Bls L
W o TR PR & ST L, sRECR T D
JEHEBIL Y e B ORISR TEDR D A
BHDHEBRTNS, F (2002) TIX, TV R+
SO A B | R B A E R & F DS O
A RNT T O TN EATY, EEERE CTIEE
MEH LY TERRBLSN DA ST TU—] &2 X
DB T AN S D LR TS, 2
(2012) TiE, HEECTT v r— hMEEZITW, H
A NITEGH IR 2 S 8E 15 2 DB AR S i

EE AL SFETEI S CHEET b < H D
EWVWH T EEER L, IRDDOHETIE, SR
ITENCRIT 5 HEEDE, S F Y B ARTILHBEE
RS, BEETITERS S0 TR, ThEh
B BLOF WA RO HER TH 5D Lk T 5,
BRI, BENAKEZR U LEN N
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Y, HOWVTHEETHTEDICHWDL KRBT

EOBEMNBKMINIZA NI T V=L LTHD
ZEHTED, B (2002) LSMTAARN L EEEA
DI 2 WISl 2> D L, o &17-
=% DITIE, SFE (2001, 2002, 2004, 2007),
Song & Mizushima (2002) 72 &A% 5, Song &
Mizushima (2002) 12X 2 &, #EAFZAARANIZ
Pb A~ 2 KRBT DB TR, T 2 B
TERMICHNOND TE#T D), Thons 5]
EWVWIHIBEEZ LI Lo HGAE, TBIEELC
oML AERBIKLT D] EWIHIRHRELE
D, OB L ZRET DA NT TV —ZHEKIC
BRfE3 5 Lk T 5, 5FE (2007) TH, FHE
NEIFECB K E, TUF ) RO AL IZITE
B RELZ SO Wb Y, EE#HOEM, &
HWNNEEDZ ENBESICE 2 TL RISl
720, B LDERERE, BxRANTTU—%
B > TWD LR TWD, I HIC5FE

(2007) TiX, H FICIE#HAERT FEL LT,
FEETIZREOD A F T T V=N DT
LEEBLTCWD, ToMoEITRE LT, 7
LEBY R E2HITS - 5695 LB RE L
A ZIT o724 (2005) Tk, 7L EVFEHD
VY, ABEBRURCSHI T, WEAL
Fo]gd W tal| A oA L. (b5, LR T
EOL L) XL, FatoSmm cHtsiRE
EHEHATL b H o EFES TV D, 4 (2005)
2L DL, wETIEEIERBL N, T Y
ol A NFAZA 2 (EHILTZDEI R DEF;
STEED?)] OXHL, —AMFEEDD L
INCHOLNDLREDZEDNDZ b LN, ZD
KO RRBUTHANZITAR N7 Lk T
Wa,

Pk, RSB D 2 E To B R IR
TERBEEL L2, b ORFEILHE (AAN - &
EA) 23, o (FoLH>RGHT), Yok
\ZRED D (ERKREL - EEEEEL, A T TV —
OEMEZRE) ZHOEMNITHZ EICEANRETH
TW5D, K, HRESHOMITE D> © ORGH R O
Zeik, T (BRESME) ) #EHRT 2 & 9 FiE
AR, ED LTEHOBREAL Lo ATE bR

WDINEWN D T &S D BEN B HFE L 723 A
LHBND, TNETOMEDRERICLD &, i
E AT LW BER CIER RIS T 0 flibT,
ERUL L TR W ER % 2 SRERBLE W TG &
WIOTEEZITLCND Z ERFAL NI o7,
IHIC, EEANCHEIZALNLDL ZO XD RIEE
UL LTRGHIE, A NI 70—, 972bbANE
HHFORREHER? - RUT DO DHEN TR &
LT TWad Z bR Tnsd, LaL,
INETORATIIETIE, EHA b7 7 =034
HRBUTIE C T ED X I Tz TRALTN D
DINZDNTIE, BARR 5Ll eo it 23T T
W, BWHICEL > TEDX I REHA ST T
V=RNHNLNTWLONERHTLZ EidEb
OTHEETHD, AbTT V—TGECRMIIE
C TV O THIMBIMNICEE, £F S5 afgErEs
H Y, AL EY) 22 H A 68 T & e I
W [EFE A TR 5 78 H OFE R 2 R B A
HZ EBPERTE RV TH D, LEEn-T,
ARMTEINETOWRE S DICHEBIEHIE
T, () thznpfr, (2) BlEREILR, (3) AR
g Y, fex ettt EIR A FE L7z DCT #17
VY, BRETEFESEER &y D BRI X, G A
h T V= OFRNGHIC L > TED L HITHW
HDNTWADONICERE H T, T & BLREIT,

3. AENHME

INFETONEE, EICHESMERICI > TH
ANEBENIEDOL I BREHHA T TV—%%
ESTODODZEHADEINTEY, &KbK
FiesGim, 2V &SR A FRFCE
ELTIThbRDE#HA T TV —0Z bIZiER L
FHDIFFAERY =520, Lin> T, AiF%E
T, AL LD RGmICBWTHED A& ITZi
TNEDEL Y IREHA N T 7 O —E BN T
WD DD, Z LTRHU LD e8m T AR rER
WESTERA T T O—NEDLHIITLEDBED
MEWV SR AT - BET HToOI, KREDK
T — ZINEICHF] e DCT Z1ER L, AR L
EDORKFAEZ NBICREEIT o7z, T O*RIG L
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ROWEET — 2 D%y, SRS Ko TEYL
LTCWLFEEDA N T T VI BlEgd 57

TIZHSRZEE (naturally occurring discourse) %
INELTHOT 22 ENEELNEAS, LrL,
H ARFRGE CIE A 30 B B & o8 TE M x
Ay he—AT 5T ERmOTHLLS, AFRED
HIIIG Ul 7 — 2 2 KREIZINET 5 2 I3RS
TIER, FEHERCHERTT A O IE T — X IR
WL A SN TW5 DCT 54, HHETAR
OT7 r— N TH L, FRANICHES L
T REDT =X ERGWNETH LN TED,
Mey (1993) Tif, RIZEOEINT 47— A
D AR—=2THBE SN 55, DCT 3 FF2R
RRLBEANZ DN TV OB L TV B2, A
F ORI - WEIEFIIN X, St a2
KU U7z B0 K#E 2 ~ 5 52— fd fE b o
Bl e WO AR O B A ERT 5720120%, 5
BEREOT—FRLETHDL, LIR>T, K
T CIERRAEE D FRN ) < D OGHERrEar 2
K ZBE L7 DCT 28 M L Tild &L ot 217 -
TW5,

31 AEXR

IO L 25T — X WEICHT- > T, K
8 I H AR & [E 0 KP4 & %t 4212 DCT % %l
L7z, A&, 201746 A 128256 H 23 H
ETOM2BEMICHIZ» T, @EOSI® & T
TENENITHTZ, DCT I, M AICHEA TH
SUCITEERE 2 BB s L CGRIRL TV D K2E
12, BILTIXAAGEZFL L TV D RFPAEICENM

3.2 DCT OERHAELAR

DCT DNEEZEKT 22 LIThHTo > T, &
REDBIT O DG HE IR VLD R E DWW T
Coulmas (1981) @ [&EFH D *%f5 (the object of
gratitude) | #BEIZ LTz, BGHRBL O % filh
% L7z Coulmas (1981) TiX, REESEBLOBERPUC
WETLER L LT IEHOMNR 2HF T D
aﬁi&%%bf%mé#mf®@ﬁ%ﬁi@%
R LT NIT L D 5 D178 XL DITAORF &
BEfR723 % 5, Coulmas (1981) TldZ L% D
KR LMD, ENENRR D 4 SOHHERIH T =
VIZK L TWD, 7ok, &%5mE, (1) ‘R
B LR R, (2) BRI bk,
(3) REHMTENC BT DIKEDO AL, (4) FEFEX
FREOFRZR ST TEY, SR0E
EnlC 2 Dl En TS, 9, (1) G
:ﬁﬁmﬁbhtﬁfhxmvtiJiﬁﬁ@ eSS e
% THATOKH) & THEOEH] 12T bhbd,
%m@@ﬁki%%ﬂbwmﬁ@gﬁ%mzé_
LRSSV, FROBHEIXEBI T EH OR
DU L TEH R AL SO B TH D, #ilziE
O OITFIHI 2T 254, Wizt o
R cfashe Tx2de8 =44 Ao
(THEWEZEEHONE ) ZT8VET,) | ITF
ATOEHIT S 720, FEERITFCSML TG
[Zdal] F=MA AU (ZTHFEWEEED
DiRe S TEWET,) ] LEETOTFRORHIC
WMicd, WIZ, (2) BEHERBEPMEDIV IR
oW X 572 TWERZRG D) 1Tk 5 R
UMx%hk%W$W6®@w%%%®%#&E

L7ehs, FRCBEOHLEZBER LIzt O TR MFEMVE R 72 2 & ) 2T DI e 02T 6
WV, FTERERNIR 20 DRRE o T, FAR NS o (3) EGTHENC BT DK O A Y, FRIC
OMEE, R1OEY THD, KIEH L TR THFMNS OFE ] CRIE
®1 HEAROBE
BEAKTE BAAKRZAE

A3 40 % 34

izt 21L7EE HRAEE

b 20~24%: 334, 25~28%: 14 19~24% 1 374

45 BF 14 &F: 294 Fo1%, LF: 364
G BEABFZEOBRE, EEHICERICITIENEL, —BAFELIEROEND D,
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BT TCWDIRIZAR D), kb TH ORI
RFER) M S L o TREEZ T IR DM
T TCBIRENM TN TWD, &I (4) FE
R REOREOY A, VA NT U TOEE
DG 72 ECHERIICIEEESND Tho k5D
SWEF,] OLHIT, EREIIEEEZZT TN
RVWDIZHKFEINT- b DO, Fhe b EEH
FrOBEEEZZT THRE SN b DRONIT I >
THT BTN D,

ARFAE T, FHFEOITHREOITHORFIC X
0 B EZ T 2 ADNEIE A 2 U R B
HIRZ DIRMDOBERIGUZ LT Dz, (1) F
= HARH 72 BUE 2 2 1 TR W ERTORGRe, (4)
BEEO XD 7 — e ARG CEEMICREE S LD
BRI L, 2 LT, REMHTLEEE
ZTCHGE SN D FHOH Z AR, (3)
W O SOIIED E W 7 TN 6 D I 2
B, R 4) HEMSOHBMRGED DH\WIE
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Migration experience brings psychological distress to migrant individuals in the process of acculturation.
Particularly, women are more exposed to additional stressors in the newly adopted host countries. In the
previous literature, social-ecological correlates (e.g., social support, social connectedness, and sense of
community) have been found to enhance psychological well-being and effective parenting among
immigrants. However, the relationship between social-ecological correlates, psychological well-being, and
parenting have rarely been investigated in Japan. This paper aimed at investigating the role of social-
ecological correlates of psychological well-being and parenting self-efficacy among Filipino migrant mothers
in urban Japan with an eye toward developing future interventions promoting their psychological well-being.
The SEM analyses showed that social connectedness in the Filipino community and sense of community
mediated acculturation and life satisfaction, and social connectedness in the local Japanese community
mediated acculturation and parenting self-efficacy. Also, it was revealed that participation in religious
activities and neighborhood activities indirectly influence life satisfaction via social-ecological correlates;
and participation in neighborhood activities, school activities, and language learning opportunities indirectly
influence on parenting self-efficacy via social-ecological correlates. Although the sampling method and
sample size were noted as the major limitations, the current study still provided support for the notion that
social connectedness and sense of community can have a positive effect on psychological well-being and
parenting self-efficacy among Filipino migrant mothers in urban Japan. As a future research implication,
focusing more on the strengths and the resource of migrant mothers and their community by using a mixed-
method approach would be recommended.

1. Introduction

Migrant individuals often experience acculturative
stress, negatively affecting psychological well-being in
the host society (e.g., Berry, 1997; Bhugra & Gupta,
2011; Sam, 2006). Specifically, migrant women are
relatively more exposed to additional stress-inducing
factors resulting from domestic service works in the
new cultural environment (Chandra, 2011; Sam, 2006;
Tsunogae, legami, & Shimizu, 2011). Previous
research revealed that social-ecological correlates (e.g.,
social support, social connectedness, and sense of
community) have been found to enhance psychological
well-being among immigrants (Hombrados-Mendieta,
Gomez-Jacinto, Dominguez-Fuentes, & Garcia-Leiva,
2013; Salo & Birman, 2015; Sasao, 2017; Yoon, Lee
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& Goh, 2008). Particularly in the parenting literature,
the importance of social-ecological factors as a set of
important protective factors for effective parenting
among immigrants has repeatedly been demonstrated
(Izzo, Weiss, Shanahan, & Rodriguez-Brown, 2000;
Serrano-Villar, Huang, & Calzada, 2017). However,
little research has focused on migrants’ social-
ecological variables as predictors of psychological
well-being and parenting in Japan. Thus, the current
study aimed at understanding the role of social-
ecological correlates of psychological well-being and
parenting self-efficacy among Filipino migrant mothers
in urban Japan.

The objective of the current study is to examine how
social-ecological variables (defined as social

connectedness and sense of community) affect



psychological well-being and parenting self-efficacy
among Filipino migrant mothers in urban Japan with
an eye toward developing future interventions
promoting their psychological well-being. A field
observation study with Filipinos was conducted in a
Japanese urban community prior to the survey study,
aiming at understanding the local community, building
a trust relationship, and developing a survey. A
questionnaire survey with Filipino migrant mothers
residing in Tokyo’s urban areas was conducted to test
some hypotheses that stem from a conceptual model

(to be explained).

2. Literature Review

2.1 Psychological Distress and Well-Being in
Migration

Migration or immigration occurs over various
reasons such as socio-economic, political, cultural and
religious reasons (Bhugra & Gupta, 2011; Cheng &
Chang, 1999), including seeking a better education and
economic activities and pursuing freedom in politics
and religions (Liu & Cheng, 2011). Although
migration potentially enables migrant individuals
themselves to enhance their educational and economic
opportunities and to free them from political or
religious restrictions, migrants often experience
physical and psychological distress in their newly
adopted host countries.

Empirical evidence suggests that migrants tend to
experience psychological distress such as acculturative
stress when they attempt adapting themselves to the
host culture (Berry, 1997; Serrano-Villar et al., 2017;
Wong, Correa, Robinson, & Lu, Q., 2017; Yoon et al.,
2008). It is also found in previous literature that
foreign-born individuals often experience acculturative
stress when they adopt the values, customs, norms,
attitudes, and behaviors of the culture of the host
society (Wong et al., 2017). Yet, individuals who
experience more coping efficacy are likely to have

better physical and psychological outcomes (Chu,

Saucier, & Hafner, 2010).

2.2 Psychological Distress and Parenting among
Migrant Women

Among migrants, migrant women are considered
more vulnerable to psychiatric disorders because of
additional stressors resulting from domestic service
work (Chandra, 2011). It was pointed out that since
many women are involved in domestic work, they
have limited opportunities to communicate with
individuals of the host country, which makes them
difficult to acculturate with the host society (Chandra,
2011). In particular, immigrant mothers often have
additional responsibility in assisting their children in
adjusting to multiple cultures such as their heritage
culture and their family culture of the host country
(Miura, 2015; Sam, 2006). Some studies showed that
migrant mothers tend to be isolated at home due to the
busyness with their domestic service work (Chandra,
2011; Sam, 2006; Tsunogae et al., 2011). In addition,
Chandra (2011) suggested that social support and
network is regarded as one of the most significant
protective factors for the mental health of migrant

women.

2.3 Social Ecology of Migrants: Concepts and
Applications

Many studies found the importance of social-
ecological variables in accounting for the migrant’s
psychological well-being (e.g., Hombrados-Mendieta
et al.,, 2013; Mahmud & Masuchi, 2013; Salo &
Birman, 2015; Sasao, 2017; Yoon et al., 2008) and
parenting (e.g., Green, Furrer, & McAllister, 2007;
Izzo et al., 2000; Serrano-Villar et al., 2017) among

migrants or ethnic minorities.

2.3.1 Social Support

In community psychology, social support has been
studied as one of the key resources for promoting
psychological well-being (Barrera, 2000; Dalton,
Elias, & Wandersman, 2007; Saegert & Carpiano,
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2017). Social support has been defined as “information
leading the subject to believe that he is cared for and
loved, esteemed, and member of a network of mutual
obligations” (Cobb, 1976, p. 300).

Salo and Birman (2015) examined the impact of
acculturation on psychological adjustment among
Vietnamese refugees (n = 203) in the U.S. by
operationalizing acculturation by a bilinear scale of
American and Vietnamese culture. The results
indicated that Vietnamese acculturation significantly
predicted satisfaction with social support from
Vietnamese individuals.

Furthermore, the influence of social support on
parenting was examined in some other studies (Green
et al., 2007; Serrano-Villar et al., 2017). Green et al.
(2007) examined the effects of attachment style and
social support on parenting behavior among low-
income African American parents in the urban area (n
= 152). Their study found that social support
significantly positively influenced the frequency of
parent-child activities mediated by the mother’s
attachment style (defined as two dimensions:
avoidance and ambivalence) mediated between them.

Serrano-Villar et al. (2017) examined social support
with respect to family and school network as a
protective factor for the healthy childhood functioning
among Latino immigrant families in the U.S. The
study revealed that familial support had a significant
effect on parenting practice via positive parenting
practices. They emphasized that social support, in
general, has been found to diminish the use of harsh
disciplinary practices and to increase the use of
positive parenting practices of responsiveness,
acceptance, and warmth in parents of all backgrounds,
including low-income migrant mothers (Serrano-Villar
etal., 2017).

2.3.2 Social Connectedness
Social connectedness refers to a feature of the self
that reflects the perception of enduring interpersonal

closeness with the social world (Lee & Robbins,
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1995). The emphasis on their concept of social
connectedness is on the independent self in relation to
others. (Lee, Draper, & Lee, 2001).

Although Lee and Robbins (1995) defined social
connectedness in general, Yoon et al. (2008) extended
the concept and developed its psychometric scale for
immigrants: social connectedness in mainstream
society and social connectedness in the ethnic
community. The results showed that the former
partially mediated acculturation and subjective well-
being, whereas the latter fully mediated enculturation
and subjective well-being. Their study contributed to
providing the important notion of social connectedness
among adult and long-term residents of the immigrant
community.

Mahmud and Masuchi (2013) applied Yoon et al.’s
(2008) study to the Japanese context. They
investigated the relationship between acculturation/
enculturation, social connectedness in mainstream
society and ethnic community, and subjective well-
being of foreign residents living in Japan (n = 101).
This study found that both social connectedness in the
mainstream society and the ethnic community had
significant positive correlations with subjective well-
being such as satisfaction with life and positive affect.
It is one of the few quantitative studies which
discussed mental health among foreign residents in
Japan from a community psychological perspective.
However, the study presented itself methodological
limitations in sampling and analytic strategies: their
sample included short-term residents (e.g.,
international students at colleges) and did not include
the causal mechanism of correlates because their
analysis relied only on correlation analyses and
ANOVA.

2.3.3 Sense of Community

Psychological sense of community is regarded as
the core of community psychology (Sarason, 1974).
According to Sarason (1974), the sense of community

covers an individual’s feeling of belonging,



identification, and participation in communities.
Similar to Sarason’s idea, McMillan (1976) defines
sense of community as “a feeling that members have
of belonging, a feeling that members matter to one
another and to the group, and a shared faith that
members’ needs will be met through their commitment
to be together” (as cited in McMillan and Chavis,
1986, p. 9).

Sense of community and its relationship to mental
health have been investigated with some immigrant/
migrant populations (e.g., Hombrados-Mendieta et al.,
2013; Sasao, 2017). For example, Hombrados-
Mendieta et al. (2013) investigated the relationship
between sense of community (SOC) and satisfaction
with life (SWL) among immigrant and native
populations in Spain (immigrants, n = 700; natives, n
= 946). Their study showed that there was a significant
influence of sense of community on satisfaction with
life. Since little has been studied about sense of
community and its relationship with satisfaction with
life in the native and immigrant populations, the
present study would provide significant implications in
the study of sense of community.

Additionally, an important study addressing sense of
community of foreign residents in Japan was
conducted by Sasao (2017). Sasao investigated the
relationship between sense of community, social
capital, and psychological well-being among
Brazilians and Koreans residing in Japan. The study
revealed that sense of community has a significant
positive effect on psychological well-being via social
capital among Brazilians. Their study is exceptional
among studies about psychological well-being among
foreign residents in Japan, while most of the mental
health literature in Japan has examined individual
characteristics and clinical cases using qualitative
methods. The significance of Sasao’s study is that they
focused on social-ecological aspects and use of the

mixed method.

2.4 Challenges and Resources among Filipino
Migrant Women in Japan

Filipinos are the fourth largest group of foreign
residents in Japan (Japanese Ministry of Justice,
Immigration Bureau, 2018), comprising a large
population of “new-comers” in Japan (Westbrook &
Harden, 2010). Notably, the majority of Filipino
migrants are female (Japanese Ministry of Justice
Immigration Bureau, 2018), which is the unique
feature of the Filipino populations in Japan. Filipino
women have been considered economically and
socially vulnerable in Japan because they have
traditionally engaged in low-paid jobs (often defined
as the so-called “entertainment business”) or unpaid
jobs (often meaning being a housewife) (Paillard-Borg
& Hallberg, 2018; Parreiias, 2008).

Several studies clearly demonstrated difficulties in
maintaining the good parent-child relationship among
Filipino migrants in Japan (Miura, 2015; Ogaya, 2017,
Paillard-Borg & Hallberg, 2018; Takahata, 2007).
Specifically, Ogaya (2017) indicates that Filipino
mothers and their children face challenges not only in
language barriers and cultural differences but also in
their unique family relationship and situations. The
case studies by Miura (2015) revealed that some
Filipino mothers feel a psychological distance from
Japanese mothers due to their lack of Japanese
proficiency or personal characteristics. Thus, Filipino
mothers tend to rely on other Filipino women sharing
similar difficulties (Miura, 2015).

On the other hand, Paillard-Borg and Hallberg
(2018) identified factors associated with subjective
well-being among Filipino migrant women workers in
Japan by employing a focus group interview. Their
study revealed that communication and social network,
faith, and sense of identity were all found as the main
factors of subjective well-being. Specifically,
participants showed that being in contact with others
or belonging to a group is a source of subjective well-
being. The results highlighted the importance of family

and church in the support network.
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2.5 Mental Health Status among Filipino Migrant
Women in Japan

Kuwayama (1995) and Kim and Tsuda (2015)
conducted studies on mental health among Filipino
migrant women in Japan. Kuwayama (1995) described
the mental health of Filipino brides in rural Japan. This
study found that Filipino women experienced
tremendous stresses from differences in marital
relationships, climate, religion, and relationship with
families in Japan. He indicated that they faced many
challenges in social networking. Meanwhile, he found
that activities promoting multicultural understanding
conducted by Japanese young women and self-help
group of Filipino women appeared the key agents to
change the situation.

Kim and Tsuda (2015) investigated psychosocial
support for Filipino women suffering from domestic
violence by conducting a case study of two NGOs.
Their study revealed insufficient resources of NGOs,
inaccessibility to support, closed nature of the peer-
support group, and lack of specialists (e.g.,
professional counseling staff). Kim and Tsuda implied
that support for foreigners who were affected by
domestic violence has been limited to postvention or
retrospective reporting, as opposed to prevention.
Therefore, they suggested the importance of taking
preventive actions toward this issue.

These studies clearly demonstrate the importance of
social networking and prevention for the mental health
of Filipino women, and as such, further research
should be directed to the social-ecological factors

related to the Filipino women’s lives.

2.6 Gaps in the Literature

Some strengths and weaknesses of the cited studies
are found in the literature. First, concerning parenting,
Green et al. (2007) and Serrano-Villar et al. (2017)
revealed that social support helps to enhance
immigrants’ parenting. However, the relationship
between relational factors (such as social

connectedness and sense of community) and parenting
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of immigrants or ethnic minorities have rarely been
examined. At this point, there is room for
consideration of the matter in future research.

Then, Green et al. (2007), Salo and Birman (2015),
and Yoon et al. (2008) presented strengths in their data
analyses. They all analyzed path models and revealed
the mechanism of immigrants or ethnic minorities’
psychological well-being. To the contrary, the study in
Japan conducted by Mahmud and Masuchi (2013)
limited to correlation analyses and ANOVA, which did
not explain the effects as differentiated from each
other.

Besides, Yoon et al. (2008) showed strength in their
data collection in terms of their community-based
sampling. Normally, many quantitative immigrant
studies tend to use a convenient sample such as college
students due to the sampling difficulties of
communities. For example, Mahmud and Masuchi
(2013) argued that the mental health of immigrants by
collecting data, and about half of them were from
international students. This tendency limits the
understanding of acculturation experiences in adult
immigrant communities. Also, long-term and short-
term residents have different socio-economic status or
situations from international students in college.
Therefore, it is essential to conduct community-
oriented data collection in immigrant and ethnic
minority studies.

Finally, Sasao (2017) showed their strength in the
theoretical framework, sampling, and analysis in the
field of community psychology in Japan. Although
their study provided significant perspectives about the
psychological well-being of foreign residents in Japan,

more empirical studies should be done.

2.7 Research Framework

From a traditional psychological study which has
focused on individual persons, community psychology
has shifted their focus to the background or context of
individuals (Bond, Serrano-Garcia, & Keys, 2017).
Sasao and Sue (1993) proposed the importance of the



ecological framework when conducting ethnic-cultural
community research. However, most of the studies in
community psychology in Japan had focused on
individuals and lacked its ecological context and
community-oriented notions (Sasao & Yasuda, 2007).
Thus, the current investigation uses Bronfenbrenner’s
ecological theory to understand the ethnic-cultural
community in Japan.

Bronfenbrenner’s ecological theory (Bronfenbrenner,
1979; 1994; 2004) was used as an overarching
framework for the current investigation. Bronfenbrenner
proposes that the entire ecological system consists of
five-socially-organized subsystems influences human
development (Bronfenbrenner, 1994). Bronfenbrenner
proposed five-layered systems surrounding the
developing human being as follows: microsystem,
mesosystem, exosystem, macrosystem, and
chronosystem. Taking Bronfenbrenner’s framework as a
point of departure, the present investigation focuses on
how Filipino migrant mothers’ social relationships
across different settings (mesosystem) are related to the
mothers’ psychological well-being and relationships
with their children (microsystem). Specifically, the
current study defined social relationships in migrant
community, Japanese society, and neighborhood as their
exosystem: life satisfaction and parenting self-efficacy

as their microsystem.

3. Method

3.1 Research Design and Hypotheses

To examine how Filipino migrant mothers’ social
relationships across different settings (mesosystem)
are related to the mothers’ psychological well-being
and relationships with their children (microsystem),
the hypotheses were generated based on the literature
and preliminary investigation (a field observation).

Based on the previous research (e.g., Hombrados-
Mendieta et al., 2013, Serrano-Villar et al., 2017, Yoon
et al., 2008), it is hypothesized that acculturation

influence psychological well-being and parenting self-

efficacy moderated by social-ecological variables
(defined as social connectedness and sense of
community). Particularly, it is hypothesized that
acculturation in the host culture influences social
connectedness in the host society; acculturation in the
heritage culture influences social connectedness in the
ethnic community; and acculturation in the host and
heritage culture influence sense of community. Then, it
is also hypothesized that each social-ecological factor
(defined as social connectedness in the Japanese
society, social connectedness in the Filipino
community, and sense of community) influences
parenting self-efficacy and psychological well-being.

In addition to the literature review, a field
observation was conducted in a geographical
community in Kawasaki, an industrial city known for
the presence of many factories and retail stores where
many migrants have been drawn to live (see
Kuwayama, 2019, for the details of the field
observation study). As the field observation revealed
that Filipino mothers and their children tended to rely
on the social network in the Filipino community and
the Japanese community when they face challenges,
social connectedness and sense of community were
decided to be the focus in the survey.

Combining previous research and a field
observation, the social-ecological correlates such as
acculturation with Filipino culture (Fil. Acc.),
acculturation with Japanese culture (Jpn. Acc.), social
connectedness in the Filipino community (SC in Fil.),
social connectedness in the Japanese society (SC in
Jpn.), and sense of community would be expected to
differentially affect psychological well-being and
parenting self-efficacy in the proposed model (see
Figure 1). The current study used survey method to

examine this model.

3.2 Participants and Procedures
Participants (n = 102) were recruited from six
different places (a self-help group, three churches, a

factory, and a grocery store) and through personal
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SC in Fil.

Fil. Acc

Sense of
Community

Jpn. Acc

SCin Jpn.

Figure 1. The Hypothesized Model.

Parenting ,/

self-efficacy

Note. The rectangles present observed variables. Fil. Acc. = Acculturation with Filipino culture; Jpn. Acc. = Acculturation with
Japanese culture; SC in Fil. = Social connectedness in the Filipino community; SC in Jpn. = Social connectedness in the

Japanese society.

contacts based on the criteria. Participants were
recruited based on the following criteria: (a) women
born in the Philippines and migrated to Japan, (b)
having experience of raising a child/children, and (c)
residing in Tokyo’s urban areas.

At an early stage of the study, random sampling was
attempted at the locations with large Filipino
populations such as community centers, church
groups, and peer groups. However, in the process of
contacting key informants, methodological challenges
in getting permission and cooperation to conduct a
survey had emerged. For example, some religious
organizations and peer support groups showed clear
reluctance against any type of research. Even if the
leaders give permission, it was difficult to find a large
sample at one place. After a number of attempts and
errors, several places gave permission and cooperation.
Given the limitation of resources, participants of the
study (n = 102) were recruited through convenient and
snowball sampling as a result.

All the instruments were originally developed in
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English. Thus, instruments were translated into the
Filipino language (Tagalog). To assure the equivalence
of languages between English and the Filipino
(Tagalog), a back-translation (Brislin, 1986) was
conducted. The questionnaire was distributed at six
places around Tokyo’s urban areas with permission of
owners or leaders of the organization. Participants
were explained about the purpose of the study, risks
and benefits, voluntary and anonymous participation,
and confidentiality by the investigator. Once they
agreed to participate in the study and informed consent
was obtained the questionnaires were given on the
premises. For those who were not able to come to the
meeting places, the online questionnaire was sent
through the key informants. After completing the
questionnaire, a small gift of groceries was given to
each participant as a token of appreciation. For ethical
consideration, this current study was approved by the
Research Ethics Committee (an equivalent of an IRB)
at International Christian University. The current study

met the ethical requirements of the ICU Research



Ethics Committee.

3.3 Instruments
3.3.1 Demographic Characteristics

Participants provided information about their
demographic characteristics including age, length of
stay, marital status, occupation, education level,
number of children living with, financial support from
the government, financial support to the family in the
Philippines, life comfortability, and frequency of

participation in community activities.

3.3.2 Social Connectedness

Social connectedness was measured using the Social
Connectedness in Mainstream Society (SCMN; Yoon
et al., 2008) and the Social Connectedness in Ethnic
Community (SCETH; Yoon et al., 2008). Two sets of
five items were asked to measure social connectedness
in the Japanese society and in the Filipino community.
The initial scale for Social Connectedness by Lee and
Robbins’ (1995) is a global construct; however, Yoon
et al. (2008) focused on the difference of immigrants’
sense of connectedness in the mainstream society and
the ethnic community. The items were answered on a
5-point Likert scale (1= strongly disagree through 5=
strongly agree). The Cronbach’s o of the SCMN
was .914, and SCETH was .913 in this sample.

3.3.3 Sense of Community

Sense of community was measured using the Brief
Sense of Community Scale (BSCS; Peterson, Speer, &
McMillan, 2008). Peterson et al. (2008) developed a
brief measure of sense of community based on the
study of McMillan and Chavis (1986) by using the
sample of three hundred eight randomly-chosen
residents in a Midwestern U.S city. There are eight
items assessing four elements: needs fulfillment,
membership, influence, and emotional connection.
Wording was changed to define the community as their
neighborhood. The items were answered on a 5-point

Likert scale (1= strongly disagree through 5= strongly

agree). The Cronbach’s o of the BSCS in this sample
was .946.

3.3.4 Acculturation

Japanese and Filipino acculturation were measured
using the Vancouver Index of Acculturation (VIA;
Ryder, Alden, & Paulhus, 2000). This scale consists of
20 items consisting of two subscales: acculturation
with heritage culture (VIAH) and mainstream culture
(VIAM). This scale was developed to test
unidimensional model and bi-dimensional model of
acculturation in three samples of Chinese, non-Chinese
Asians, and a diverse group. The items were answered
on a 5-point Likert scale (1= strongly disagree through
5= strongly agree). The Cronbach’s a of the VIAH
was .906, and that of the VIAM was .899 in this

sample.

3.3.5 Participation in Community Activities
Participants were asked, “To what extent are you
involved in the following activities or services?”
Participants answered on 5-point Likert scale (1= not
at all through 5= very much) for the following each
activity: 1) religious activity (e.g., mass or service,
bible study); 2) neighborhood activity (e.g., cultural
events at community center); 3) school activity (e.g.,
open class, parent-teacher meeting, PTA, etc.); 4)
activity with colleague of workplace; and 5) Japanese

language learning opportunities.

3.3.6 Psychological Well-Being

Psychological well-being was measured using the
Satisfaction with Life Scale (SWLS; Diener, 1985) and
the Psychological Well-being Scale (PWB; Ryff &
Singer, 1998). SWLS consists of five items to assess
life satisfaction with life. Although this original scale
was developed to measure satisfaction with life by
using a sample of 176 undergraduates at the University
of Illinois at Urbana-Champaign, a Midwestern city in
the U.S., this scale was used and validated in some

samples of immigrants (Hombrados-Mendieta et al.,
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2013; Yoon et al., 2008). The items were answered on
a 5-point Likert scale (1= strongly disagree through 5=
strongly agree). The Cronbach’s o of the SWLS in this
sample was .808. On the other hand, PWB consists of
eighteen items to assess the six elements of
psychological well-being such as autonomy,
environmental mastery, personal growth, positive
relations with others, purpose in life, and self-
acceptance by using a data from a nationally
representative sample. In this scale, there are reversed-
items (PWB 4, 5, 6, 7, 10, 14, and 15) included. The
items were answered scored on a 5-point Likert scale
(1= strongly disagree through 5= strongly agree).
Notably, the Cronbach’s o of the PWB in this sample
was .382.

3.3.7 Parenting Self-Efficacy

Parenting self-efficacy was measured using the
Multicultural Inventory of Parenting Self-Efficacy
(MIPSE; Barrera et al., 2002) to assess parents’
perception of the capability of their parenting. This
scale was developed based on the qualitative study of
low-income parents of four ethnic groups (Anglo,
African American, Mexican American, and Mexican
immigrant) for the PRC ValMod study in 1997-1998
(Dumka, Gonzales, Wood, & Formoso, 1998). There
are 24 items consisting of two subscales: Parenting
Self-Efficacy and Parenting Educational Support
Efficacy. The items were answered on a 5-point Likert
scale (1= strongly disagree through 5= strongly agree).
The Cronbach’s o of the MIPSE in this sample
was .955.

3.4 Analytic Strategies

Preliminary analyses were conducted using IBM
SPSS 23 prior to the main analyses. First, correlation
analysis was used to see what extent the following
variables were related to each other: social
connectedness in the Japanese society, social
connectedness in the Filipino community, sense of

community, life satisfaction, psychological well-being,
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and parenting self-efficacy.

Next, hierarchical multiple regression analyses were
conducted with life satisfaction and parenting self-
efficacy as dependent variables to see the influence of
indicators on well-being and parenting self-efficacy. In
Step 1, demographic variables (marital status, financial
support from the government, number of children,
length of stay, education level, and life comfortability)
were entered. Then, acculturation with Japanese
culture (Jpn. Acc.), acculturation with Filipino culture
(Fil. Acc.), were entered in Step 2. Finally, social
connectedness in the Japanese society, social
connectedness in the Filipino community, and sense of
community were entered in Step 3.

Then, structural equation modeling (SEM) was
conducted to test the hypothesized model (see Section
3.1, Figure 1) and find the best-fitted model which
explains the mechanism of well-being and parenting
self-efficacy by using IBM SPSS 23.0.0 AMOS

version 4.0.

4. Results

4.1 Demographic Characteristic of Participants
The sample comprised 102 Filipino migrant mothers
in Tokyo’s urban areas. The participants’ ages ranged
from 24 to 66 years old (M = 46.92, SD = 8.70). Eight
percent of participants had not graduated from high
school, 15.3% had graduated from high school, 23.5%
had entered college but had not completed, and 48.0%
had graduated from college. Sixty-four percent of
participants were married or living with a partner;
others were single (either unmarried, separated,
divorced, or widowed). The majority of participants
were currently employed (81.6%, n = 80) as factory
worker (16.7%, n = 17), caregiver (5.9%, n = 6),
English teacher (21.6%, n = 22), company employee
(6.9%, n = 7), building cleaner (5.9%, n = 6), and other
jobs (21.6%, n = 22). About half of the participants
had sent remittance to the Philippines on a regular

basis to support their families and relatives. Nineteen



percent of participants had had their own children in
the Philippines. Eighteen percent of participants had
received financial support from the Japanese
government for their livelihood. The majority of
participants had been residing in Japan for more than
ten years (78.4%, n = 80). While Japanese Ministry of
Justice (2019) showed middle-term residents like job
trainees has greatly increased these days (11 percent of
the whole Filipino population in Japan), most of the
participants of the current study were long term
residents or permanent residents because the current

study focused on mothers.

4.2 Preliminary Analyses

Correlation analysis revealed that parenting self-
efficacy and life satisfaction (Satisfaction with Life
Scale: SWLS) had a significant positive correlation
with the following five main study variables:
acculturation with Japanese culture (Jpn. Acc.),
acculturation with Filipino culture (Fil. Acc.), social
connectedness in the Japanese society (SC in Jpn.),
social connectedness in the Filipino community (SC in
Fil.), and sense of community. However, Psychological
Well-Being (PWB) scale did not significantly correlate
with all study variables except for SWLS. Also, the
reliability of the PWB scale was low (o = .382). Thus,
this current study used only life satisfaction (SWLS)
for measuring psychological well-being in the
following analyses.

To further explore the influence of study variables
and other variables, hierarchical multiple regression
was conducted. Although demographic variables
explained life satisfaction (27.2%) and parenting self-
efficacy (6.1%) in some degree, the study variables
(acculturation and social-ecological variables)
substantially increased the percentage of explanation
in life satisfaction (AR’ = 24.9) and parenting self-
efficacy (AR = 35.0).

In Step 1, demographic variables (marital status,
financial support from the government, number of

children, length of stay, education level, and life

comfortability) explained 27.2 percent of life
satisfaction. Of these, life-satisfaction revealed that
life comfortability significantly positively influenced
on the regression model in Step 1 (§ =.473, p <.001).
Added acculturation variables in Step 2, the model of
life satisfaction increased R* by 11.3 percent. In Step 2,
acculturation with Japanese culture (Jpn. Acc.) showed
a significant positive effect on life satisfaction (f =
315, p < .05). When social-ecological variables were
added in Step 3, the model of life satisfaction increased
R* by 13.6 percent. When all variables were added,
sense of community significantly positively affect life
satisfaction (B = .284, p < .05) (see Table 1).

Another hierarchical regression analysis on
parenting self-efficacy revealed that there were
demographic variables that did not have significant
effects on parenting self-efficacy (R*= .061, ns). By
entering acculturation variables in Step 2, the model of
parenting self-efficacy greatly increased R* by 27.2
percent. In step 2, acculturation with Filipino culture
(Fil. Acc.) showed a significant positive impact on
parenting self-efficacy (B = .386, p <.05). When social-
ecological variables were entered in Step 3, the model

a slightly increased R’ by 7.8 percent (see Table 2).

4.3 Testing the Hypothesized Model

Regarding life satisfaction, the results showed that
(a) social connectedness in Filipino community (SC in
Fil.) (B = .41, p <.001) and sense of community ( =
.38, p < .001) have direct effects on life satisfaction;
and (b) acculturation with Filipino culture (Fil. Acc.)
has an indirect effect on life satisfaction mediated by
social connectedness (B = .60, p < .001); (c)
acculturation with Japanese culture (Jpn. Acc.)
indirectly effected on life satisfaction mediated by
sense of community (f = .51, p <.001). On the other
hand, regarding parenting self-efficacy, the results
showed that (a) acculturation with Filipino culture (Fil.
Acc.) (B = .38, p <.001) and social connectedness in
Japanese society (SC in Jpn.) (B = .24, p < .05) have

direct effects on parenting self-efficacy; and (b)
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Table 1

Hierarchical Multiple Regression Analysis Predicting Life Satisfaction

Life Satisfaction

(R? = .415)
B SEB B AR?
Step1 272%*
Marital status .869 913 115
Financial support from gov -1.103 1.048 -.129
No. of children -.180 470 -.047
Length of stay -734 716 -.124
Education level -.308 465 -.080
Life comfortability 2.447 614 473w
Step2 113
Fil. Acc. .050 .066 .108
Jpn. Acc. 149 .065 .315%
Step3 136
Sense of community 123 .060 .284*
SCin Jpn. 199 159 .235
SCin Fil. .084 153 .091

Note. *p < .05, **p < .01, ***p < .001

Fil. Acc. = Acculturation with Filipino culture; Jpn. Acc. = Acculturation with Japanese culture; SC in Fil. = Social
Connectedness in Filipino community; SC in Jpn. = Social connectedness in Japanese society

Table 2

Hierarchical Multiple Regression Analysis Predicting Parenting Self-Efficacy

Parenting self-efficacy

(R? = .268)
B SEB B AR
Step1 .061
Marital status 2.363 4.286 .079
Financial support from government -.643 4.999 -.019
No. of children -1.885 2.463 -.116
Length of stay -3.505 3.701 -.140
Education level .042 2.362 .003
Life comfortability 2.999 2.919 147
Step2 272%%
Fil. Acc. .709 .263 .386%*
Jpn. Acc. 518 .266 279
Step3 .078%*
Sense of community .160 .289 .091
SCin Jpn. 1.187 727 .342
SCin Fil. -.158 707 -.043

Note. *p < .05, **p < .01, ***p < .001

Fil. Acc. = Acculturation with Filipino culture; Jpn. Acc. = Acculturation with Japanese culture; SC in Fil. = Social
Connectedness in Filipino community; SC in Jpn. = Social connectedness in Japanese society

acculturation with Japanese culture (Jpn. Acc.)
indirectly effected on parenting self-efficacy mediated
by social connectedness in Japanese society (SC in
Jpn.) (B=.61, p <.001) (see Figure 2).

The additional analyses revealed that (a) active

participation in religious activities and neighborhood
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activities have significant indirect influence life
satisfaction via social-ecological variables; and (b)
active participation in neighborhood activities, school
activities, and language learning opportunities have a
significant indirect influence on parenting self-efficacy

via social-ecological variables (see Figure 3).
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5. Discussion and Conclusion

Guided by an ecological framework
(Bronfenbrenner, 1979; 1994; 2004), the current
investigation examined the factors influencing well-
being, parenting, and their social-ecological correlates.
The findings generally showed that social-ecological
factors significantly influence well-being and
parenting, confirming the findings of previous
immigrant research recognizing the importance of
social-ecological factors as protective factors of well-
being (Hombrados-Mendieta et al., 2013; Salo &
Birman, 2015; Sasao, 2017; Yoon et al., 2008) and
parenting (Green et al, 2007; Izzo et al., 2000;
Serrano-Villar et al., 2017).

Regarding the effects of social connectedness, SEM
results showed that social connectedness in the
Filipino community and sense of community mediated
acculturation and life satisfaction; social
connectedness in the local Japanese community
mediated acculturation and parenting self-efficacy.
This finding provides further empirical support in the
Japanese context for the assertion that social
connectedness mediated the association between
acculturation and subjective well-being by Yoon et al.
(2008). Although Yoon et al. (2008) focused on social
connectedness as a main variable in their study, the
uniqueness of the current study was its inclusion of
sense of community among its indicators. Besides, the
findings showed significant neighborhood effects
(defined as sense of community) on life satisfaction.
The result confirmed Sasao’s (2017) study asserting
how sense of community influences well-being in the
Korean community and the Brazilian community. This
current investigation helped to advance the community
psychology literature in Japan by demonstrating the
mechanism of psychological well-being and parenting
with an ecological perspective.

In addition to the theoretical contributions, there are
also practical contributions that the present

investigation suggested the direction of possible future
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interventions. Based on additional SEM analyses, it
was revealed that those who more actively participate
in religious activities and neighborhood activities have
higher life satisfaction, and those who more actively
participate in neighborhood activities, school activities,
and language learning opportunities have higher
parenting self-efficacy. Although there are existing
local activities for foreign women and children by
church group (mostly consists of Filipino individuals),
they have little chance to interact with Japanese and
other foreign mothers. This study suggests the
importance of a new intervention program in their
neighborhood enhancing interaction between Japanese
and immigrant members. It is suggested to create
platform where migrant mothers and Japanese mothers
can communicate and share their experience in
cooperation in close communication between local
government and NGOs.

However, several limitations should also be noted in
the current investigation. First, investigation’s small
sample size was a serious issue associated with the
difficulty of recruiting a large number of community
sample of Filipino mothers although this sort of
methodological problems has been very much
common in Japan. The current study was not able to
reach the most marginalized population, especially
those mothers residing in an economically
disadvantaged industrial area, due to their illiteracy in
either English or Tagalog. The other limitation is the
narrow coverage of psychological well-being. The
current study used only Satisfaction with Life Scale
(SWLS) (o = .808) in measuring psychological well-
being, instead of using both Psychological Well-Being
(PWB) scale and SWLS due to the low reliability of
the PWB scale in this sample (a = .382). This would
result from the complexity of the questionnaire items
of PWB; especially reversed items looked difficult for
the participants to understand how to answer. Although
it limits the coverage of psychological well-being
measured in the current study, SWLS is still

appropriate to measure psychological well-being, as



SWLS was repeatedly used in measuring
psychological well-being among immigrants in the
literature (e.g., Hombrados-Mendieta et al., 2013;
Yoon et al., 2008).

Despite these limitations, the findings provide
support for the notion that social connectedness and
sense of community can have a positive, and often
salubrious effect on well-being and parenting self-
efficacy among Filipino migrant mothers in urban
Japan. As a future research implication, it is important
to focus more on their strengths and resource of
migrant mothers and their community using a mixed-
method approach. For example, based on my
experience in the community, it is suggested that
interactive qualitative methods such as focus group
discussions or photovoice methods should work better
together with quantitative methods. A general question
prompted by the present investigation was how
Filipino migrant mothers would build those networks
and strategize their parenting in Japan, which should

be studied in the future research.
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Hateruma Yaeyaman is an endangered southern Ryukyuan language spoken in the Hateruma island. In
Hateruma, there is a limited distribution of strong aspiration in disyllabic words which is argued to be the
result of a prosodic condition for a foot: all feet must have at least one heavy syllable. After presenting the
distribution of strong aspiration in Hateruma, we propose the *LoNG-C constraint that is violated when a
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consonant is phonetically lengthened. The prosodic requirement for a heavy syllable in a foot, coupled with

the *LoNG-C constraint results in a repair strategy that associates an epenthetic mora with an onset consonant

that is realized with strong aspiration.

1. Introduction

Hateruma is spoken on the Hateruma island, which
is the southernmost inhabited island of Japan.
Hateruma belongs to the Yaeyaman language family
that forms part of the southern Ryukyuan languages;
the decrease of the number of speakers has resulted in
an endangered status of Hateruma. One of the phonetic
characteristics of Hateruma that has been reported in
various previous descriptions (Kamei, Kono, & Chino,
1996, p.793; Aso, 2015, among others) is strong
aspiration in plosive-initial words.

In Lee and Aso (2019), the aspiration pattern is
analyzed as a prosodic requirement in which all feet
must have at least one heavy syllable. Although
aspirating onset consonants as a repair strategy for a
prosodic requirement is cross-linguistically not
common, similar patterns have been reported in works
on Cypriot Greek (Topintzi & Davis, 2018) where
geminate onset is reported to contribute to the syllable
weight.

The distribution of aspiration in Hateruma
demonstrates how the phonological grammar applies a
repair strategy only when it is required by other parts
of the grammar: the weight requirement in a foot. The
goal of this paper is to provide a constraint-based
analysis (Prince & Smolensky, 1993/2004) where an
interaction between a prosodic markedness constraint
and a phonetically motivated constraint result in strong
aspiration. The phonetically motivated *LoNG-C
constraint is violated when a plosive has long voice
onset time (VOT). When this *LoNG-C constraint is
dominated by a set of other prosodic constraints, the
result is strong aspiration.

After presenting the distribution of strong aspiration
in Hateruma in section 2, the status of *LoNG-C is

explored by focusing on VOT in section 3. In section 4,
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the ranking argument is established for the strong

aspiration in disyllabic words in Hateruma.
2. Distribution of Strong Aspiration

Hateruma has no contrastive aspiration. Nonetheless,
strong aspiration is audible in some Hateruma words
beginning with plosives. The strong aspiration appears
when a disyllabic word consists of two open syllables
(CV.CV) or an open syllable followed by a closed
syllable (CV.CVC). Disyllabic words with an initial
long vowel or an initial closed syllable, however, are
not pronounced with strong aspiration.

In (1), the aspiration of a plosive in syllables with
strong aspiration can be seen as pervasive as it
devoices a following vowel. In some cases, the third
nasal segment is also partially devoiced due to the
influence of the aspiration. Syllable boundaries are

marked with a period.

(1)a.CV.CV
[p"a.na] ‘a flower’
[k"a.ni] ‘a crab’
b. CV.CVC
[p"a.ton] ‘a dove’

When the first syllable of a disyllabic word has a
long vowel or a coda consonant, strong aspiration is

not observed as in (2).

(2)a.CV..CV
[ka:.ra] ‘a roof'tile’
[pa:.ci] ‘a bee’
b. CVC.CVC
[kan.gan] ‘a mirror’

[tok.kin] ‘a guava’



Lee and Aso (2019) report acoustic data of this
strong aspiration from two speakers of Hateruma.
Impressionistic descriptions of the strong aspiration
were borne out by the VOT measurements. VOT
values in disyllabic words in (1) are nearly twice as
long as those words in (2).

A closer look at the distribution suggests that a
prosodic requirement plays a role in accounting for the
distribution of the strong aspiration: initial open
syllables in disyllabic words result in strong aspiration.
In section 4, an analysis demonstrates that a prosodic
requirement at the foot-level is responsible for the
emergence of strong aspiration. Before moving onto
an analysis, the markedness constraint *LoNG-C

requires further discussion in the next section.

3. The *LoNG-C Constraint

The markedness constraint *LoNG-C is violated
when a surface consonant has an audible long acoustic
signal such as long VOT. The input-output pairs in (3)
and (4) illustrate how *LoNG-C is evaluated in
comparison with other constraints. The input in (3) has

a short vowel and the input in (4) has a long vowel.

3) Input with a short vowel

> Q
Ipal § % z
8419
a. | pa
b. | pa: | *
c. | ppa *
d. p“g *

The faithfulness constraint IDENT(LONG)-V is
violated only when a vowel is lengthened or shortened.
We propose that the IDENT(LONG)-V constraint targets
only moraic vowels, but markedness constraints
*LONG-C and NOGEMINATE target consonants, regardless

whether a mora is associated or not.

4) Input with a long vowel

> Q
Ipa:/ 52 s
o 4
879
a.|pa |*
b. | pa:
c. | ppa | * *
d. png * *

Support for this proposal is found in literature on
consonant-tone interaction (Lee 2008 among others).
In Lee’s (2008) xTBU theory, consonants can be tonal
(and thus interact with tonal processes), but no
faithfulness constraints preserve a tone on a consonant;
no language shows contrast between a tonal consonant
and a non-tonal consonant.

This idea is extended to the analysis of Hateruma.
Phonetic realization of a long consonant is by means
of longer closure duration (geminates) or longer VOT
(strong aspiration), but no faithfulness constraints
directly preserve a consonantal length from the input.
Underlying consonantal length contrasts are preserved
via the presence of a prosodic unit such as a mora, and
faithfulness constraints target those moras. Only
markedness constraints restrict the distribution of such
phonetic realization of consonants.

Whether a consonant can have longer acoustic cues
or not depends on the characteristics of a consonant.
Longer plosives either have longer closure duration or
longer VOT. Longer fricatives have longer frication
noise. An affricate can be lengthened by longer closure
duration, longer VOT or longer frication noise. In the
constraint system proposed here, long closure duration
is violated by NOGEMINATE, long VOT is violated by
*LoNG-C.

Long frication noise violates both *LoNG-C and
NoGEMINATE, which is also the case when sonorants
such as nasals or laterals become longer by increasing
the length of the nasal part or the lateral part.

The evaluation of *LoNG-C is based on the duration
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of the acoustic signal, but phonologically, the
lengthened duration is a reflex of an association with a
mora.

Disyllabic words in Hateruma display four major
patterns: /CVCV/, /CVCVC/, /CV:CV/ and /CVCCVC/.
If a higher-ranked markedness constraint induces the
violation of IDENT(LONG)-V, and if only such a
violation is possible, the repair strategy will result in a
long vowel of the first syllable; both /CVCV/ and
/CV:CV/ disyllabic words would become neutralized to
[CV..CV], but this is not the case. /CVCV/ words are
realized as [C"V.CV].

We propose that Hateruma speakers employ a repair
strategy that associates a mora to an onset consonant
in the form of strong aspiration by increasing the VOT
of the obstruent. This type of association results in the
violation of the ¥*LoNG-C constraint.

It is possible to postulate that the *LonG-C
constraint is also violated when an onset consonant
becomes a geminate. This is not surprising because
gemination is commonly associated with a longer
duration. The major difference between a geminate and
strong aspiration is what is being lengthened. While a
plosive geminate lengthens the closure duration, the
strong aspiration lengthens VOT.

The *LoNG-C constraint is phonetically grounded
and we argue that it is only violated when a lengthened
consonant has an acoustic signal corresponding to such
a duration. Using VOT as a means to signal the
association to a mora in Hateruma, thus, shows that
acoustic salience such as VOT is favored as a repair
strategy to the lengthened closure duration in
geminates.

In most languages, the *LoNG-C constraint would
be highly ranked, and that is why the repair strategy is
not commonly observed cross-linguistically. Hateruma
data shows that the phonetically grounded *LoNG-C
constraint is nonetheless part of a set of constraints
(CON) that is violable and plays an active role in
providing an alternative repair strategy.

An additional argument for *LoNG-C comes from

42 |Educational Studies 62

International Christian University

perception. It is not surprising that the presence of
acoustic signals is perceptually more salient than the
absence of such signals. The proposed *LoNG-C
constraint formalizes this perceptual preference since
Hateruma actively incorporates the perceptual salience
in enforcing prosodic requirement in the surface forms
(cf. Flemming, 2002).

A remaining question concerns the IDENT (LONG)
constraint. We suggest that this constraint only targets
vocalic segments such as vowels. As such, forming a
geminate or strong aspiration does not violate the
faithfulness constraint that preserves the vowel length
between corresponding input and output segments.

Limiting the definition of IDENT (LONG) to vowels is
grounded from other work on moras. Vowels are
moraic, but consonants are not. If consonants are
moraic, they are so due to markedness constraints that
prefers a moraic consonant. The consequence is that
vowels are cross-linguistically mora bearing, but
consonants are contextually mora bearing (cf. Hayes,
1995; Morén, 2013).

4. Analysis

4.1 Constraints

In addition to the *LoNG-C constraint, the phonological
grammar of Hateruma has constraints that conspire
together for the pattern that we observe. The following
constraints are proposed for an analysis of disyllables
in Hateruma. The markedness constraints are shown in

(5) and the faithfulness constraints are shown in (6).

(5) Markedness constraints

a. Foor-Heap (FTHD)
Assign a violation mark when a foot only has
light syllables.

b. TROCHEE (TR)
Assign a violation mark when a foot has a light
syllable followed by a heavy syllable.

c. FOOT-BINARITY-SYLLABLE (FTBINSYL)

Assign a violation mark when a foot does not



have two syllables.

d. NOGEMINATE (*GEM)
Assign a violation mark for every geminate in the
output.

e. [amB
Assign a violation mark when a foot has a heavy
syllable followed by a light syllable.

f. *LonG-C
Assign a violation mark to long consonants that

are realized with acoustically audible cues.

The FOOT-HEAD constraint in (5a) requires that no
foot has light syllable only. Although FOOT-BINARITY-
SYLLABLE (5c¢) is satisfied when two syllables form a
single foot, this FOOT-HEAD constraint is what requires
a foot to have a heavy syllable. In disyllabic words
with two light syllables, either the first syllable or the
second syllable can then become heavy to satisfy the
FooT-HEAD constraint. The first syllable is preferred as
a locus of the heavy syllable due to the TROCHEE
constraint (5b) being ranked above the IamMB constraint
(5e).

Hateruma does not allow geminates in general; the
NOGEMINATE constraint is undominated (5d). The
*LoNG-C constraint in (5f) is a phonetically grounded
constraint that distinguishes segments with strong
aspiration from geminate plosives. The longer VOT in
surface forms with strong aspiration is a salient
acoustic cue that is actively realized in the grammar of
Hateruma.

Both gemination and strong aspiration in plosives
can appear due to an additional mora, however
Hateruma prefers acoustic cues that are more salient.
Acoustic cues for geminates are longer closure
duration, devoid of salient acoustic signal. In
particular, in the word-initial position, satisfying the
prosodic requirement with a silent duration of a sound
is less salient since it is not audible. Hateruma opts for
the longer VOT option, which violates the markedness
constraint *LoNG-C instead.

Two faithfulness constraints are considered for the

analysis of Hateruma. The IDENT(LONG)-V constraint
only targets vowels (6a). Additionally, the DEP-MORA
constraint (6b) is violated when a mora is inserted in
the output in order to meet a higher ranked prosodic

requirement. All feet must have a heavy syllable.

(6) Faithfulness constraints

a. IDENT(LONG)-V (ID(LONG)-V)
For corresponding vowels in the input and the
output, assign a violation mark when the vowels
do not have the same moraic association.

b. DEP-MORA (DEP-p1)
For corresponding segments in the input and the
output, assign a violation mark when the segment
in the output is associated with a mora that is not

present in the input.

In Hateruma, the ranking of these constraints results
in a unique system where strong aspiration that is

realized with a longer VOT is the optimal form.

4.2 Ranking Hierarchy

The optimal output for the input /CVCV/ has the
strong aspiration in the first syllable: [C"V.CV]. The
tableau in (7) shows how this candidate is optimal
under the constraint ranking. The faithful candidate in
(7d) violates the higher ranked constraint FOOTHEAD
because the foot does not contain a heavy syllable. A
heavy syllable may be formed by gemination (7¢) or
by lengthening a vowel (7b), but these candidates
violate the NOGEMINATE constraint and the
IDENT(LONG)-V  constraint, respectively. All repair
strategies in (7a, b, ¢) violate the DEP-MORA constraint,
but the optimal candidate violates the *LoNG-C

constraint as well.
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(7) FTHp, *GeM, ID(L)-V >> *LoNG-C, DEP-p

z

) o
/pana/ 1o 4
‘flower’ 259/ 2 4
£ 9 8|2 a4
a. | (p'a.na)r A
b. (pa:.na) g W L *
c. | (ppa.na)g *W *
d. (pa.na) g *W L L

The ranking hierarchy in the tableau in (8) shows
that the optimal candidate in (8a) violates the IamB
constraint, but satisfies the higher ranked TROCHEE
constraint. The candidate in (8c) that only parses the
first syllable into a foot violates FOOT-BINARITY-
SYLLABLE, which is also harmonically bounded by the

optimal candidate in (8a).

(8) TROCHEE, FT-BIN-SYL

>> [aMmB, *LoNG-C, DEP-U

P
w
/pana/ ¢ (g (('; 5
‘flower’ Siam| ai zi g
x i =i 9 i
oL | <o [a)
a. | (p"a.na)eg A
b. (pa.na:) *W L L *
c. | (p"a)ena W ot

The proposed ranking hierarchy also generates an
optimal output when other inputs are considered. A
/CVCVC/ input has a competition because it has a
second syllable that is heavy.

The tableau in (9) illustrates this ranking. The
faithful candidate in (9c) violates TROCHEE even
though it satisfies IamB, *LONG-C and DEgp-p. The
candidate in (9b) has a foot that is not binary by
underparsing the first syllable. This candidate does not
violate any of the lower ranked markedness
constraints, but the requirement for a foot size is

rendering it as non-optimal.
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(9) TROCHEE, FT-BIN-SYL
>> [aMB, *LONG-C, DEP-p

] </;'> &)
w [l 1
/Paton/ z Z & 2
dove g @ | 2.2 4
ELL] 2 2 A
a. | (p'aton)e A
b. pa.(ton) g WL L L
c. (pa.ton) g *W L L L

The proposed ranking must be checked against
surface forms that do not show strong aspiration. In
the tableau in (10), a disyllabic word /CV:CV/ is
analyzed. If everything is equal, the optimal candidate
(10a) does not violate any constraints while the
candidate with strong aspiration (10b) violates
IDENT(LONG)-V because the long vowel is short, and
*LoNG-C because the aspirated onset consonant has
longer VOT. Note that (10b) does not violate DEP-n
because the moraic profile is identical in the input and

the non-optimal candidate in (10b).

(10) No strong aspiration: /CV:CV/

bt
/ka:ra/ © g 5
‘a roof tile’ a 2|9 z 4
Flo | 59|y
L ¥ 8| s la)
a. (ka:.ra) g
b. | (k"ara)g W W

Given the Richness of the Base (ROTB), which
assumes that there is no restriction on an input, an
input form with aspiration should also be considered
as in (11). The optimal candidate in (11a) violates the
lower ranked Max-p constraint, but it fares better on
the *LoNG-C constraint, which is violated in the

faithful candidate in (11b).



(11) No strong aspiration: /C"V:CV/

=
v | Q
Kara/ o 5|2 2| 3
T 2|0 & 2
el ial =
a. (ka:.ra) g *
b. | (K'a.ra)g *W L

The tableau in (12) demonstrates the optimal
candidate for an input that has two closed syllables.
The closed syllables may form a single foot, or each
closed syllable may form a foot on their own. The
optimal candidate in (12a) violates IaMB because the
disyllabic foot has the foot head on the first syllable.
One way to repair this violation is grouping each
closed syllable into a single foot as in (12b), but this
will incur a violation of the FOOT-BINARITY-SYLLABLE
constraint, which must be dominated above 1AMB, as
shown in (9). Thus, the grammar of Hateruma predicts
that a prosodically ambiguous input as in (12) will
nonetheless favor a foot that has two syllables due to

the higher ranked binarity constraint.

(12) No strong aspiration: /CVCCVC/

w s
/kan.gan/ u 2 5
‘a mirror’ g i & 24
E L% o
a. | (kan.gan) g *
b. | (kan)r.(gan) g WL
c. | (kan.gan) W L

In this section, a constraint-based analysis of strong
aspiration in Hateruma has been presented. The
prosodic requirement that a foot must have a heavy
syllable generates an optimal output with strong
aspiration, in the absence of possible repair strategies

(such as vowel lengthening or gemination).

5. Discussion

5.1 Alternative Analyses

The analysis proposed in this paper requires an
assumption that a phonological weight (a mora) be
realized with an audible acoustic signal such as VOT,
which incurs violation of a phonetically motivated
constraint *LoNG-C. This unique analysis of strong
aspiration in Hateruma is strengthened if alternative
analyses fail to unify the pattern.

One alternative analysis is to consider strong
aspiration as a domain-initial strengthening process
(Cho & Jun, 2000; Keating, Cho, Fougeron & Hsu,
2004). In such an analysis, the first consonant must be
strengthened in the form of strong aspiration in a
disyllabic domain except when the word-initial
syllable is bimoraic. While this alternative analysis
may account for the observed pattern in Hateruma, it
fails to address why the moraicity of the first syllable
matters in strong aspiration. While the domain-initial
strengthening analysis is a restatement of
generalizations observed in Hateruma, the analysis
proposed in this paper shows why a phonological
grammar results in a diversion in the surface form with
strong aspiration.

Another possible analysis is to entertain the idea
that strong aspiration is phonemic in Hateruma. Such
an analysis must stipulate that the phonemic status of
strong aspiration is hinged upon the type of the first
syllable in disyllabic words; the ‘strongly aspirated
plosive’ phoneme only appears when the first syllable
is monomoraic. Arguing for the phonemic status of
strong aspiration is thus missing the generalization that
this strong aspiration cannot co-occur with bimoraic

syllables.

5.2 Non-plosives in Hateruma

So far, the analysis in this paper focuses on the
plosives in Hateruma disyllabic words. One natural
question that emerges is whether other types of onsets

show any characteristics that are comparable to the
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longer VOT in plosives. If the longer VOT is driven
by a prosodic requirement, this requirement should
somehow be manifested in other onsets as well.

The fricatives show a difference in frication noise as
in (13). Disyllabic words with two open syllables have
longer frication noise (13a), whereas disyllabic words
that have a heavy initial syllable begin with less
frication noise. This difference in frication noise is
borne out by the proposed analysis; an acoustic feature
is lengthened as a repair strategy in order to meet the

prosodic requirement on the foot structure.

(13) Fricatives
a. longer frication noise (marked with ")
[s"aki] ‘Japanese sake’

[f"yni] ‘a boat’

b. less frication noise

[sunsu] ‘soup’

Nasal-initial words in Hateruma are mostly
monosyllabic and disyllabic words are infrequent. The
nasal-initial words as well as disyllabic words
beginning with a voiced plosive do not have
discernable acoustic features that differ from the type
of words in (14). Voiced plosives in CVCV words
(14a), for example, do not display enhanced prevoicing
compared to CVCVC words (14b).

(14) Voiced plosives
a. CVCV

[bira] ‘a leek’
b. CVCVC

[gusin] ‘alcoholic beverage’

Onsetless disyllabic words in (15) also do not show
any special characteristics that suggest there is a

difference.

(15) Onsetless words
a. VCV
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[ami] ‘rain’
b. VCVC

[ogan] ‘sacred site’

Even so, notice that the limited data with voiced
plosive initial and onsetless disyllabic words have the
shape of (C)VCV or (C)VCVC, and both types are
expected to pattern in the same way. The current
database does not contain disyllabic words that begin
with voiced plosives with an initial heavy syllable,
which makes it difficult to have a meaningful
comparison for the purpose of this study.

It may not be a coincidence that we see a restricted
distribution of Hateruma disyllabic words beginning
with nasals, voiced plosives and vowels. These words
may not be able to satisfy the prosodic requirement
“one foot, one heavy syllable’ in a salient manner, and
hence the lexicon of Hateruma may be avoiding the
presence of such words.

The avoidance of certain disyllabic words in the
lexicon may also be driven by how the *LoNG-C
constraint works a repair strategy. In plosives, VOT is
longer while fricatives show longer frication noise,
both of which are auditorily salient. Non-salient
acoustic features such as pre-voicing or nasal duration
in the word-initial position may not be utilized as an
acoustic repair strategy. It could also be the case that
the definition of *LoNG-C must be limited to voiceless

obstruents.

6. Conclusion

This article has presented a cross-linguistically
uncommon pattern which occurs in Hateruma where
the prosodic requirement for a heavy syllable in a foot
is realized with strong aspiration of the onset. The
acoustic reflex of longer VOT in these examples
contrast with a foot that does not have to meet this
requirement because the foot already has a heavy
syllable in the form of a long vowel or a syllable with

a coda consonant.



The pattern in Hateruma led to a proposal, in which
the *LoNG-C constraint must be included in the set of
universal constraints (CON). This markedness
constraint is violated only when a longer duration of a
segment is acoustically salient: long VOT or long
frication noise.

Although Hateruma is an endangered language with
only few speakers left, the strong aspiration pattern
has been reported in earlier studies of Hateruma when
there were still many more speakers. As such, the
proposed *LoONG-C constraint is argued to be part of
CON; examining other languages may uncover more
grammatical systems with *LoNG-C playing an

important role.
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In recent years, a growing number of Japanese universities are engaged in cultural exchange, by having
their students participate in a variety of study-abroad programs, both short- and long-term. To prepare the
participants before their departure, institutions offer courses designed to help them become successful when
they communicate with people in the host culture. This article deals with a case study, which focuses on
students’ intercultural understanding which was revealed in their reflective writing in response to a teacher’s
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questions. In a study-abroad preparation course taught at a private Japanese university, two weeks were spent

on teaching apologies in American English. After students wrote their post-instruction reflections in Japanese

regarding the difference between the two apologies, their responses were analyzed based on Yamamoto’s
(2014) adaptation of the Developmental Model of Intercultural Sensitivity. The results indicated that students’

writing varied, ranging from ethnocentric to ethnorelative stages, depending on the types of questions the

teacher asked. Implications of this study include the need for teachers to be selective of the kinds of questions

to ask in order to deepen, not only the students’ thinking, but also their intercultural understanding.

1. Introduction

It has been almost a decade since the Japanese
government established the Council on Promotion of
Human Resource for Globalization Development in
2011. Factors which the Council identified as
necessary for developing global human resources were
language and communication skills. While these skills
“cannot be measured with a single yardstick,” (The
Council on Promotion of Human Resource for
Globalization Development, 2011, p. 7), the perception
of them as tools seems to undermine the importance of
the complexity that involves the social, emotional and
cognitive dimensions during interactions in foreign
languages. In response to the Council’s report, many
organizations have boosted language and -cultural
training, resulting in attempts by higher institutions to
increase their overseas program participants. However,
experts alert that staying in another country does not
guarantee higher proficiency in the language of the
host country or even global-mindedness (Jackson,
2018). Furthermore, an element which is not addressed
is pragmatics, which concerns what speakers mean by
interpreting the intended communicative message of
the speaker, depending on the relative distance
between speaker and hearer (LoCastro, 2012). In other
words, no matter how fluent and proficient one
becomes in speaking (emphasis added) in a foreign
language, this cannot make up for the lack of
pragmatics, which is critical when communicating
(emphasis added) with native speakers.

What is further difficult to measure is one’s level of

interculturality. There are models which have been
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created to understand intercultural competence, one of
which is Bennett’s (1986, 2011) Developmental Model
of Intercultural Sensitivity (DMIS). Since this model
was originally based on Americans as research
subjects, Yamamoto (2014) who argues that it cannot
be applied to Japanese subjects, came up with a
Japanese adaptation of Bennett’s model. Although
Bennett (2013) warns that stages in intercultural
development does not occur in a linear fashion, he
advocates that intercultural development ranges from
ethnocentrism to ethnorelativism. In his model,
ethnocentric stages include denial, defense and
minimization, in which one’s reality is based on their
own culture, hence denying those of others. However,
the stages comprising ecthnorelativism, which are
acceptance, adaptation and integration, represent how
individuals can go through stages of accepting and
even integrating other cultures into their own.

In courses designed to help potential study-abroad
students to become successful when communicating in
the host culture, a topic which warrants attention is
pragmatics, which is not covered in intercultural
communication textbooks written in English for
Japanese university students (i.e., Vincent, 2017). This
is not surprising as pragmatics is not a topic covered in
TESOL masters’ programs even in the United States
(Vasquez & Sharpless, 2012). A practical reason why
teaching pragmatics is crucial is because without it,
the inability to use pragmatically appropriate language
may cause one to appear impolite, rude or offensive
(Bardovi-Harlig, Hartford, Mahan-Taylor, Morgan, &
Reynolds, 1991).

To explore how teaching pragmatics, especially the



differences in Japanese and American English
apologies, can help Japanese students enhance their
intercultural understanding, a case study was
conducted. This article attempts to shed light on
students’ intercultural understanding that was revealed
in their reflective responses to a teacher’s questions. In
a study-abroad preparation course, which is taught in
Japanese at a private Japanese university, two weeks
were spent on instructing apologies in American
English. Students enrolled in the course represent four
different academic faculties and some of them are
interested in studying in non-English-speaking
countries; therefore, it was decided that instruction
would not focus on the production of apologies in
English. Rather, the objective was to promote the
students’ intercultural understanding by raising their
pragmatic awareness of apologies in Japanese and
American English by performing a skit and engaging
in reflective writing tasks. The study addressed
following research questions, which are:

RQI1: What kinds of written reflections did the
teacher’s questions generate?

RQ2: Which types of teachers’ questions promote

participants’ intercultural understanding?

2. Literature Review

2.1 Apologies in Japanese and American English
Speech acts, which are one of the most researched
areas in pragmatics, are ways in which people perform
specific functions when speaking (Ishihara & Cohen,
2010). Seven widely researched speech acts include
apologies, complaints, compliments, responses to
compliments, requests, refusals, and thanks (Center for
Advanced Research on Language Acquisition, n.d.).
Apologies serve the purpose of acknowledging and
expressing “regret for a fault of offence” (Coulmas,
1981, p. 79). Although apologies appear to be
universal, there are cultural differences between
languages; hence, it is important to know what the

norms are when apologizing in another language. In

American English, people use apologies for saying
that they are sorry, explaining the offense, and
repairing and maintaining mutual relations (Ishihara &
Cohen, 2010). Besides expressing an apology, there
are other strategies, such as acknowledging
responsibility, and promising not to repeat the offense.
In Japanese apologies, there is reparation of the
indebtedness inflicted on others, which are expressed
in four categories: performatives (e.g., avamaru or “I
apologize”), commands (e.g., oyurushi kudasai or
“Please forgive me”), descriptions (e.g., watashi ga
warui or “I am at fault”), and expressives (e.g.,
moushiwake nai or “I have no excuse”) (Yamaoka,
Makihara, & Ono, 2010).

Studies comparing apologies in the two languages
highlight differences in how they are expressed.
Findings indicate that Japanese apologies are more
elaborate when expressing remorse, as seen in
repetitions, such as “Sorry, sorry, I'm very sorry”
(Sugimoto, 1997, p. 360) while American use more
unelaborated apologies, such as “Sorry about that” (p.
360). This is consistent with Barnlund and Yoshioka’s
(1990) findings that Japanese prefer more direct and
extreme forms of apologies, while their American
counterparts’ apologies do not. Furthermore, while the
Japanese do not explain their actions but adapt more to
their interlocutors to whom they apologize, Americans
justify their actions and do not adapt their apologies as
much as their Japanese counterparts do so (Barnlund
& Yoshioka, 1990).

However, when members of the two cultures
apologize to each other, they may become aware of the
differences. There could even be misunderstandings
because the speakers may not be familiar with the style
of communication, which may even lead to judging
their interlocutor (Yamada, 1997). For example, when
Americans do not offer an apology that the Japanese
expect, the Japanese think of Americans as ungrateful.
On the other hand, Americans say that the Japanese
apologize too much, even when they do not have

anything to apologize for (Condon, 1984).
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Furthermore, expressions of apologies by Japanese
and gratitude by Americans have been found to be
used when seeking favors (Lee, Park, Imai & Dolan,
2012).

Although language learners may assume that
fluency in a foreign language is sufficient when
communicating with speakers of the target language,
without the pragmatic knowledge, one may not be able
to develop intercultural sensitivity (Bennett, 1986).
Furthermore, when speaking in another language, one
may be faced with the decision of which norms to
follow (Ishihara & Cohen, 2010). In this way,
intercultural experience and sensitivity are necessary
in order to become a good user of speech acts,
including apologies.

2.2 Bennett’'s Developmental Model of
Intercultural Sensitivity (DMIS)

Among the models which measure interculturality,
Bennett’s (1986, 2011) Developmental Model of
Intercultural Sensitivity (DMIS) is one that has been
adapted to measure the intercultural sensitivity of
Japanese subjects (Yamamoto, 2014). Bennett (1986)
posits that difference is a key concept with which one’s
intercultural sensitivity begins, and this difference
“must be internalized for development to occur” (p.
181).

In DMIS, three stages represent ethnocentrism,
which is defined as one’s culture being central to
reality (Bennett, 2013). They are denial, defense, and
minimization. Denial of cultural differences could
stem from intentionally isolating or separating oneself
from others (Bennett, 2011), which could result in
praising one’s own culture and denigrating others.
Minimization of difference assumes that people
recognize superficial cultural differences but
unconsciously impose one’s cultural norms on others.
This minimization is considered to be the midpoint
that divides ethnocentrism and ethnorelativism.

Ethnorelativism, in which one’s beliefs and

behaviors as one way of organizing reality among
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many others (Bennett, 2013), has three stages:
acceptance, adaptation and integration (Bennett, 1986).
Acceptance represents the transition from
ethnocentrism to ecthnorelativism, where cultural
differences become acknowledged and respected. In
adaptation, one consciously (emphasis added) shifts
their perspective and intentionally (emphasis added)
changes their behavior. Integration, which is the
ultimate goal in intercultural sensitivity, is said to
occur when people have a broader “repertoire of
cultural perspectives and behavior to draw on”
(Bennett, 2011, p. 11).

While Bennett asserts that the DMIS can be applied
to any culture, Yamamoto’s (2014) findings revealed
that Japanese subjects’ patterns do not replicate
Bennett’s model. She identified other factors which
overlap with the six stages in DMIS, which are
presented in Figure 1. Yamamoto’s stages, kyozetsu or
refusal, and fouhi or escape are on the ethnocentric end
of the continuum. In refusal, one refuses to
acknowledge the cultural differences and contact with
the other culture is avoided, while in escape, there is
indifference towards the cultural difference to the point
where one distances him/herself from the other culture
to reduce the discomfort. Mukouka or cancellation of
difference, which also overlaps with defense, refers to
a state of avoidance where one attempts to disregard
the differences while being in contact with the other
culture. Aimaika or blurring, and sekkyokusei or
positive attitude, parallel minimization. Blurring
occurs when one tries not to be aware of differences by
blurring the boundaries between cultures. In positive
attitude, one actively seeks cultural differences and
becomes willing to accept them. Acceptance in DMIS
overlaps with joho or compromise, where one tries to
make compromises to accept differences that cannot
be naturally accepted. In soncho or respect, the cultural
differences are acknowledged and respected. Finally,
naimenka or internalization, is at the ethnorelative
stage where one’s experiences prompt him/her to

reframe the existing way of thinking.



Ethnocentrism — — — — — — — Ethnorelativism
Bennett (1986) DMIS Denial Defense Minimization Acceptance Adaptation Integration
Refusal .
Blurring .
Escape . Compromise o
Yamamoto (2014) . Positive Internalization
Cancellation . Respect
. attitude
of difference

Figure 1. Stages of DMIS from ethnocentrism to ethnorelativism. Adapted from “A developmental approach to training for
intercultural sensitivity” by M.J. Bennett, 1986, International Journal of Intercultural Relations, 10, p. 182. Copyright
1986 by Pergamon Journals, Ltd. and www. idrinstitute. org; and “Bunkateki sai no keiken no ninchi: Ibunka kanjusei
hattatsu moderu ni motozuku nihon teki shiten karano kijutsu [Perception of experiencing cultural difference: A
description from the Japanese perspective based on the developmental model of intercultural sensitivity]” by S.
Yamamoto, 2014, Multicultural Relations, 11, p. 81. Copyright 2014 by Japan Society for Multicultural Relations.

2.3 Question-asking in the Classroom

While the commonly held assumption has been that
questions are asked to acquire information (Fitneva,
2012), asking questions is an important part of
classroom discourse. Teachers’ question, which
account for over 90 percent of questions in the
classroom (Graesser & Person, 1994), have different
roles, such as guiding student learning and thinking,
and reflecting on the effectiveness of their teaching as
well as student learning. Furthermore, Whittaker
(2012) proposes that teachers need to have appropriate
question-asking skills.

Bloom’s Taxonomy (1956) has been adapted as a
framework for question-asking (Ayudaray & Jacobs,
1997; Morgan & Saxton, 2006). The taxonomy, which
is known as a hierarchy of cognitive processes, was
originally a classification of educational objectives of
what students were expected to learn. Based on the
revised Bloom’s Taxonomy (Anderson & Krathwohl,
2001), according to Morgan and Saxton (2006) low
cognitive processes have been adapted for asking the
following question types: remembering questions (i.e.,
questions which start with the SW + 1H question
words that ask basic knowledge level questions);
understanding questions (i.e., questions which ask for
explanations or check for understanding), applying

questions (i.e., questions which ask to apply concepts

to new situations). On the other hand, questions based
on high cognitive processes promote deeper thinking
(Vogler, 2005). Such questions types include analyzing
questions (i.e., questions which break information into
parts and find connections), evaluating questions (i.e.,
questions which ask about one’s opinions about an
issue), and creating questions (i.e., questions which
ask for alternatives to existing ways).

The conceptualization of Bloom’s Taxonomy is said
to represent how cognitive processes progress by level
of difficulty. In other words, lower cognitive processes
need to be mastered to progress to the higher cognitive
processes. However, Barnett and Francis (2012)
suggest that high cognitive questions are preferred
over low cognitive questions, as the former require

students to engage in more complex levels of thinking.

3. Methods

This case study, which sheds light on students’
intercultural understanding in their reflective writing to
the teacher’s questions, was conducted during two lessons
at a private university in Tokyo. Case studies, through
which qualitative data is studied, investigate a case “in
depth and within its real-world context” (Yin, 2014, p.
16). After pilot lessons were taught in Spring 2018, the

lessons were revised one year later, in Spring 2019.
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3.1 Course Description and Participants

The objective of the course entitled Study Abroad:
Principles and Practice is for students interested in
studying abroad to have an understanding of basic
concepts of intercultural communication. Taught in
Japanese, the course also covers information aimed at
helping students hone their problem-solving skills in
what they may experience during their study abroad.
Table 1 provides information on the 15-week course
syllabus, adapted from a college-level textbook in
English, Speaking of Intercultural Communication
(Vincent, 2017).

The participants enrolled in the course comprised
students representing four academic faculties (i.e.,
economics, arts and literature, law, social sciences) at
a private university in Tokyo. In Spring 2018, 16 male
and 21 female students agreed to participate in the
pilot study. In Spring 2019, the participants consisted
of 11 male and 25 female students from whom the
researcher obtained consent to participate.

During the first week, selection of the students
involved a two-fold screening process: (1) writing a
short essay in English on studying abroad, and (2)
submission of their CASEC scores. The CASEC, or
Computerized Assessment System for English
Communication, is a commercial norm-referenced test
developed in Japan, and prospective first-year students

at the university need to take this test prior to

matriculation. While the primary purpose of CASEC is
for placement in English classes offered by the four
academic faculties, students who wish to enroll in the
course are required to get a minimum score of 600,

which is roughly equivalent to CEFR BI1.

3.2 Teaching Procedure and Analysis of Data

Before introducing speech acts, the teacher gave the
following background information. First, she talked
about her own experience of how she failed to
communicate effectively as she was not familiar with
speech acts. In addition, to give students an idea of
how native speakers of English apologize, the teacher
showed a video clip of an American commercial which
features apologies (Cause Marketing, 2017).
Furthermore, social status (S) and emotional distance
(D) between interlocutors, and intensity of the
infraction (I), which indicate the level of politeness
when apologizing (Brown & Levinson, 1987) were
introduced as how one apologizes can vary depending
on whom one apologizes to and what the apology is
for.

In week six, the participants made a skit in Japanese
based on an English newspaper column, written by an
American university professor in Japan. This story, in
Figure 2, emphasized cultural differences between

Japanese and American apologies.

Table 1
Course Syllabus
Week Content Week Content
1 Screening for student selection 9 Intercultural competence
2 Communication 10 Intercultural relationships
3 Culture 1 Former exchange student lecture
4 Nonverbal communication 12 Culture shock
5 Communicating clearly - speech acts (1) 13 English as a global language
6 Communicating clearly - speech acts (2) 14 Talking about Japan in English
7 Culture and cognition 15 Review
8 Exchange student guest lecture
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The title of a 1976 hit song by Elton John declares, “Sorry Seems to Be the Hardest Word.” The tune came into my head
recently as | was pondering the irritation of an American acquaintance I'll call Agnes. A long-term resident of Japan,
Agnes is very happy here. It is rare to hear her express annoyance at anything for which cultural differences might be the
source. And yet a few weeks ago she was well and truly fed up.

Agnes had planned to take a summer vacation and cleared it four months in advance with the supervisor. Another
colleagues, a Japanese man I'll call Mr. Kikuchi, had planned his own vacation similarly well ahead of time and also
received approval. Their time away overlapped by a few days. During this period when both were unavailable, a small
matter unexpectedly cropped up, which would normally be handled by one or both of them. Accordingly, another
colleague handled it and the issue was resolved without much difficulty. Agnes and Mr. Kikuchi were notified about it in a
matter-of-fact, rather than reproachful, manner.

Agnes’s exasperation stemmed from Mr. Kikuchi’s response to the situation. From his vacation destination, he wrote an
e-mail of several paragraphs to several colleagues, CC’ing it to Agnes as well. It was an abject expression of remorse for
his inability to deal with the matter due to his trip, and for therefore having to impose upon other colleagues. As Agnes
read it, she felt that she must write a comparable apology.

But she couldn’t do it. She felt that she had nothing to apologize for, having done nothing remiss or irresponsible. And yet
Agnes felt pressure from Mr. Kikuchi’s e-mail gnawing at her peace of mind so she finally composed an email of her own

expressing gratitude for the assistance of her colleagues. Then she tacked on a minimal apology. Begrudgingly.

Figure 2. Cultural Conundrums: The apology obstacle - Cultural differences in saying sorry. Reprinted from “The Japan News”
by K. Elwood (2013, September 17). Copyright 2013 by The Japan News / Yomiuri Shimbun and K. Elwood.

Reprinted with permission.

The objective of the activity was to raise the
students’ level of understanding that people who are
speakers of another language have different thoughts
and values regarding apologies, through role playing.
In intercultural communication training, role playing is
an effective method as it resembles situations which
are relevant to participants’ daily lives (Brislin &
Yoshida, 1994). The procedure for making the skit was
as follows: After reading the column written in
English, students worked in groups of three and wrote
the skit in Japanese. Each student in the group played
a role (i.e., a student each for the roles of Agnes,
Kikuchi, and one student alternating between the
narrator, supervisor and colleague) then performed
their skit in Japanese, their mother tongue, as the
activity was not focused on the production of apologies
in English. After performing their skits, students wrote
their reflection in Japanese based on two questions the
teacher asked. The researcher translated the reflections
into English, and analyzed them based on the themes
using Yamamoto’s (2014) framework. In this study,
themes refer to an extended phrase which explain what
the data mean (Saldana, 2016).

4. Results and Discussion (Spring 2018)

This section introduces the participants’ written
reflections in Japanese to the teachers’ questions from
Spring 2018, followed by a discussion on the results.
The participants responded to the following two
questions:

Q1: Why did Mr. Kikuchi apologize?

Q2: Why did Agnes feel it was not necessary to
apologize?

The purpose of these questions was for participants
to analyze the apologies between the Kikuchi and
Agnes. Q1 was a low cognitive question, which
checked the participants’ understanding about Japanese
apologies. Q2 was a high cognitive analyzing question
which required students to first interpret Agnes’s
apology and compare it to Kikuchi’s. The first question
was related to Kikuchi’s apologies which were
perceived by participants as a reflection of his guilty
feelings, that they could identify with. Student A’s
writing shows that Japanese people apologize for the
inconveniences they have caused and not for their
behavior (Brislin & Yoshida, 1994).
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[Student A]

“Even if Mr. Kikuchi had his vacation pre-approved,
he sent a polite email to those who work closely with
him because he felt responsible for the
inconveniencing others.”

On the other hand, there were longer responses to
question two, which asked about Agnes’s apologies.
The following responses, which explain why Agnes
should have apologized, generated the theme of Agnes
having to conform to Japanese norms in general and in
the workplace. Although they do not criticize Agnes
for not sending the email, they indirectly state why she
should have sent one.

[Student B]

“Because Agnes works in Japan, rather than
insisting on her values, it is necessary to have the
mentality of ‘When in Rome, do as the Romans.””
[Student C]

“Because Agnes is the one who lives in Japan, it is
necessary for her to internalize Japanese culture and
thinking. The reason for apologizing may go against
her thinking, but since this is the Japanese way of
thinking, [ believe it is common courtesy to
apologize.”

[Student D]

“When working for a Japanese company,
‘workplace manners’ should have higher priority than
‘intercultural understanding.’”

Since the DMIS and Yamamoto’s (2014) framework
refer to developing sensitivity to cultural differences, a
brief comment will be made regarding Kikuchi’s
apology. As seen in Student A’s writing, participants
seem to support him as they identified with his feelings
(i.e., feeling guilty for inconveniencing his colleagues)
and his behavior (i.e., not performing his duties while
he was on vacation).

The second question prompted responses which
interpreted Agnes’s intention behind her lack of
apology, which led to condemning her, requiring her to
adopt Japanese norms under the pretext of intercultural

understanding. The participants’ writing is based on
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their perception and interpretation of differences
between the two apologies, through which they write
how strongly they felt about Agnes violating the
Japanese norms of apologies. The comments reflect
Yamamoto’s (2014) stages of escape and cancellation
of difference. Students B and C emphasize that
Agnes’s country of residence (i.e., Japan) should
dictate her norms of thoughts and behavior and do not
take into consideration any cultural differences.
Furthermore, Student D expands on this idea that the
norms of the workplace, regardless of country, should
take precedence regardless of where Agnes is coming
from.

There were exceptions, however, like the following
comments which supported Agnes’s idea on apologies.
In hindsight, comments like that by Student E could
have been what the teacher expected. Student F’s
comment, which expresses empathy, seems to be the
result of her playing Agnes, which could be a positive
effect of the role playing.

[Student E]

“Reading this article gave me a wider perspective
by learning a way of thinking like Agnes’s. There is
nothing wrong with what she did and how she thinks.
Therefore, we can and should probably feel more
positive by expressing gratitude like she did.”

[Student F]

“Before I played Agnes, I thought that she should
have sent the email. But when [ started thinking about
her feelings and changed my thinking in order to be
Agnes, it may not have been necessary to send the
email.”

However, when feeling a sense of violation, the
participants’ writing reflects their “(subjective)
perception of communication styles rather than by an
objective examination of them” (Kowner, 2002, p.
357). Although their idea of trying to mold Agnes
could be a related to their willingness to conform to a
host culture when they study abroad, the perceptions
could be magnified since they may not have

experienced any cultural conflict in a real-life situation



yet. Furthermore, it is questionable whether they could
anticipate the discomfort Agnes felt as they may not
have been in her shoes yet. Another factor leading to
the results for the second question could be
operational, regarding the timing since the students
were asked to write their reflection during the last ten
minutes of class. As they had less time to process their
thinking, their comments may have become more
reactive towards Agnes. By taking a closer look at the
responses from Spring 2018, it became inevitable for

the teacher to revisit the questions.

5. Results and Discussion (Spring 2019)

After seeing that the analyzing question (Q2) from
2018 seemed to promote more ethnocentric thinking, it
became necessary to review the questions carefully.
Although high cognitive questions are closely
connected with deep thinking (Matsushita, 2018), the
teacher needed to understand how participants made
sense between the two apologies, to ensure that the
reflective writing activity does not reinforce
stereotypes or biases of people from other
backgrounds. Hence, the questions for the reflective
writing were revised in Spring 2019.

Revised Q1: What is your understanding of how Mr.
Kikuchi and Agnes perceive apologies?

Revised Q2: How would you explain to Agnes, the
American, about Japanese apologies?

Revised Q1 was intended to be an understanding
question, a low cognitive question which checked
participants’ understanding about the difference
between apologies by Kikuchi and Agnes. However, as
seen in the following comments, the writers’ responses
indicate their analyses and comparison of the two
apologies.

[Student G]

“I felt that Mr. Kikuchi valued outcomes, while
Agnes could have felt that processes were important.
Even if Mr. Kikuchi got advance permission for his

vacation, it resulted in his apology caused by the

inconvenience inflicted on his colleagues. However, for
Agnes, no matter what the results were, because she
received approval and was thinking of the process, she
probably did not understand his apology.”

[Student H]

“Mr. Kikuchi may perceive apologies as the
lubricant that makes personal relationships smoother,
which is why he may apologize even when he is not at
fault. In contrast, Agnes perceives that apologies are
made when one is responsible and needs to ask for
forgiveness. This, however, could be the reason why
she was reluctant to apologize because she did not feel
responsible. I don t think either one of them are wrong;
it just depends on one's cultural background and the
ability to put oneself'in the position of the other person
so that misunderstandings do not happen.”

Although expressed in different ways, the writers
tried to make sense of the two apologies. The writing
reflects Yamamoto’s (2014) positive attitude and
compromise, as they adjusted their thinking by trying
to come to terms with accommodating cultural
differences which they would not be able to accept
naturally. For a few participants, the focus was on the
difference in the level of responsibility the apologizer
felt. Student H stated that in Japanese, the apologizer
offers apologies to make relationships smoother even
if he/she is not responsible for the infraction, but in
American English, the apologizer would only
apologize if s/he were the responsible party. On the
other hand, Student G tried to make sense of the two
apologies by chronologically analyzing how they
manifested (i.e., Agnes does feel not responsible
because she asked to take vacation before the incident
happened, while Kikuchi feels responsible because the
incident happened as a result of him taking his
vacation). Consequently, Revised Q1 has led students
to think that neither apology is better than the other,
involving a deeper level of analysis, without judgment
or criticism toward the other culture.

Revised Q2 dealt with explaining to Agnes about

Japanese apologies. This was another high cognitive
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question where participants had to create, or come up
with a way to explain about Japanese apologies,
instead of criticizing Agnes for not knowing about
them. As see in the Spring 2018 comments,
participants touched on cultural differences, without
specifically explaining what they referred to. Student
G’s brief comment which is a contrast to her detailed
response to Revised Q1.

[Student G]

“[ feel it is natural for Agnes to wonder why she has
to apologize, because of differences in cultures and
values.”

This seems ironical because mentioning that there
are cultural differences without giving details seems
prevalent among high-context cultures, like Japan, in
how people communicate (Hall, 1976). This involves
sharing information which does not depend on explicit
explanations using written or spoken language. If the
cultural difference is not explained, however, Agnes
may feel more confused.

The following comments explicitly mention
apologies in the context of Japanese workplaces. To be
able to provide an explanation about the differences,
the writers seem to have reached Yamamoto’s (2014)
stages of respect and internalization, where the cultural
differences are acknowledged, respected and accepted.
While Student I focused on explaining to Agnes where
Kikuchi was coming from, Student J expressed
compassion towards Agnes’s confusion.

[Student 1]

“Regarding Japanese apologies, I would explain to
Agnes that she was not being rude. If anything, she
had nothing to do with the incident, so there was no
need for her to apologize or express her gratitude.
However, in Japan, there is the sense of how wrong it
is for one to enjoy him/herself, or how great you are if
you work all the time. Because Mr. Kikuchi took his
vacation, I believe he probably felt guilty for putting
others through the trouble on his behalf.”

[Student J]

“In Japan, even though one may not be at fault, it
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seems common for a company staff to express words of
apology when something goes wrong. For us Japanese,
apologies come quite naturally, but those from other
countries may wonder why we go out of our way to
apologize when we haven't done anything wrong.
While you are in Japan, you may find difficulty with
some things, but I hope you understand that there are
different values!”

The Spring 2019 responses indicate that
participants’ writing reflected Yamamoto’s (2014)
stages which are more ethnorelative, such as positive
attitude, compromise, respect and internalization.
Although the degrees to which participants expressed
their intercultural understanding varied, as some have
struggled in their writing more than others, it appears
that they felt that acceptance of cultural differences
was crucial because they were potential study abroad
students.

Instead of wording Revised Q2 in a way that would
ask participants for their value judgment, the teacher
attempted to encourage students to internalize the two
apologies. For that reason, the teacher decided to have
the participants reflect on the role-playing, regardless
of whose role they played, and assume the position of
the hypothetical expert in the Japanese -culture.
Although they may not have the experience of working
with a non-Japanese co-worker, the activity gave them
an opportunity to hypothetically think of and come up
with an explanation about apologies in the workplace.
In addition, the writing on Revised Q2 seems to ask
Agnes to respect the Japanese culture in an
unimposing and non-threatening way.

In summary, responses to both Revised Q1 and Q2
indicate that written reflections show how the
participants and their intercultural understanding made
progress on the DMIS continuum. The results show
that the teacher’s questions can have a positive effect
on students’ intercultural understanding, as seen in the
Spring 2019 comments. An added benefit that the 2019
participants had time to process their thinking, as they

were to complete the reflective writing for homework



and submit it a week later.

6. Conclusion

This article introduced a case study on university
students’ intercultural understanding, which was seen
in their reflective writing. It features how questions a
teacher of a study-abroad preparation course asked
have an effect on students’ understanding of Japanese
and American English apologies.

In terms of Research Question 1, which pertains to
the kinds of written reflections generated by the
teacher’s questions, the participants’ writing indicated
that the responses varied, depending on the way the
teacher worded the questions. From Spring 2018,
Question 1 prompted the participants to identify with
Kikuchi’s apologies. Regarding Question 2, Agnes’s
lack of apology which prompted her to conform to
Japanese norms reflects Yamamoto’s (2014)
ethnocentric stages of escape and cancellation of
difference. In Spring 2019, however, for Revised Q1
and Q2, participants wrote their reflections which
indicate that their intercultural sensitivity has
progressed through the ethnorelative stages on
Yamamoto’s framework. The reflective writing from
2019 appears unimposing, non-threatening, and less
judgmental than those from 2018.

As for Research Question 2, it became apparent that
the teacher’s high cognitive questions do promote
participants’ intercultural understanding more than low
cognitive questions do so. However, that also depends
on how the teacher words the questions. Question 2
from 2018 was intended to be an evaluating question,
which was originally meant to elicit responses with the
hope that participants would understand where Agnes
was coming from. However, it turned out that the
question had the opposite effect, of participants
criticizing Agnes. In 2019, Revised Q1 and Q2, which
were both high cognitive questions, generated
responses which promoted the participants’

intercultural understanding as intended.

A pedagogical implication of this study is for
teachers to have basic question-asking skills,
regardless of what they teach. This is especially crucial
for a study abroad preparation course, as seen in this
case study, because courses of this nature strongly
reflect the instructors’ values. Question-asking should
be part of their teacher training as well as their ongoing
professional development. Thompson (1997) warns
that the importance of question-asking skills may be
underestimated by teachers, as there could be the
assumption that the skill that can only be picked up by
trial and error. He also emphasizes the importance for
teachers to be aware of the purposes their questions
serve and how they could also do a disservice. The
comment deserves attention by teachers, especially
those responsible for study-abroad preparation courses
and intercultural communication. This is because
random questions without deep thinking could
reinforce stereotypes or biases towards people of other
cultures, which is not the intended objective of such
courses. Finally, as we live in a time where social
media exposes us to posts promoting negative ideas
which target people of other cultures, education has
the responsibility of discouraging students from
posting messages which may not be conducive to
intercultural understanding and this could start in the
classroom by having teachers ask appropriate

questions.
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The social climate of a learning environment is a crucial aspect of individual development. However, little
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is known of the social climate of the flipped learning environment. Flipped learning pedagogy inverts a

lecture which is traditionally taught in the classroom to self-study format during out-of-class hours, and use

the time in the classroom for active learning activities. Flipped learning pedagogy is a growing practice in

higher education because of the benefits that may be derived from learner-centered and collaborative learning

strategies. A review of the literature was undertaken to investigate the social climate where flipped learning

environment is used at the higher education level. This review showed that the social climate varies from that

of the traditional lecture environment. Particularly, the relationship dimension was perceived as more

positive when flipped learning was used. The review also discussed how the social climate may promote

students’ essential skills in a flipped learning environment.

1. Introduction

The productive learning environment in the context
of higher education is an essential platform for
teachers and students before entering the workforce
(Newman, Connor, Deyoe, & Lamendola, 2014). One
of the factors that would promote essential skills (e.g.,
collaboration, self-regulation, responsible decision-
making) among students is found to be the social
climate in which learning occurs (Garibaldi, Ruddy,
Kendziora, & Osher, 2015). Rutter (1983) showed that
social climate has both short-term and long-term
effects on students’ well-being, academic achievement,
and employment rate after school.

Social climate research in a classroom setting is
closely connected to concepts of classroom
environment, classroom climate, teacher-student
relationships, student-student relationships, and
classroom management. Moos (1976) argued that
social climate greatly impacts the inhabitants or
students themselves in a setting because the
environment’s unique ‘personalities’ influences the
behavior of those students there. However, past
research on the learning environment was mostly done
in secondary school settings, and to a much lesser
extent in higher education contexts (Coll, Taylor, &
Fisher, 2002; Fraser, 1989; Vahala & Winston, 1994).
Little has been known about the learning environment
of higher education, let alone the determinants or
outcomes associated with the learning context itself.

For example, some new changes experienced by many
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students entering universities or colleges include living
together with roommate, managing one’s personal life
with the absence of parents, leaving behind an old
social circle of peers and friends, feeling homesick or
lonely, coping with new culture and campus
environment (Conley, 2015). Thus, understanding the
social climate in the classroom is vital to optimal
learning for students in higher education.

A pedagogical approach is undeniably a component
of the learning environment, which in turn, affects
learning outcomes (Redding & Walberg, 2015). A
traditional lecture or didactic teaching approach has
been found to be one of the factors that affects the
social climate in classroom learning (Coll et al., 2002).
The pedagogical approach involving cooperative goal
structures was associated with higher achievement and
positive relationship among peers (Roseth, Johnson, &
Johnson, 2008). A flipped learning pedagogy is gaining
more and more attention due to the elements of
learner-centered, self-directed and active learning
strategies that stand in contrast with the traditional
lecture method which is considered as teacher-centered
and passive. The flipped learning pedagogy presents
changes in the way of how a course is taught,
particularly through self-study during out-of-class
hours, requiring high level of self-discipline, self-
regulation skills, and digital literacy skills from
students. In addition, flipped learning pedagogy creates
opportunities for active learning activities in the
classroom which could develop deeper cognitive

engagement (Roach, 2014). Considering the



importance of flipped learning strategy, this review
aims to investigate if a flipped learning pedagogy in
higher education practices influences the social climate
of the learning environment. In addition, this review
also aims to explore the differences between the
flipped learning environment and the traditional lecture

environment.

2. Methods

2.1 Research Questions

This review was guided by the following research
questions:

(i) How does flipped learning pedagogy in higher
education practices influence the three dimensions of
the social climate construct: (a) relationship, (b)
personal development, and (c) system maintenance
and change?

(i) How does the social climate of the flipped
learning in higher education differ from that of the

traditional lecture environment?

2.2 Scope of Review and Study Selection

This study reviewed the literature that was published
between the years 2012 and 2019 on the flipped
learning strategy in higher education because it is
found that there is a significant number of empirical
studies published from the year 2012 onwards (see
Uzunboylu & Karagdzlii, 2017). In total, 13 journals
were carefully scanned for review. Eight journals
which are indexed in the Social Science Citation Index
(SSCI) were included: Computers & Education;
Computer Assisted Language Learning; Computers in
Human Behavior; Innovations in Education and
Teaching International; Internet and Higher
Education; Interactive Learning Environments;
Journal of Science Education and Technology; and
Learning and Instruction. One journal from the
Emerging Sources Citation Index (ESCI) was selected,
namely the Journal of Education for Business. In

addition, four journals which were indexed in Scopus

were included: American Journal of Pharmaceutical
Education; Journal of Further and Higher Education;
Technology, Knowledge and Learning; and Learning
Environments Research.

In total, 16 articles on flipped learning context were
selected from 78 articles related to social climate or
classroom environment. First, articles which conducted
study outside the higher education context were
excluded. Second, those articles without empirical
results (i.e., critical review paper) were dismissed.
Third, articles that studied on areas other than social
climate aspects were excluded. This resulted in the
selection of 16 articles in this review.

The higher education context included colleges,
universities, graduate and professional programs (e.g.,
business school and pre-service teacher education). In
particular, this review focuses on the classroom
environment of flipped learning, in which some of the
studies contrasted flipped learning with the traditional

lecture learning environment.

2.3 Methodological Issues

The articles reviewed were the empirical studies that
involved quantitative or qualitative assessment, or
both. They cover a wide range of subjects, from STEM
(Science, Technology, Engineering, and Mathematics)
subjects such as Statistics, Biology and Chemistry, to
non-STEM subjects such as English and Operation
Management. The duration of studies was mostly
short-term, ranging from 4 weeks to one semester
(some studies did not indicate the exact number of
weeks in one semester).

Because an instructor could choose various
modalities to design instruction in flipped learning
pedagogy, the articles chosen are based on the
existence of these criteria listed below, those
fundamental components of a flipped learning
pedagogy as identified by Abeysekera and Dawson
(2015):

(i) most of the information transmission, which is

lecture, is moved out of class,
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(i) face-to-face (F2F) session mainly engages
learners in active and social activities, and

(iii) learners are required to complete pre- or post-
class activities, so to be fully benefited from F2F

session.

2.4 Social Climate Dimensions

Research in the 1980s places emphasis on
organizational climate of higher education institutions,
instead of classroom climate (Fraser, 1989). Many of
the instruments or methodologies were rooted in
organizational climate in the business contexts, such as
Stern’s College Characteristics Index (CCI) and Halpin
and Croft’s Organizational Climate Description
Questionnaire (OCDQ).

Two instruments exist to assess the environment in
the higher education setting, which are CUCEI
(College and University Classroom Environment
Inventory) and CCES (College Classroom
Environment Scale) (Fraser, Treagust, & Dennis,1986;
Winston et al., 1994). However, CUCEI remains the
most preferred instrument because of its sound validity
(Dorman, 2014), whereas CCES was reported to

Table 1

contain vagueness in the items which lacks objective
measurement (Williams, 1997). Hence, our study
adopts the social climate dimensions of CUCEI for the
review of literature.

CUCEI measures the perceptions of small group or
tutorial class, typically up to around 30 students
(Fraser et al., 1986) on seven areas: personalization,
involvement, student cohesiveness, satisfaction, task
orientation, innovation, and individualization. The
seven areas of social climate can be organized into
three dimensions, as found in Moos’ social climate
measures (Moos & Trickett, 1987): (1) relationship, (2)
personal development, and (3) system maintenance
and change. Table 1 shows the dimensions and areas
of social climate in the review. The description is
adopted from CUCEI scale (Dorman, 2014) that
measures the social climate aspects of classroom
environment in the higher education level. Not all of
the reviewed literature studied on all the seven areas,
but for each area there is at least two empirical studies

conducted on it.

Social Climate Dimensions and Corresponding Areas in this Study

Area of social

Dimension . Description
climate
Extent to which students participate actively and attentively in class discussions
Involvement .
and activities.
) . o Emphasis on opportunities for individual students to interact with the instructor
Relationship Personalization ,
and on concern for students’ personal welfare.
Student . .
) Extent to which students know, help and are friendly towards each other.
cohesiveness
Task orientation ~ Extent to which class activities are clear and well organized.
Personal Extent to which students are allowed to make decisions and are treated

Individualization
development

differentially according to ability, interest, and rate of working.

Satisfaction

Extent of enjoyment of classes.

System maintenance

Innovation
and change

Extent to which the instructor plans new, unusual class activities, teaching
techniques and assignment.

Note. Adopted from “Development of an Instrument for Assessing Classroom Psychosocial Environment at Universities and
Colleges,”, by B. J. Fraser, D. F. Treagust, and N. C. Dennis, 1986, Studies in Higher Education, 11(1), p. 48. Copyright 2006

by Taylor and Francis Group.
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2.5 Selected Literature 3. Findings and Discussion
The 16 articles selected for this literature review are
listed in the table below. This section reveals the findings from the critical

review of literature on the seven aspects of social

Table 2
An Overview of the Selected Literature in this Study
Study Context Subject Sample size Grade level
. TC (28) Mostly freshmen and
1 Strayer (2012) USA Mathematics FC (27) sophomore
2 McLaughlin et al. USA Pharmacy 2 campuses (22) Freshmen
(2013)
Engineering
3 Kim et al. (2014) USA Humanities 3 classes (115) Mostly freshmen and juniors
Sociology
NFC (25)
4 Hung (2015) Taiwan English SFC (24) Freshmen
FC (26)
. TC (25) Undergraduate (level not
5 Prashar (2015) India Management FC (25) indicated)
6  Tawfik &Lilly (2015)  USA Mathematics 24 Undergraduate (level not
indicated)
. IT & Education; o
7 Hao (2016) Taiwan Classroom Observation 2 classes (84) Freshmen (~68.1%)
. TC (343) o
8 He et al. (2016) USA Chemistry FC (334) Freshmen (86.1%)
9 Jovanovic et al. (2017) Australia Computer 300 Freshmen
Freshmen (33)
) Sophomore (32)
10 Sletten (2017) USA Biology 76 Junior (6)
Senior (5)
TC (22)
) . BC (22)
1" Thai et al. (2017) Vietnam Invertebrates FC (23) 19 - 21 years old
EC (23)
. Undergraduate (level not
12 Yilmaz (2017) Turkey Computer 236 indicated)
. . TC (40) Freshmen
13 Choi & Lee (2018) South Korea  Technology Integration FC (39) (~66%)

14 Kurban (2019) Turkey 'E”érlj’cda“tf;'::l tsociences 29 Not indicated

Zainuddin & Perera . English as Foreign TC (30)
15 (2019) Indonesia Language FC (31) 18-21 years old
16 Eryilmaz & Turkey Introduction to Computers FC (27) Freshmen

Cigdemoglu (2019) and Information Systems  CFC(30)

Note. TC: Traditional class; FC: Flipped class; NFC: Non-flip class; SFC: Semi-flipped class;
BC: Blended-learning class; EC: E-learning class; CFC: Cooperative-flipped class
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climate, and discusses in detail the factors, benefits or
challenges of each aspect in the flipped learning

environment.

3.1 The Relationship Dimension
3.1.1 Involvement

Involvement is one of the most studied aspects
related to flipped learning. Flipped learning
encompasses two critical phases that are
interconnected, which are the pre-class (usually online)
phase and the in-class (or F2F) phase. For effective in-
class activities, students are expected to understand the
pre-class online lectures or readings, and participate in
online quizzes or discussion forum prior to the class.
Failing to do so will adversely affect their involvement
in the in-class activities (Hung, 2015; Strayer, 2012).
Traditionally, student involvement is measured in an
in-class setting only. For the flipped learning pedagogy,
it is also essential to take into account of student
involvement at the pre-class phase.

Most of the out-of-class involvement are self-
reported, except for one study (Jovanovi¢, Gasevic,
Dawson, Pardo, & Mirriahi, 2017) that reveals
students’ learning patterns via learning analytics data
analyzed from a learning management system (LMS).
Most of the studies on the first-year students reported
mixed polarized feelings in their perceived level of
involvement, particularly at the pre-class phase of
online learning of flipped learning. He et al. (2016)
reported that some of their first-year students struggled
in understanding pre-class materials, or relating the
materials to in-class activities. Moreover, Jovanovi¢ et
al. (2017) revealed that 64.14% of the first-year
students failed to regulate their learning effectively at
the online learning phase in a flipped learning course.
Results analyzing on online learning behavior through
analytics data showed that the students exhibited
performance goal-orientation, but with low cognitive
engagement with the content, and ultimately low
examination scores. Others confirmed that the students

either found flipped learning very useful for deep

68 |Educational Studies 62

International Christian University

learning or struggled in engaging in the pre-class
content and in-class activities (e.g., He, Holton,
Farkas, & Warschauer, 2016; Strayer, 2012).

When compared to the traditional learning
environment, students in flipped learning class were
reportedly more willing to participate in the activities
(Hung, 2015; Prashar, 2015; Strayer, 2012). Hung
(2015) pointed out that students who were more
involved in pre-class activities were more likely to
adopt deep learning approaches than those in
traditional lecture environment. Similarly, McLaughlin
et al. (2013) reported that students enjoyed deeper
discussions in the class because they were more
prepared after previewing online video lecture. One
study that examined how perception toward flipped
learning was associated with various study strategies
revealed that students who valued active learning
strategies felt greater enhancement in learning (Sletten,
2017). Conversely, the opposite could happen that
students may disengage themselves quickly in flipped
learning if they fail at the pre-class phase.

In addition, Strayer (2012) reported long moments
of silence to questions asked in the traditional lecture
class, in contrast to the more socially-open atmosphere
in the flipped learning environment. This further
transpires the possibility of how a difference in social
climate of both pedagogies could affect students’

behavior and level of involvement in the class.

Factors that affect involvement.

Some possible reasons behind the challenges faced
by the first-year students in the flipped learning class
could be attributed to the factors related to the
transition from high school to higher education level
where students generally experience a heightened
sense of nervousness, anxiety, and stress due to new
experiences (Conley, 2015). Students who are
accustomed to classes taught in the traditional lecture
method throughout their high school years are likely to
face greater challenges with the changes in the learning

environment (Liu, 2005), which is the flipped learning



in the first year of college or university. This adversely
affected their participation in the course and, in turn,
their learning experience.

Hao (2016) revealed an interesting aspect of the
students’ readiness for flipped learning. Despite the
high level of technology efficacy reported, students
showed a low readiness level on communication self-
efficacy. This phenomenon could be explained by the
fact that students are digital natives but expressed the
lack of disposition for active learning, such as
expressing ideas in a group. However, if an active
learning session is well-integrated with pre-class
material, it can substantially reduce the anxiety of
students. This is supported by a study conducted in
Indonesia (Zainuddin & Perera, 2019) where students
felt more prepared to participate in discussions because
they were able to preview the video content prior to
that.

3.1.2 Personalization

Personalization, which includes teacher support,
facilitation, and interaction with students, seems to
indicate an important role in the flipped learning
environment. Flipped learning pedagogy is able to free
up class time for in-depth active learning activities and
increase student-teacher interaction. The general
perception of students in flipped learning seems to lean
towards the need for greater personalization when
compared to a traditional lecture environment. A study
on students’ perception towards flipped learning by
Kim, Kim, Khera, and Getman (2014) discovered that
teacher support plays a critical role in students’
learning, where teaching presence had the highest
association to cognitive presence. Admittedly, a high
level of personalization could potentially produce
deeper cognitive engagement and higher motivation to
counter challenging tasks such as complex problem
solving. This finding is consistent with those of other
studies as well (e.g., Strayer, 2012; Tawfik & Lilly,
2015), which emphasized the role of teacher as a

facilitator in the flipped learning environment. The

results reveal a somewhat important finding about the
role of teacher for the flipped learning class. In the
traditional lecture environment, the teacher is the
center of the classroom with lecture as the main
component. But in the flipped learning context, the
teacher takes on the role as a facilitator in the learning
process. This does not diminish the teacher’s role, as
some may assume, but on the contrary, has greater
importance (Kim et al., 2014; Tawfik & Lilly, 2015).
In comparison to those in the traditional whole class
instruction, students reported feeling less intimidating
to seek help from teachers to gain feedback on their
work in the flipped learning context. Flipped learning
may seem to be an advantage for students from the
Eastern culture which is said to be verbally inhibited
and assertive, especially in cross-cultural groups (Sue,
Sue, & Ino, 1990). Observation by Strayer (2012) in a
group of first-year students of a US university found
that the students in the traditional lecture did not want
their participation solicited during the class.
Pedagogical design may be the main factor that builds

the social climate of passivity.

Factors that affect personalization.

Among the reasons identified from the studies about
the increased need for teacher support are the absence
of a familiar learning environment (i.e., direct
instruction), unable to understand pre-class content,
poor self-regulation skills, reluctance to take
responsibility over own learning, and seeing the
teacher as the authority figure (Hao, 2016; He et al.,
2016; Jovanovi¢ et al., 2017; Kim et al., 2014; Sletten,
2017; Strayer, 2012; Thai, De Wever, & Valcke, 2017;
Yilmaz, 2017). The absence of direct instruction which
students are very much accustomed to is a major
change that requires adaptation with proper guidance
(Forsey, Low, & Glance, 2013; Wilson, 2013; Yilmaz,
2017). Students reported feeling lost and disoriented
when they could not understand pre-class online
material, or they could not align the pre-class content

with the in-class activities (Kim et al., 2014). In
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addition, the reluctance of taking responsibility over
own learning is one of the resistances for flipped
learning pedagogy as well. Students assumed that a
teacher’s job is to teach and when the teacher becomes
the facilitator instead, students felt the lack of support
and authority figure in the learning process (He et al.,
2016). In such an instance, students may be seeking
for personalized guidance from the teacher.

The increase in exchanging information that
develops critical thinking and problem solving
contributes to a higher level of personalization when
compared to the traditional lecture environment (Kim
et al., 2014; Zainuddin & Perera, 2019). The flexibility
of self-paced learning in pre-class phase and more
time freed up for active learning activities were among
factors that affect students’ involvement in deep
learning (Prince, 2004). However, without proper
guidance and support from the teacher, flipped learning
may not be more advantageous for deep learning. In
view of this, teachers who facilitate in the flipped
learning pedagogy assume an important yet
challenging role to guide the students to succeed. The
failure of this part often resulted in frustration, bitter
resentment, and lack of motivation on the part of
students (Hao, 2016; He et al., 2016).

3.1.3 Student Cohesiveness

Student cohesiveness is generally perceived to be
higher in the flipped learning environment relative to
the traditional lecture environment because students
will spend a great amount of in-class time on active
learning activities, which are mainly collaborative or
group work in nature. Across studies, results in terms
of peer interaction, peer support or social presence
elements revealed higher level of cohesiveness among
students in the flipped learning environment.

In analyzing the preferred and actual learning
environment using CUCEI instruments, Prashar (2015)
and Strayer (2012) revealed that the flipped learning
environment is more unstructured and unpredictable

when it comes to active learning activities; thus,
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students tend to depend on peer support in the group
activities. Strayer (2012) found that students in the
flipped learning environment felt supported by the
peers through exchange of opinions and inquiries,
while in the traditional lecture environment, a more
predictable learning environment is reported, which
led to lower interaction between peers. Similar results
reported by Prashar (2015) that students in the flipped
learning environment were more open to association

with peers than in the traditional lecture environment.

Benefits and barriers to student cohesiveness.

The most frequently cited benefits of student
cohesiveness are the opportunity to exchange
information and opinions that promote critical thinking
and problem solving (Hao, 2016; McLaughlin et al.,
2013; Sletten, 2017; Strayer, 2012; Zainuddin &
Perera, 2019). Acknowledgement of contributions by
peers (Kim et al., 2014), willingness to support each
other in learning (Strayer, 2012), demonstration of
positive attitudes (such as increased involvement,
eagerness and preparedness) to interact with peers, and
decrease in social anxiety level are also observed
through the studies (Eryilmaz & Cigdemoglu, 2019;
McLaughlin et al., 2013; Strayer, 2012; Zainuddin &
Perera, 2019). Furthermore, Kim et al. (2014) revealed
that social presence, an element related to how
students feel valued in discourses among peers or
teachers, and the openness of the learning
environment, is correlated with cognitive presence.
Students whose participation and opinions are valued
by peers were more motivated to explore issues related
to the course content.

Yet, McLaughlin et al. (2013) pointed out that the
barriers to student cohesiveness, due to the lack of
confidence in the answers shared by other peers. This
shows that peer interaction may not necessarily be
helpful. Results from one separate study on peer
interaction among college students revealed that peer
justification tended to be weak, and evidence was

rarely or inappropriately used (Anderson, Howe,



Soden, Halliday, & Low, 2001). Another issue found
from a study by Hao (2016) is the free-rider problem.
Some students expressed discontentment over peers
who came to the class without previewing the video
lecture and hence, could not contribute to group
discussions. This further emphasizes the importance of
teacher’s role in designing and facilitating in-class
activities because the social climate of flipped learning
environment may be more disruptive, chaotic, and
unpredictable compared to teaching in the traditional

lecture environment.

3.2 Personal Development Dimension
3.2.1 Task Orientation

Not much had been discussed on the aspect of task
orientation in the social climate of the flipped learning
environment. The review will focus on two studies in
particular (i.e., Strayer, 2012 and Prashar, 2015) which
both focused on the social climate of the flipped
learning environment and traditional lecture
environment. It was revealed that students experienced
difficulty in orienting themselves with the pre-class
content and in-class activities. They needed to
constantly adjust their learning strategies to connect
the in-class activities to what they learned prior to the
class. In a comparison of first- and third-year students,
Hao (2016) revealed that the first-year students felt
disoriented in the flipped learning environment when
they were given control over their learning, which may
be resulted from the teacher no longer sequentially
lectured in the class.

Students in the traditional lecture environment did
not experience such struggles in orienting the tasks
between the lecture content and the activities. The
social climate in the traditional lecture environment
was reported to be more focused and task-oriented,
with less disruption in the activities (Strayer, 2012). In
other words, students felt more settled in this climate
and may not constantly reflect on their own learning
conditions as frequently as the flipped learning

environment.

Challenges in task orientation.

It is interesting to find that results from both studies
above showed students from the flipped learning
environment perceived task orientation lower than the
students in the traditional lecture environment. This
noteworthy finding provided greater insights into the
social climate of the flipped learning environment.

Lower task orientation in the flipped learning
environment may not be a negative thing considering
students became more aware of their own learning
conditions. Difficulty in orienting between pre-class
materials and in-class activities caused them to become
more alert to connect what had been learnt to the in-
class learning activities.

Confronting the issue of lower task orientation,
some studies suggested on the importance of teachers
to make connection between the pre-class content with
in-class activities, so that students may be able to
understand and reinforce what they have studied prior
to the class (Kim et al., 2014; Prashar, 2015; Strayer,
2012; Strayer, 2017). Teacher may need to build
support structures to assist students and create
opportunities for students to reflect upon their learning
(Strayer, 2012).

3.2.2 Individualization

The aspects reviewed here include a sense of
autonomy and self-regulation that is commonly studied
in the literature of flipped learning. Two studies that
analyzed the perceived psychosocial climate of the
actual and preferred learning environments found that
individualization was higher in the flipped learning
environment compared to the traditional lecture
environment, but not significantly (Prashar, 2015;
Strayer, 2012). The lack of difference in
individualization between these two environments was
not discussed in the studies.

In the analysis of the change in student self-efficacy
level in four learning environments (i.e., e-learning,
blended learning, flipped learning, and traditional
learning), Thai et al. (2017) reported that the flipped

Educational Studies 62| 71

International Christian University



learning course had the highest increase in self-
efficacy level compared to the other three learning
environments.

Moreover, Hao (2016) found that students’ self-
regulation skills are associated with flipped learning
readiness. Comparatively, this study revealed that the
third-year students showed higher preferences for
video preview and higher communication efficacy than
the first-year students. This is supported by Kim et al.
(2014) in which the study transpired that learner
presence (i.e., self-regulation and co-regulation) is

correlated to cognitive presence.

Benefits and barriers to individualization.

The lack of difference between the flipped learning
environment and the traditional lecture environment
on the area of individualization could possibly indicate
that the flipped learning environment may not
necessarily create higher freedom of decision making
in areas students desire to study, although self-study is
required in the online phase. Teachers still have a high
level of autonomy in determining the content and tasks
in the pre-class phase.

Numerous studies showed consistent findings on the
higher level of individualization experienced by
students from video lecture preview. Among the most
frequently noted benefits are affordance of student
autonomy through self-paced learning (Choi & Lee,
2018; Kurban, 2019; McLaughlin et al., 2013; Tawfik
& Lilly, 2015; Zainuddin & Perera, 2019), and support
of student self-efficacy through the flexibility and
repeated access of video preview (He et al., 2016;
McLaughlin et al., 2013; Tawfik & Lilly, 2015;
Zainuddin & Perera, 2019). Students were able to
derive the benefits of gaining ‘more confident’, ‘more
security’ or ‘better preparedness’ from video preview
to engage in active learning during F2F session.

Despite the benefits reported in the above studies,
few studies highlighted issues with self-regulated
learning. Students who are new to the pedagogy may

face greater challenge to learn independently through
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video lecture due to lack of regulation skills such as
goal setting, monitoring the learning process, and
adopting the appropriate learning strategies (Hao,
2016; Jovanovic et al., 2017). The lack of readiness for
online learning is one of the issues that commonly
affects students’ active participation in the class (Hao,
2016; Tawfik & Lilly, 2015). Furthermore, readiness
for online learning is related most to satisfaction
(Yilmaz, 2017). This leads to the possibility of
students’ feeling more dissatisfied in the flipped
learning environment due to the lack of readiness,

compared to the traditional lecture environment.

3.2.3 Satisfaction

There is no conclusive evidence that students are
more satisfied in the flipped learning class or
traditional lecture class. Across the studies, there were
findings on the positive and negative aspects related to
satisfaction. It would be more feasible to discover the
factors that affect student satisfaction in the social
climate of the flipped learning environment.

Across the studies, students were found satisfied
with the flexibility of studying at their own pace, time
and place in the pre-class phase. Choi and Lee (2018)
reported an overwhelming 72% of students preferred
the flipped learning compared to traditional lecture
learning because they feel satisfied with the benefits
from online learning before class. In the analysis of the
relationship between e-learning readiness with student
satisfaction, Yilmaz (2017) revealed that online
communication, self-efficacy and self-regulation skills
predict satisfaction. Ability to understand the culture
and language exclusive to the community of learners
is important for online discussion.

Dissatisfaction over the increase of workload among
the teachers and students is an issue that was
commonly reported in studies. Teachers in the flipped
learning pedagogy spent a considerable amount of
time devoted to designing and developing the learning
material for pre-class preview and activities for in-

class deep learning (McLaughlin et al.,, 2013).



Compared to the traditional lecture environment,
teachers in the flipped learning pedagogy may
experience a notable increase in workload during the
first preparation for a flipped course. From the
perspective of students, they voiced concern over the
amount of time needed to preview learning material
for every class beforehand and was reluctant to join if
each class is flipped (Hao, 2016).

Another issue of great concern is the non-
compliance with pre-class study, that inherently affects
the overall pace of in-class learning, and caused
dissatisfaction from students in group activities (He et
al., 2016). As a result, students complained of having

‘free-riders’ in the group activities (Hao, 2016).

Reasons on satisfaction and dissatisfaction.

Satisfaction was related to a myriad of reasons,
among those reported were sense of competence in
independent learning (Zainuddin & Perera, 2019), self-
regulation skills (Hao, 2016; Jovanovi¢ et al., 2017;
Tawfik & Lilly, 2015; Thai et al., 2017), interaction in
online or F2F environment with peers or the teacher
(Hao, 2016; Prashar, 2015; Strayer, 2012; Zainuddin &
Perera, 2019), material design (Hung, 2015; Yilmaz,
2017), type of active learning activities (Hung, 2015;
Tawfik & Lilly, 2015), student workload (Hao, 2016;
He et al., 2016; McLaughlin et al., 2013), and teachers’
facilitation (Kim et al., 2014; Strayer, 2012). The
perceptions of students on their satisfaction of the
above factors reveal insights about the social climate
in the learning environments, and hence, their learning.
An independent study revealed that what students say
about their learning environment will affect their
learning (Ramsden, 1979).

As explained above, students were more confident
with engaging in active learning because they feel
more prepared, apart from a greater sense of security
due to repeated access to video viewing. The positive
results of video preview could be explained from the
perspective of cognitive load theory. Self-preparatory

phase could result in better management of students’

working memory compared to the traditional lecture
(Clark, Nguyen, & Sweller, 2011). Consequently,
students also felt that they could develop self-
discipline and self-study disposition (Hao, 2016)
through flipped learning pedagogy.

Another positive aspect of satisfaction is the
increased interaction with the teacher and peers.
Because flipped learning pedagogy allocates a large
amount of time for cognitive and social engagement in
active learning activities, students had more
opportunity to receive personalized feedback and
guidance during the class time from the teacher, which
resulted in the development of inspiration in learning
(Hao, 2016; Hung, 2015). Among the peers, students
reportedly appreciated the opportunity to participate in
the exchange of knowledge and ideas, and hence,
developed critical thinking and problem solving skills
(McLaughlin et al., 2013). Others felt that learning in
flipped classes with peers was stimulating due to the
discourse that prompted them to think on different
aspects (Hao, 2016).

With regard to dissatisfaction, excessive teacher
workload may increase stress level and thus affect the
social climate of the learning environment (Moos &
Moos, 1978). However, it was said that the workload
could reduce significantly for the recurring courses in
the future (Loo et al., 2016). On the aspect of student
workload, a surprising finding was reported by He et
al. (2016) that flipped learning pedagogy did not
appreciably increase the amount of preparation time
required in pre-class phase. Students might benefit
from better cognitive load management due to the
ability to manipulate learner pacing during video
preview (Clark et al., 2011).

Among reasons provided for non-compliance issue
were difficulty in understanding the content, poor
material design, low motivation in online learning, and
the lack of self-discipline in learning. Teacher may
need to provide incentive for pre-class learning to
ensure students preview the content (Kim et al., 2014),

give guidance to students in developing self-regulation
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skills (Jovanovi¢ et al., 2017), and design learning
content that increases interactivity, usability, quality
and suitability (Yilmaz, 2017). Previous studies found
that the learning content and material design in online
learning have a direct effect on student satisfaction and
motivation (Hung, 2015; Kauffman, 2004).

3.3 System Maintenance and Change Dimension
3.3.1 Innovation

Little focus had been given to the area of innovation
of the social climate after a comprehensive review of
the articles. The aspects covered under innovation
include the extent of innovative teaching techniques,
creative thinking, varied and new activities attempted
in the learning process. Consequently, two articles are
found to have studied about innovation in the social
climate of the flipped learning environment. The
studies from Strayer (2012) and Prashar (2015) were
consulted because both of them investigated students’
perception on the preferred and actual degree of
innovation in learning environments of flipped and
traditional classes.

Both of the studies found similar findings about
innovation in the flipped learning environment and the
traditional lecture environment. Students in the flipped
learning environment experienced higher innovation
compared to those in the traditional lecture
environment. Study from Strayer (2012) revealed that
students were more open to learning with a variety of
learning activities in the class.

The overall perception of students on innovation in
the flipped learning environment was found to be
positive (Hao, 2016). Students appreciated the
flexibility of self-paced learning during the pre-class
phase, and the greater opportunity to explore and
communicate their ideas during in-class activities
(Choi & Lee, 2018; Hao, 2016; Strayer, 2012).

Benefits of innovation.
There is potential for the flipped learning

environment to create the innovative space for teachers
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to implement varied activities in learning due to the
greater amount of freed up time allocated. Hence,
students are not confined to the same old way of sitting
and taking notes during lectures, with occasional group
discussions. The innovative space of the flipped
learning environment could build a more open social
climate of learning that encourages greater innovation,
of which students had indicated in their preference of
higher innovation, as compared to the traditional
lecture environment. This is coherent with Prasha
(2015) which he confirmed of the students had greater
opportunity to ‘try things out themselves’. It should be
reasonable to say that flipped learning is capable of
creating a social climate that is more open for
association, freer to share ideas, and greater flexibility

to try out or make mistakes in the learning process.

4. Conclusions and Implications

4.1 Conclusions

The potential benefits of flipped learning pedagogy
have yet to be understood through the perspective of
social climate. This review of flipped learning
pedagogy from the perspective of classroom social
climate draws significant contributions to the existing
literature. First, there are differences in the social
climate of flipped learning environment from that
found in the traditional lecture environment. The open
and less controlled atmosphere, greater flexibility,
higher disruptions, and socially-oriented learning
community experienced by the students in the flipped
learning environment may arguably provide more
opportunities for students to develop social and
emotional competencies such as relationship skills and
self-management throughout the process of learning.

Second, despite the effects found in the three aspects
of relationship dimension (i.e., involvement,
personalization, and student cohesiveness), there is no
conclusive evidence as to whether the social climate of
the flipped learning environment is more positive than

the traditional lecture environment in general. The



literature is full of mixed or polarized findings,
especially in the area of satisfaction.

Third, the first-year students experienced a more
heightened sense of challenge studying under the
flipped learning pedagogy. The social climate of a
first-year students’ class under this pedagogy may need
greater monitoring to ensure that they are mentally and
emotionally ready to study.

Fourth, the teacher’s role as a facilitator is found to
be very crucial in the flipped learning pedagogy;
otherwise, students’ learning experience will not be
better but bitter. Teachers who desire to adopt the
flipped learning pedagogy should have a certain level
of readiness and understanding of the possible
challenges and effective ways to resolve them when

problems occur.

4.2 Implications

This critical review of literature shows that flipped
learning pedagogy has the potential to promote a
connected learning community (Hao, 2016; Kim et al.,
2014) that helps students to collaborate with each other
(Garrison & Kanuka, 2004). In addition, active
learning strategies in the flipped learning pedagogy
with a greater sense of autonomy through self-paced
online learning can promote various skills such as self-
management, social awareness, teamwork,
interpersonal skills, and decision making. As noted in
the review, students find themselves more open to
interaction and cooperation in the flipped learning
environment, something that the traditional lecture
class may fall short of.

This critical review also provides a greater
revelation of how a teacher should re-define their role
as facilitator to provide the necessary support, in terms
of structured guidance, social and emotional
adaptation, just-in-time feedback (Thai et al., 2017)
and setting a classroom climate where students feel
comfortable to seek help when needed. Moving ahead,
teachers are facing great challenges to handle issues

and disruptions faced by the students in the flipped

learning pedagogy, but at the same time reaping the

benefits discussed in this literature review.

5. Limitations and Suggestions for
Future Research

5.1 Limitations

The findings and discussion of this paper need to be
interpreted with caution. The study did not analyze
classroom social climate by stream-based, such as
science courses or arts courses. Different findings may
emerge if further course classification is employed.
Furthermore, the analysis of this paper did not consider
the cultural contexts that may be an important

determinant of classroom social climate.

5.2 Suggestions for Future Research

Future research can explore the differences of
classroom social climate of specific courses, for
instance, STEM and non-STEM courses of the higher
education. Subject matter may have effects on teaching
pedagogy and learning strategies of students, hence,
may reveal different findings in both cases.

More research is necessary to understand the social
climate of the flipped learning environment in highly
specific cultural contexts to compare and contrast the
social climate of these learning environments. The
results might provide valuable insight on best practices
of the flipped learning pedagogy in a specific cultural

context.
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knowledge, information, and skills are critical to success. Meanwhile, Japan is facing a sharp declining of the
birthrate as well as societal aging, a combination which causes a labor shortage. In spite of the equal
opportunity for education for all in Japan, the labor and social system stressing Japanese traditional gender
roles certainly reveals gender inequality. Consequently, labor shortage and gender inequality in the labor and
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social system is a critical issue. The question is how to change a distorted gender perspective and take action
for equity and human rights. Since the Equal Opportunity Law was enacted in 1985, the Japanese
government has been striving to attain gender equality in the labor and social system. This paper will 1)
clarify the gender issues in the labor and social system; 2) examine the government measures to attain gender
equality in Japan; and 3) examine gender equality for equity and human rights from a psycho-sociological
perspective. Advanced knowledge, information, and skills are needed to enhance equity in the labor and
social system. Furthermore, there is a need for empowering the relationship between men and women that
may help them to build a gender-equal society. Without a change of men’s consciousness about gender
equality, there is no solution. This approach could benefit educators to find ways to attain gender equality and
to empower the relationship between men and women in the labor and social system, which could result in

attaining human rights in Japan.

1. Problem Statement

Today Japan is a knowledge-based and
performance-based society where demonstrating
advanced knowledge, information, and skills are
critical to success. In spite of the equal opportunity for
education for all in Japan, the labor system stressing
Japanese traditional gender roles certainly results in
gender inequality.

Since the Equal Employment Opportunity Law was
enacted in 1985, the Japanese government has been
striving to attain gender equality in the labor market.
“In 2013 Japan’s female workers constituted more than
40 percent of the total paid workers” (Sugimoto, 2014,
p- 170). However, Sugimoto also points out that
“Japanese capitalism has sought to recruit women,
chiefly as supplementary labor, at low wages, and
under unstable employment conditions” (p. 172). The
current labor system stressing traditional gender roles
certainly reveals gender inequality.

Meanwhile, Japan is facing a sharp declining of the
birthrate and societal aging. Currently one out of four
Japanese is over 65 years old, and the birthrate, which
was 1.03 in 2013, has been continuously declining
(Sugimoto, 2014). According to the OECD (2017),
“the total population is projected to decline by almost
25% between 2015 and 2050, falling below 100
million” (p. 8). Furthermore, the OECD’s data shows
that “the ratio between the elderly population (age 65
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and over) and the working population (15-64 years of
age) will fall from 2.3 to 1.4. The elderly dependency
ratio was 44% in 2015, and it will continuously
increase to 73% in 2050” (p. 8). This invokes serious
issues of labor and elder care shortage. Compounding
Japan’s economic downfall, even Japanese youth
holding college degrees tend to have a problem finding
stable jobs. As a result, many of them cannot even
fully support themselves. Add to this the fact that
many Japanese middle-aged working women have
responsibility for elder care at home. Their moral
obligations are deeply rooted in the ‘ie’ ideology and
the concept of Confucianism in which distinctive
gender roles are clearly defined. Consequently,
Japanese women tend to have four burdens: labor,
housework, child and elder care.

Then, what ought to be done to respond to Japan’s
societal aging and labor shortage associated with
gender inequality in the labor and social system? What
measures has the Japanese government implemented
to respond to gender inequality? What do well-being,
equity, and human rights for Japanese women in their
self-actualization and betterment of the Japanese

society entail?

2. Purpose of the Paper

This paper will 1) clarify the gender issues in the

labor and social system; 2) examine the government



measures to attain gender equality in Japan; and 3)
examine equity and human rights from a psycho-
sociological perspective. This approach could benefit
educators to find ways to attain gender equality and to
empower the relationship between men and women in
the labor and social system, which could result in

attaining equity and human rights in Japan.

3. Clarification of Gender Issues in the
Labor and Social System

3.1 Definition of Gender

The term gender began to emerge in the mid-1960s,
distinguished from sex, which refers to biological
differences at birth. Gender refers to social and cultural
differences between men and women. It is a theoretical
concept which translates into the knowledge of
recognizing the social and cultural differences between
men and women as created by the social norms and
conventions. In the 1980s, researchers recognized that
this gender perspective might be associated with
prejudices and discriminations as a result of
determining the differences between men and women
in distorted distinctive roles in the labor and social
system. Thus, one should have keen consciousness that
gender is the outcome of norms and conventions

created by society.

3.2 Gender Inequality in the Labor System
Sugimoto (2014) describes the fact that 60% of the
women between ages of 15 and 64 years are employed.
Those women in the 45 to 54 years-old group have the
highest participation rate. This fact can be interpreted
to mean that Japanese women definitely contribute to
Japan’s economy as a critical labor force. However,
the main gender issues are the type of work available
to women, lower wages, sexual harassment, and length

of service in comparison with those of Japanese men.

3.2.1 Type of Work
Since the Equal Opportunity Law came into effect

in 1985, there has been a growing trend towards hiring
women to do real work, resulting in changes in
women’s lifestyles. In addition, due to the labor
shortage, “Society as a wholesome to display a
receptive attitude toward working women” (Mainichi
Daily News, 1990, p. 5).

Yet there is currently a two-track system mainly
adopted by large companies and government: the sogo
shoku (career-track/management work) and the ippan
shoku (general work). The ratio of the sogo shoku
employees between men and women was 77.8% for
men and 22.2% for women (Ministry of Health,
Labour and Welfare, 2014). This statistic proves that in
fact a number of women who chose to take the sogo
shoku tend to leave their posts due to child-rearing,
elder care at home, or job transfer along with required
Bishop (2000) mentions that

“Unsurprisingly, the low rate of retention of women on

relocation.

the sogo shoku has become a topic of concern in recent
years” (p. 105). It is true that after leaving the sogo
shoku track, many women can manage their time for
duties both at work and in the home. As a result, a
large number of women tend to choose supplemental
work in small or medium-sized companies because of
flexibility, while companies use women’s employment
in insecure, irregular jobs to achieve their own

corporate benefits.

3.2.2 Wages

The statistic shows that even though 68% of women
are employed, the majority are only doing part-time
contract work due to their wish for flexibility. This
trend impacts working women’s wages. Because
women tend to staff supplementary positions, it is
assumed that women have lesser mental and physical
powers. The result is lower wages than those of men.
From the employers’ perspective, women who take the
ippan shoku positions generally lack commitment and
time to devote to a career. Consequently, working
women lack opportunities for on-the-job training,

which would result in less higher skills than men.
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3.2.3 Sexual Harassment

These social norms and conventions result in less
wages and less job opportunities for women. That also
gives negative impacts on women resulting in sexual
harassment both psychologically and/or physically in
the workplace. This distinctive power relationship is
based on a gender-based division of labor, which
certainly negatively impacts women’s business

performance.

3.2.4 Length of Service

In order to further analyze the disadvantages of
working women, it is critical to examine women’s life
cycle and their well-being. The reason for working
women’s short length of service relates to the time of
their marriage, childbearing, and child and elderly
care. In addition, housing and education is very
expensive, while the day care system is not sufficient.
Consequently, working women tend to choose to be
part-time workers and part-time housewives. They are
not required to pay income tax; they are classified as a
dependent as long as their income does not exceed
1.30 million yen. There is an increase in the number
of part-time housewives after childrearing. They tend
to work as long as regular full-time workers, but they
are hired on a fixed-term basis and get paid hourly
rates without fringe benefits. This trend shows
women’s disadvantages due to the current seniority
system.

In the 1960s, the age-based female labor-
participation rate was the well-known M-shaped curve.
In fact, 75% of women who left work to have children
return to the labor market.

However, the M-shaped curb has been shifted to the
U-shaped curve in the 2000s. The U-shaped curve
shows that “in Japan the label of part-timer covers not
only those employees with limited working hours, but
also those who work as long as regular full-time
workers but who are hired on a fixed-term basis and
paid hourly rates without fringe benefits” (Sugimoto,

2014, p.172). Again, this trend reveals women’s
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disadvantages due to economic production and
distribution.

3.3 Gender Issues in the Social System

Gender and a gender perspective are the outcomes
of deeply rooted social norms and conventions in
Japan. This negative trend is also seen in the social
system such as the koseki and patriarchal system with
which women are stratified under legal and social
control. The koseki is the registration system instituted
by the Japanese government. Registration is legally
required and operates for an entire household.
Registration includes the records of each individual’s
gender, birthplace, and date of birth, parent’s names,
position among siblings, marriage, and divorce. These
are kept in detail in each houschold koseki and are
filed in the local municipal office. In the patriarchal
system, the husband is almost always given the title of
the head of a household. The wife’s role is to take care

of their children and do housework.

3.4 The Relationship between the Labor and the
Social System in Gender Inequality

Gender inequality in the labor system strongly
relates to that of the social system. Sugimoto (2014)
analyzes that women have two compromise roles: “The
first was the so-called Victorian compromise, which
assigned men production roles and women to the
reproductive function. The second compromise differs
in that it generates a new gender-based division of
labor, which makes many women part-time wives and
part-time workers” (p. 172). This explains how working
women suffer from both capitalism and patriarchal
orders.

In response to Japan’s societal aging and labor
shortage, Prime Minister Abe in his Abenomics
declared that “using all available talent in the labor
market and achieving gender equality are key to
overcoming labor shortage” (OECD, 2017). This
implies promoting inclusive growth for an aging

society. One could recognize that the government



perspective is right. The OECD (2017) describes the
trend of Japan’s societal aging as comparatively high
level of well-being, high skill levels, low
unemployment, and the highest life expectancy at birth
among the OECD countries. This trend becomes a
positive outcome if gender equality is attained in the
labor and social system to overcome the labor
shortage.

As the population is continuously declining in
Japan, the problem of labor shortage cannot be
avoided. There is also a need for an affordable,
professional elder care system. Furthermore, gender
equality must be attained by utilizing more talented

women in the workforce.

4. Government Measures on Attaining
Gender Equality

It is critical to examine how the government
measures enable attainment of this goal associated
with equity and human rights. Postwar, the Japanese
government under General MacArthur’s control
adopted women’s voting rights. Thus, the political
rights between men and women who are 20 and above
were attained in 1945. This marked the attainment of
gender equality regarding political rights in Japan.
Since 2016, both men and women who are 18 and
above have rights to vote. This reveals that the human
rights in Japan reached the global standard from a
legal point of view.

In 1975, the United Nations declared the Year of the
International Women, by being committed to
enhancing women'’s status for the following 10 years.
During the past several decades, various actions have
been taken at the global level. For example, the Treaty
of Abolition of Discrimination against Women was
ratified by the Japanese government in 1985.
Furthermore, the Declaration on Abolition of Violence
toward Women was adopted in 1993.

In response to these international women’s

movements, the Japanese government enacted the

Equal Opportunity Law in 1985. This provision
enables women to stay in the workforce. Furthermore,
the Child-Care Leave Law was put into effect in 1992.
It requires all companies to allow female or male
employees to take parental leave without pay up to one
year to enable them to care for a newborn child. These
two institutionalized provisions contributed to the
enhancement of the status of Japanese women in the
labor and social system. Yet, in 2012, 83% of female
workers who have given birth took parental leave,
while only 1.9% of males did. This fact shows that it
takes a village to put these two provisions into
practice.

However, one should recognize that in the early
2000s the Prime Minister’s office finally initiated the
formation of a new collaborative society by both men
and women. The purpose of this attempt is to attain
gender equality by empowering the relationship
between men and women with enhancement of human

consciousness.

5. Equity and Human Rights in Japan

Today’s educational agenda is what ought to be
done to raise human consciousness of gender equality
and how to make a possible change to empower both
men and women and their relationships. Brinton
(1993) finds that:

the educational system, the workplace, and the
family in Japan have shaped the opportunities
open to female workers. Women move in and out
of the workforce depending on their age and
family duties, a great disadvantage in a system
that emphasizes seniority and continuous work

experience” (abstract).

Brinton’s point is well taken: It is important for women
to make a life choice: work or home or both in
woman’s life span. For women, marriage, child-

rearing, and elder care are important factors in their
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life cycle because of their responsibilities as wife,
mother, and elder caretaker. A woman’s choice is
based on her family financial situation and her
perspective on well-being and personal growth. These
burdens—labor, housework, child and elder care—should
not be only women’s responsibilities.

From a sociological perspective, women, especially
full-time housewives and part-time housewives, may
have more opportunities to connect to home, schools,
and community. This link might be a possible solution
for women to take leadership roles by networking with
community members and expanding their political
influence. In fact, Sugimoto (2014) mentions that
“some women in their late forties and fifties choose to
work in community-based organizations as networkers
and play major roles in reformist political groups at
the community level. These women activists represent
significant political voices in grassroots Japan” (p.
182). For career women, parental leave and daycare
services would be a great help.

Furthermore, Song (2016) mentions that the
expansion of workplace flexibility would assist
working mothers in balancing work and life. It is
interesting to note that South Korea is also facing a
labor shortage due to societal aging and a sharp
declining of the birthrate. Song suggests that it is
critical to improve not only the quantity but the quality
of women’s employment. In order to improve the
quality of women’s employment, Song suggests that
the government and company employers should
improve equal employment and promotion
opportunities for highly educated women as well as
workplace flexibility in work hours and work schedule.
Thus, it is understood that the balance between work
and life is an important policy tool for increasing
female participation in the labor system.

From a global perspective, Minoura (1997)
emphasizes the importance of human choice
consciousness as the labor force is becoming more
global and there is a need for solving global problem

collaboratively. Human choice consciousness is an
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inner dimension as opposed to outer dimensions such
as space, time, and problem solving for issues in
global identity. It may refer to passion, proficiency,
skills, attitudes, and feelings in relations to personal
issues or problems, and it may help us understand each
other. Thus one should develop a keen human choice
consciousness toward self-actualization and betterment
of society. Forming self-identity, commitment to one’s
community, and taking action would empower both
women and men and their human relationship by

linking home with community and beyond.

6. Summary

Today Japan is a knowledge-based and
performance-based society. In addition, Japan is facing
a sharp declining of the birthrate and societal aging.
Consequently, a labor shortage and gender inequality
in the labor and social system is a critical issue. In
response to the UN declaration of the Year of
International Women enacted in 1975, the Japanese
government has been striving to attain gender equality
in the labor and social system. Women must be
empowered in order to attain gender equality.
However, without a change of men’s consciousness of
gender equality, there is no solution. The question is
how to change a distorted gender perspective due to
capitalism and patriarchal orders and take action for
equity. Human rights must be attained for everyone. In
the early 2000s, the Japanese government made a
policy to form a new collaborative society by both
men and women. The purpose of this attempt is to
attain gender equality and to empower the relationship
between men and women by enhancing human choice
consciousness. There is a need for advanced
knowledge, information, and skills to enhance equal
opportunity for education, workplace, home, and
community. Furthermore, there is a need for
empowering the relationship between men and women
that may help them to build a gender equal society

where men and women can work together and respect



each other.
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The way scientific psychology tries to solve the problem of human mind is just like the way an asymptote
tries to come close to a curve. Though it comes close to it, it never touches the mind itself. The notion of the
brain as a computer reflects a misconception that the mind as a basically relational existence can be
explicated on the basis of the physical world which does not possess any radical relational nature in itself.
As the very basis of even the physical, logical world, there must be the most profound transcendental Being
that gives the most basic relationship as positive affirmation of everything. Language can provide an
inclusive and comprehensive model for both logic and relationship. Language as a model may become a new
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metaphor for psychology and even for philosophy that could substitute computer as the now seemingly

omnipotent metaphor for the mind and other existing entities.
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ABSTRACT
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This paper talks about what role the US has had through the English learning, and how it contributed to the
settlement and the development of proficiency of English in Korea. It has been aiming for English up to the
present of English education in Korea, right from the beginning; there were American teachers, special guest
teachers for teaching English at the first modern School of Korea, and American missionaries who
established very first private schools and taught Korean students English through English in a small group
using American school textbooks. US army military government in Korea formulated the first plans for
English education at Korean school before Korean government formation after liberation. It also surveys the
historical background of English teaching in Korea. It is divisible into three distinct periods: (1) Dawning,
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the late period of Chosun, (2) Downturn, Japanese colonial era, and (3) Development process since 1945.

This may help us to be equipped with the awareness and understanding of the main issues in English

education in Korea and its implication for the language education. English education in Korea has not existed

as an international language but as a necessary language for success in Korean society.
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DESUCAET LHCRHIFER SIS Z & L2y,
YEEHEB & L ToOMREE RS Z ol
L L7 b, ZoORHIZEZMZ#E L THREC
PEL, HREZIBUTEHART A Y B O3z E
KENZIFTAND Z & o- 2 EITIEA T
MRTHh% (Kuiper & Allan, 2004) ,

4. BRERIZEITHREHE

41 THAYHEBRTE [HEFEE] O&RICE
DETOEEBHE

Z O 1948 4E 8 A 15 B Rk EE A E IS
£V 1949 FIITRFEREYI O [EEE) B3 HE -
MMiEh, TRUCHESE TERAE L L) 4R
T [HEHRRSPRERLE LTCED DN, O
H, 7 AU BFEEOKFEEFS DT A
A DFEH D EEEICIRE L, EICKFECTHRESK
ES & #zd 5 2 L LR, BEEREE
RIS T2 — A OESHERBE B2 LI
PHEENEFAIND & LD (85, 2005),
PREHE DA O [HIREH | 125D X Ffmak
ENFZEEEIETHRW 2o THdREH |
ICk DL, PEERORGEITI U TILIEE D S
BN OBERD =D D/ MEOHFNFICBET 25
EHENRESN, TS LD LRI
7~ 0 5 BRI, EMK 30 MBI THEL, oF
D ZAERNCK 150 BEfI T - T, BHRR, UL, fE
3, RRE, REIREERANICEET DL HE
LTWT, EHtOHESEOMESRE T O H O BEph )
LEFTRENREN TV,
ZFLTHEHEZBLT S AMI 0HE
HRICHESS BFEEROBE X MHAL, BHAROM
B XA X 2 HBE O KT B -
4, 2010), HMPAHETET, WEHRROHK
MEZOEERANEZ ETHRORELIKT D
ZERZIEEST, ERESHET L, OB L
DIRENZOFE ET/2DI TV,

42 [%174ERE] 5 155 REBERE
FTORELE
T 1 WHERE) 0 9 5 WHHRR 1
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DT % 1950 405 1980 B E TORMNT i
EEhEL (FAfERS) ) DABE, sEENEREZRE L
THRETDEHEY OIS -5, Z ORI

M4-19 @& " & [5-16 Hidn)"” &9 FEHAYIC
EOWERZR 3L 1988 FEICY Ut v
Yy 7 BT 570 L, fan - BUAME LD
T, FREHE N ONICEE L T oMz on
TRTHLI,

19534 7 H o T8gEE)EL) ORERIC X0 #h
WA ITEET D X 0120, BE LT iuE
\Z3 D AR, 1954 4R \21E TH 1 &Rl %
B LT, TOWTHIEEE ORIT AT S
RERICARIE LW AR &2 AL L, RIESUEDOFRIRIZS
HFHZENTELEEOER LD, D%,
1961 420D [5 16 IZ XL 28 LWBHEDHEA & &
HIZ, 1963 4F LK O FRME & 5 R iR &
Wiz T3 2 WHERRD MAET - HRanien,
Z OB RO X — U — FIETHE T EE R
Thotz, TLT, 197340 [ 3 RBEHEHRE]
DUWFT TS E BIE L, ) & 722 D6
HDHDH N OERDIZ DI HLEREROEEE
REANMBEEEZBHTH L oot LUK, &
HH - TR OEAER L TERERDHEH) &
WS AT TEE s FnE ) (1981-1988 42 MR EL
Heza18d) OB L & HIT 1981 4F1Ti [ 4 Ik

Bi] 2, FomEEEE L, EEBROZ
gedk, SERHE— 72 & O IENE S 417z 1987 4
WZiE T8 5 wEHE#R] PUGT, SRani,

T, FRBIOHE IR D HFEHENE
WHEET DL, [H 1 REBRE (1954-1963) ]
T TEdREH ] Mo SAET L OTEERE NE D
BRERBIGIT I T208, THEBRRR] MNIER
WCERENTZRICEZERSDLLEE2D, 20 [#
HRRfE] ICBWT, [BRER ] WoOHBNE L
PR FEALE L X9 ERA 2 L dm < RS
RETH D, FHIFERDOFLEICEANEINTH
T, 1A 400 GEFRE, 2 45/E 500 35 fL &, 34
600 FEREDHFEDOFHAZAFELE LTI AU N
D GRh A FEHERY 72 9658 & E O Tz,

T4 2 WAERFE (1963-1973) ] #H121%, ATk
D T4-19) & [5-16) OHEM), BOGRYRIEZ



WoRBO L L2, KERUGT™ITLONT, [5H
2 WBEE] ORIE, VA=V, AE—F
T, V=TT, TAT 4 T ORI S
7o Z ORI REEOR 4 K D KSR,
AN, B 2MEDOUE X ZMRIET 2 721 b 2
Rine e LT, ROSTFOHE ML, 50
FRE DB, FRCISKSCR O & R4
OFRT HHBE~ L BADNEIN T -T2 (2,
1995) ,

[ 3 WEERAE (1973-1981) ] HI2ix, #Fic
S A B LT AhEI R Sy OfIE & SCEOTBICHE
REBEWCHEMIbhZ, VA=V, AE—
XU, V=TT, TAT 4 T OEHIOTE
2WBEME] 22D, FEMBHI, SOEFIE
WZHHRT D& C, WREOFRENRT LALLM
MRPLORELRY, ZRNS HE TR SN
TWa, 2F 0, THOFIR, R OREE, XO
PR/ E13 0 238 LG, A RICEDET
OEEOTGEHRB DN HET LOEE ~ L HEZ &
D3t HUEN 72 R & Ao 72,

[ 4 wBCERE (1981-1987) ] #ilzix, A&
TG CRANLOIGEN OB WA RKOHERE L LT
WET SN T, 2 ORH O EBIREITEB L, Bk
{bD 7= DI W FH O E M2 75, L CEATEICEH
% PR R R 5 72 DORE A BT I B S A
LR L,

T4 5 WHHEMAR (1987-1992) ] HIZ1% 1988 4E
DYONFY Uy 7 DORIEIIE) 2 2 =r—
¥ a v DIEDICHGEHE OMEMER R E - TV
WCHEb 5T, - AL - TUIHEREN AR
FLOBREED P CIXZngindE S g, ks
DOEENRE DL BT FEM S, FEAETITED
YRR AL TS 2 L ICEE o,

43 ERMEBRZERA-EBLFTORE

1996 > %35 b /) B Z8 H84% (OECD) ) Ind
WL, MEOAA—YBNEEACH BT
1990 FARLLFE O EE MR D ZEIZ DN TR TH
y9.

ZDFRAH 1992 FIZEHERE & Wb & ¥ —
U—RETD 56 REERM (1992-1997) ] @

HRTH D, D%k, 1997 FI2iE 21 ikl o[
BAb - AR 2 84 5 B AR CAIE R 7o
EANEENRT L) #8595 [ 7 RFBERE
(1997-2007) | 23Hl7E, HraEiniz, 20 [#HF
B IC kY, SEOWEGEHE T E TSR
EEEERE LTRFE I EEE TR IEROHER L
L TSN TWTZDTH o720y, Tz <
1997 AR ITIE M AR ONFERR) ICHREERE 2 440
ERA L LT LI SiakE B b ThoTz,
29 LT RIS T, EEt S ' RS
LZHEEBEEHEZFFOLHICRY, FFEESHEETLE
L7 RB i HRE N ZF CH 2N E LT, A&
IHEE, bl ala=br—va oM
B LMsEdGT Sz,

£, YRR L AM LA T2 IGEICHERE T
[Z bz D RE - EiEZiT L s +5~
A7 VT 4 OFFEERAH OWMEIIEREE IR E
B b E b6 L,
ORI/ D L, MEITTGEAE KRG T D
IR IREDELY bR, FEEOBRKME LT
T, BACHANEDLLE NI A T yva
T 4 A RBIRPRZ 72 E] O —> T 5 MBLEN
BfsnsmE, #GE2D < Dmdniz 31058
AELTNB,M

5 LIz =0 C IMEHES IE R
&) T, 2010 E D EE O TR TOEK DY
FERLOENIGETI TN D | ERZEERLTWY
% (Gfek A, 2008),

44 HEEREEZFOEA

FEE O [W52 ) (B0 D TR EE X 1981
L WP A FAELL Lo 2 55102 ThR)
HE O—BELTHEST, £ D% 1988 4F,
FREICHB R EIEH AT 2N TED
MR (A8 orm)) 2FA L
RIRG, PEFRCHREBHE M ThI T, Z
DOIETHE 1994 FFigEH [ E 5 (WTO)
WM L7722 & 2o, ERMEESRO —B
& LT, SRR HIGEHE o sk B
L&z, TR 1995 4F 2 H o TR HEE
ZES) MO RIEHEICEE S THI5ERICES
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I HEEERE T 2 MEE) ThoH, Tk
S&, FE3 AT TEERC 2 THEERIC
B D BEEHRHTRR D 12 60 O G AL U S )
ZRF LT, SEFEE O <D THEREFSES
OFFHEIINZ, Tor—b, AWES, I S—%
DBAME S U, [RI4E 11 A1 1997 4R B 01522
SEEAEINSEE L FEOMERE L4252 LG
RENTz, D% 2 ERBBRIICE R S NIZ0b,
1997 Az BBl s iz,

BATO THEBRER] obv e Thbs [H 7 REE
MR o THAMERE (J55E)) O TIE, HEY
FOMBMEIZ DT, THRFESEEICH S A <
HEONTWDLEETHSH) Frf ik, O
RO, QEF &SR RBIZTHS L,
@HEHEEAL LTEOEWULEE 2 H -9
I3, FEECEEBREXNIMNERH D, LML
TW5,

T4 7 WEERE] I LhIE, SRR O KRS

BOREHLELE LT, (a) EFOF TORER &
BT RS SATENICRSAER L, AL gy &
— BB R SN TV D WA O R E B OF
HEBET D, (b) REETETLHIZLDOTED
AL L O E L E L, RBREE A s U TR RO
WLEEEDZALIICT A ERENTH
%, LERTWS, £z, WEITLETDHREHN
Ty LIEEAT, BHALRE 1o T, K
WHEESCYNF AT 4T O LD 7, ZEECTHENEE
FIKZ LD TELHEBARDIER AT 5 L S
TWS,

T LIESEEHEFICHOWT THHEH 1% 2006
E5H 22 R, TSR LEENDIGEAE %
BRE LCEMT D (WS RGELHEIRK] O
50 IR DBIE & AR LTz, BIEEZ T 2001,
2006 £ 9 A LV 2 M, BUFOIRESZIT 2R
DYEEBE 2 EM L, ORIV TS
B AEAN S IGEBEOER = MELTDH L %
ATV, 2008 4E 12 H oD TEEER Tl
2010 4270 B W5 AL O HE3E DA% R R 11 Y 7o
D IR ST 2 AL L T D, L
MWoT, 3, 44T 1M OBEENS 2 R
12, 5-6 AT 2 IR DN D 3R] & 7R o 72,
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F7o, 2009 FEIIIHWEFRICBT 5 [HES
FREEFHGERT I ZE AL, X 51T 2012 4R 12X TE
FHGERE IFEMEABE | (NEAT, National English
Ability Test) DEATEHZ L E2ALLTND,"
Z DRI AR 72 S oo f111% 1992 4R 1T =
La=s—va VHLOIGEREE R A~YUE S
A, 1994 05 TR ETR AR SEREO
LD DV A= FRHS ERUSEHA S iz
ZEThD, BT DHICERSHAHA LT,
DIGEHE O LT BT LOHE OELRUE L
koL, BESEALPLICHEOHARIEZE T
HZH5Z LN TELIHBIBIZEREE W
(Ladefoged & Maddison, 1996), & 512%< D%
AT 4T A= —"ERL, AT 1 7TH%
PEFE L CBG ORI E TS 2 L ol

5. #U—BEIH T SEBKEORE—

IhET EEHEHRR) 2P 0ICEEOIGERE
IZOWTHBR L TE T, SHEEETHHAEE T
N TV D FEFZ DV CHEH R P GE = — /XA
WFFERT AN AT L 7= 2,000 HARE O H1 T 93.4% D FEH
IEREE O A LV O DI E /e 2 &
MBI - 72 (85, 2014),

HEOWFEAT ITRE O BE K& ZIFT&
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il & [RIREIS, REENT SAERICH =D T AU
DEETICBWTHEEBHAENFNEAINRS Z &
Epolz, LU, HERMEHMCOEESE
DIFENZDOE FEREN, REOT- DO HEE
BHELTHEAFL, XFEEoTL, FET Lo
HENZOF MR S e, 1948 4 R R [E A
Etk, JREEE ISk E O EREHERE OB & ok
ETHEEZ TS DALRIZL > TRERDHE
AR ETATZEERD,

BEE CIIERE R E RN W SN A NS, AT
i 7 E R ORGERE ~OLOEE Y,
T DI HGE D S %k, TOEIC « TOEFL @ A3z X
D, DEVHFENNCE VST D OENRET D
CLEMEAE LTHRB LN D, BRRNRE
HHELIET LTI oTz, SBOWETIZHBNT
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R R 2 TR 2 BOE RS & BRI i R %
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x

N

w
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EBES,
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Hotzo TD=HICTRTOHFMNEEBETERIN,
BENBLIFLAEDNEEBEETH 1=, TBEARK
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REE (D5 U REB], BEE (R 7ER], EEE [hEE],
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Intercultural Communication and Mentalization:
From the Viewpoint of Intercultural Adaptation
Support and Stress Response
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ABSTRACT

A AROSME ANAEFEF ITITAERBICHIN L, #5813 R & LTS b2 oz #ED T H 08
FEEDOH Y FANFIEE SO ZMmD 5 6, SAEANEZZITANDHEA MIO B AL - SUbotE
WAERLA TN DRI £ 5 T SUbrviEs ) OMEIICR Y, HEEECCAATERE O S T
HRODERAE ] OIEEIZBER S22 WA H 5,

AT 7 — BT, FTLOSURICHE D 2 R &, B2 AR DR A MUl o B Sbi)is g T4
CCWHREEE, A H 740 7O&EAWD 2 & ThritLie, BUbiicz 7 oo Rei =
Ra=f—varTitz, B aIa=r—ya rTIEF A R ERA MBIFITSHUEIA R L A X
LRI E LTIEA L Z T A0 T OMRIENE U D AREMEIZ DWW THE L LT,

With the sudden increase of the population of foreign nationals in Japan, the Ministry of Internal Affairs
and Communication is trying to facilitate the policy of a multicultural society; however, actual content of the
support places disproportional emphasis on “socio-cultural adaptation” of intercultural adaptation, and
neither foreign national’s duration of visiting nor high capacity of Japanese language leads the facilitation of
“clinical psychological adaptation”.
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This paper aims to apply and discuss the concept of mentalizing to the difficulties in intercultural

adaptation support between the foreign guests who encounter the new culture and the hosts who are accepting

guests. Considering intercultural adaptation as an interpersonal communication from a microscopic point of

view, the possibility of the activation of non-mentalizing modes as a response to the cultural stress in both

guests and hosts in intercultural communication is discussed.

1. IFC&®HIC

1.1 BRIZEET H54EA

HAROANE ATEES BE, 2017 0 THE A
FERBIEEHIE ) 12he < —EHO KR IV InD —
WHETZED, 2018 46 A KK CTill K O
264 5N (B4, 2019) &7pot-, HESHEAD [—
VAL, BIZO - 2FBEOET ] L) ERITE
LHR~D TR OFRBEINEIE 2015 FEIC
R AL 720, SNEATEEEOL—Y Bt
SemodohE - wE - 77OV, HET
DT T VTHERZIILOSE LTS, [H
RS & TH%) OTERFERIEMMNS Ao,
2018 4E 5 A DAL 29 758,980 ATHH T
U7 HURHEE D 93.4% % LD, KRFE~OETFE
A 8 U7 4,857 N, KRFBEA 5 7 184 AT Kk
S (SR N B A A SR, 2019) .

29 LIANEATEES o2 72 L, 2055
EREICR SN L) IcAdiZ D FBmE bl
~OHER & A N oW, HREEO 7 m—
JARIZ & B35 IR TR U E - 72 AR O
WIZE D, BRFH - AESWBER O S INE N EE
WD X2 253 ol b K&V, Ll
IAEOHRFA L LTHFF 2BV R reT
TUAERIZLDL L OFEINER B I1E L TOR
B2 ANEREZ —EIIR0 2n b b, EIZHE
RRE D KA 72 £ BB RO ASFE DS F 725
MELLBRESRZ KM E LTIRY FIF=d R
(Fg, 2016) &, BREKICAA M THLIZTA
NEOL « SFEOHBTL LB AN THDLBE
BROREE - RS RFF SR A 8T 7o 0 4 (B2 H -
R, 2018) 2%, FEEHAICHEI) LB REUR 2k
BLTHLED TWD Z D, FNEAEEED
WIS ICIT AAR~OFERN, TR, SRERTE
I Ol &7 BEE N Wl QI S e QU

104 |Educational Studies 62

International Christian University

CE iiio

il

12 ZXEHEHE~ADOTBES LER
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», REZGET—HOHK TIIAEAELEE O R
OB b A B LR A SR e ST
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%, HHREEOZSHEASCARBREENRHLTH
% (B4, 2019), 29 LMRIZiE, AA R
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{bE® ThorEoftHbv£< (B - E,
2010), & HTIUEHRA MUDOAEA~D AT L
FHA TR TRD DA REME D B D,

BUR D XTI REAR & 2RI, Z T AR
Eeiis o “fimcdh s TR LIS &
M2 30 by | (Ward & Kennedy, 1999) @ 9
L®%FICEEEEE, LA LAMEAORE
ISR H AR~ ORI, SRR NS 7k o
M HAFERENDOIESICE D L35 BEMMEbR
%o LI LEEOFENEN S, SMEAEEED
WEFHIL A ARGER D L FBbs b D0 Y —
¥ L A K VRSO B NS & R E R O B A
Fe 3, L LAHARERINDEWVIZE F T TR
%< BRSO EIEENRL 78D Z LV REN
TWn (CKRHE, 2008), K7 (2016) 1%, B4
XEDZZBWTHEPA LA A Mo XE# I
1, ESbEE & 3E - TR BRI - Ham
HERECICS WD 2%, XREFBLI-EROY
BOMBEWEEEMRABELOT a2 AZLD
HLEMHEAOT o EANEETHL L L, T
DECRWIGEITITR PAEN G T & 272 S
Iz Wz & 2R L T\ 5, KiG (2008) DFT-
TR P AESORBEICB O CFEFEBREL 2513



FARANE D THEEHEL), MnE#), TEE o
FENER LD AR VAREL R>TNDH I &
NH Y, KESRET 2 @R LD 7 v A1
KOG TIERL, T2 b0mMAEL S LR
A MAIZET T A M A A Moo T—j%
BWHARANE), TROBLATLAZA TNEED
ZEMMabi s,

1.3 RTFLARATEALEZSADUT

AT VAZATENE, HDHEHASEHEED N 2|2
KTAHZAX—~THEIN, [522T) #HzT
ED S 2 DERBREEA R EWIE E, 5T
—IESNTEERGIEHEND &\ D R AR R
> (Trope & Liberman, 2010), F7-fL& LB
HRPDIE, AT UAZ A TR B =R
EnbsEanTnd (g%, 2012), kikL7z
BUR o B bt T, 7 A MR A R
W DOAT VA S ATl ARNR ), THMNE A
DR - EME b s s = & ¢, Bab)s & X5
DOREENRECTNDEEF2 LD,

ARG R 20 DB R IR I B T, T T
LEESIZL] TODHZAVETAE—va v
(Mentalization) & W9 #E2OFZENEIQA S,
TR ECE M 2 1L U & Uiz ARgREE, i
Mg R o1 &b OIREEHE e Ehkx e C
WHINTWAE, AT = 3 Oy (F)
45) ThHhHAL T AV (Mentalizing) 13,
(42 2T OO FIERZ T 5 2
EThHY, xtARIRREERR A BT (Allen, 2006,
Fonagy, 2006) ¥ LWERE~DFE (Gergely &
Csibra, 2005) ZFIREIZT DA%, A b L ARURIC
K OE SN DA RS, B SRS L TR
fbe=A 2 RY—F 4 o 7 R0FALEIZ DOV T D
WEIZHDHHEDD, AL ZTA4 D07 & B
RN B3 2P 9013 2 < 1272V (Zapata & Ivan,
2016),
SENEEE O AAR~O [HIAbiEs) &, 7
AREFRAMORIYEE I 2=l —va ik
WTAEL TS D I 7 akEiRs LT IE
WHRAOT v R %25 522 T 12Xy
WHERNal a=r—va VEERTH L

12, AVETAT T OBERIIRELS bbb &
b,

ARFIE ) — R TIE, HTLOSURICHS S 7 A b
&, M AND~Y a2 VT 4 bR A MUl
TOAI 2=l —va VFRIIH LAV TA X
BERED D DG 5 2 & ¢, B b i
~ORBERLZEEENET D,

‘9

2. AUBSAOUT
21 AUBZAE—aVEAVETADUY
bd S

AL BT AE— 3 1L, Fonagy b DN FEERE
PR ER A ARBLUTHERRAT & BRI R e T 5
BRCBIIEO B CTHW LN EETH D (Fonagy,
Gergerly, & lJurist, 2002), A ¥ T4 V73,
SRBh B OTIZH L LB OITEN A, (50, Y,
BOBRL, LI & WV o TN AR AR B IC HES <
HDOL LTHIRTHZETHDH, TIILBEEEE
CEIFBIROM 7 0 A2k LY, B ILWERLE
ALANCIEDWTZ BRI T THNIZ R DDV T2 8B
(grounded imagination) | CT&H v, D AD LD
HTEETWHZEFRLTORAERNEN)
[EfOXR]) ~DKDE ZHifE & 325 (Fonagy,
2006; Allen, 2013) JJEWHY/R A F /L TH D (Fonagy
& Target, 1997), TERD & WP D FEHHEIEIITR R
D bIRARN R IGER 7-TH Y, HAIEHMIZAT
by, EANRZEORERIRIZ IV TERS Ui i
DoTHNTLRDNE NHOIEARGET (Allen,
Fonagy, & Bateman, 2008) T& %,

AUETA D TIEHR « BRI A RE
HEMILICRGE 2D LSHEREL TV AT
BIED 1452 2T OFMIRREICEIE L T
Do AUBRTATUTIZNE, FNNELDHIEET
Allen (2006) 2MEM L7 L 512, +HBIEICRS
L7zt DL LTIMENERET A MENH Y, D
DIZE =7y MRRICBIT 2 COAR D
T, M E IS K OSIRIZ BT 2 08 2 BLE A I RS
FAk S ET I D,

Educational Studies 62| 105

International Christian University



22 AVASADUTHEORATIZI A —
EAOLE

AVETA DU, ANDBME OFEHRE~D
RO EHL T & THRNBRM AR Z Bl S
H, HOOFHECRIIBEE~ORM &2 XV
THEEDRES) ARMET D, b N 72 R RE O fif i 12
Lo TAREMN,, AMtEOTLET D B0
Tod 2 (Allen, 2006), A% T A ABEREIZHMY
DIZDIHTHBIEFT HREN 2L L, AOITH)
IR DEMESR LN ELTEL L, EROE
ITHERED 5 BRFICSOG D FIMEDI R Z e b7
(Fonagy, 2006), £7-, flEHNOHEEZZIT L
HEEbY, BRENSFESRZ EEFHEIZ LTV
% (Allen, 2006),

SN ZIUE, A ETA RDORENAE Y
i CI%, Fongy 5 (1995) WAL H T A4 TL
ATORBRER & IESURREA A U, AR 72 I
EHARAN IR SAVT R NSRS S E Y, HEIC X
LI, HETEOBEERENE Y,
RO EEO = 2 L—3 3 (Allen, 2013)
NELDHZ L LD,

23 AUBRTADUITDTE

AUETA T TREREOARAITIE, BEEDOH
BXREO—>Thir~v Ay RT T4 RE A
(Baron-Cohen, 1995) % F5f# & L CREo B FE A
R NT AEERRFBETDIRBPEITREEIC
L2 KE R AL, —BE - RFTHIIC A v ¥
T A XD KB HRENAE LTV DA (Fonagy,
2006) 2% 5, Sharp (2006) I A H T4 T
T AREOEFERZ AIEAXY T AREEICR
KENDIEA L X T4 L, AR IS
R 22 WS PRI B W THERE AR 203 B S 1TH)
FEEICRESNDBEATEA L ZTA VT4
L72, F£7z Allen (2006) N AEH~A > K7 Z
A2 RRALIESBHL, B8 N7 U~k
D THIARZ (Allen, 2013) 2 EERFLTD
MERIAM & A R LAKIR, 9okl
FERRFREL 20 & A3 —BEAY S 72 13 R T 2l e <o 4Bk
NEUSHEDLN, ZIUIEERIFE LToOA X
TAVV T DR THY, = — FEEM, N
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RSN L2 T % X PRISOES, A5
J& LD h T UKD L E ORI R R
> (Brown, 2008)

—IRFHY, JRFTZR A B T4 20 T OREREAR A
1%, BE EMEONIHFUCEE AT S Z LD
Kk, ACEmEONIRICK L CRaGHEE
BT T 50, HRIRS L BIZE EEn
BNTUADRMNBAET B, HiE TIHEREOT
Tx—hearro—roRBUCkY, Fhx s
YT E » TWO A OFSHIRRE 4 B 45 DBLS
FZOFFEMELIATT L0 AT HOH
L (egocentrism) MNFIZHIIL, AT LAH AT
H7efhzs, R, & L CTHC~O RS Z Ml ¢
7272 % &0 D FRENIN 72 FATHERE DR & L CEL
n5—Ji (Allen, 2008), th# CIZEAT, i
IR A X TA D T ORGSR E LTEHND,

IO LA ETA Y TR RE— NI
DHSHE— R, S0 &3 5E— K, HAGRAIE—
Fo = iKEkERIZX 5y &4 % (Fonagy, 1995;
Fonagy et al., 2002; Allen, 2013), LAYEAIE— KT
N LS, ERRLELE, GBI boD
BERAMEBELTREY, Z2ATHEY ZENAa—
NS L L TRB SN DERBHEXTHY, 50 %
T 5E— FIIEMLICRB SN DBE L DO
D &Ko TGOSV SIRIET, BT
F— FTILOERREITARBR LR T 2RV IcT
SITAT A DR N Y, BEHE~DOR D EITE
2, B TAUIEITINCR OO 2 E b b D,

3. AUARASATD U ERXEEM Oz
r—vay

31 Za—HhI—2TFTANEREHELADES
AU FE

E (2002) 1% HARDANLFE TOIMNEN T &
I ANOEEER 2, IO & 2 OM )
LI L7z, WLRITEAT D% < 32 ARSI
AREESMENE U CTHRROE E 2T oAk &
FIRRICHE L, OB NRER A~ 24T
FANDEEINTERT S MEAZE L LTTrER
L Mg 2425 DERO—ub) RELLH—4,



AR DA T 2 23 % 5 & [ LD
VIO ERLH T LIc kY Tk L,
AL LTTIHARSHAEANE LTH S TZ2RDE
Efb) BAELDZ EAEML, A0 RDOTFHK
A ~OBISRE X, BETOXISIZ R S
5 TExXXbHLER &, HBELEORPEEOR R
EAEMAORMBEE LTI ERRELG L THD
CHEEIL TV A

R DOEEEN THE U ZHMORIEE A 7T
AV T OB DT D &, BARANZE &S
EATFZOMICAELZREMEM 2l 2= —
VIZBWT, BERICIEA L H T A D TR T —
RPNETTZEBZHNE, T ALY, LD
AL ENREERIZ X A KOS EREHE NI L DA 72
EEBBETICET HEICITIEA 2 T 14 XIRE
Lo TERY, RWA~OFRENRTTE EOMERIC
DHEL LT IR — FMERTh Y, At
DA ISR T 2 DY B L7-Bicix, B
OHEIOALE L B ORBIOKERTIx/e <, TFE
AN R AT VA Z A THRF WD 50 %
THE—RPELTNDEEZLND

32 BXIEBEREAVZZADUY

AP RIACBREEICB D IZBEOMRICIE, £0
AN LWESHEEREEIZ & S By a &b Twn
KOMNEW D BB DR N &, T ¥ —
Ta vl O2WRENH D, B biciins Z &%
BINIFEEAIZIR COBENB L AT A v v
RNOERIZ LD [R%] (Oberg, 1960) & EH
X728, Alder (1975) 2387 LW U b8 &
ADANERED 7= OFERBEO T a2 L L
T Z, S HIZBerry (1992) AR & 13810
BEL, EMA R L AL LCIRAD I EAREL
TWo, BFAEZFIZTIE, BAERBREOLD
MANVABERERDZ ERAPLNIIENTE
Too RPE (2016) [ERESNEOBIE BT 72D 6, Fr
T OTEPLDOEFEDA NV ARKIGDE S
&, KN TOR > T — 2 ZRBnicTs A
THYAR— FOEIVEEZFERH L TWD,

FEDOALRRN~ A > R —F 4V 7HREN &
b Z &iEMonbroTu% (Astington,

1993) 73, Paladino & IEZRKINA~DIFEERD S, A
I8 o T IZ BT 2 F L 0 L L 7= 3Ukic
JBT 2 FHTF O J7 3 IR R 7 & IR 2R RS
Tl X0 BEHEZR R AR L TV D & Ao
M2 d % Z & % L 72 (Paladino, Leynes,
Rodriguez, Gaunt, & Demoulin, 2002), A% 7
AT OIRN S Z O E BT 5 &, 3k
DAEBIZL DB O RITH DT 7 2 Mol
MAROEBLTELG L CNWLITHAI ZEEBE

LTh2k, NIEYBIZET HHFIK L TXf
G OBIFBRFE~D A X T A APEH T RER
FIFEDRABEERENZ E AR L TS &N
29,

Byfbla 2= —v g U CREENAE L T
DB TIE, AEATEAE & ARl H AN
FNEND, T SULRITY R ORESC AN B
RYDBAMT 4 A2 2=l —va VT TR
<, Bz oboTco TRERMFTHD
BEN] ~OEZELTDOAUATAT U TOR
BICKDATVAXATHRISE, T4 AT
;ﬁwVHVﬁQ%kﬁUr¢ofDﬂDfiﬁ
W] ERAVETAT T DRENELDZ LI
éxrvﬁ&47pﬁéﬁm®ﬁﬁnﬁgmp
CTWDDTIERMNA DD,

ITEORIAEMHEEICB W TR IEMEES & L
T < bR Lz L THERFICRY,
BOzERT ) D aEmrRL, A5 ET5]) i
FHoMREOBRME) [SUbicdd2HCEEE A
FHEE ) &V o R BARRONGY (KK, 2019) 23
FFONTWDHZEDY, BIE#ala=r—
AVIIBW TR ETA VU T OB S ERLE
O REEDNTAREESKE VLS B,

4. BER

AL A RV ADO P D BIba I 2 =7 —
T a T, RA LS A S OEEES LA EE
RIS REO BRI T, ARSI e
TETHOHEMAESNTEE T, SEAEEEO
HRA MMEEH 5 U 5 BB T S
20, BbMa a=r—va VBT

Educational Studies 62| 107

International Christian University



%, —WFICBERE AR HE RN E LTV D A ¥
TADUTRADEIEE, AETA4 T TEE
FICHIL 721 DI 5 728 D GRS O i 7 D
MENSXETLHZENEHTOHDLEE2DTEA
Vo TDIOITEH, HARDHEAEES DR
Al 2= —Ta VEmMTOA U E T A XOERE
PR, FEE R ROISANEENDLTES S,
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ABSTRACT

YREIC LD 7 a—r OV AMEHEEZ B L U7 S5E IR N RSB T 28 - et
BRoOTE Y, KFPO—RIGEREONFEIEIC D 720 bl B % 5.2 T\b, T TOEIC
1, BT E) & OBIEMEN RN D, < OESEHBEHEICE O TERB L ORI O N Y F =
T LY AN BN TS, A TiE, TOEIC O fRIRER S~ 708 R e B89 5720
QIEEMFDOE VR AYGE (FEA) L 3FEOBRRIGETA T 47 (REB) O2 0BELTY
I, BEREMAEZIT Y, FRFED L TOEIC & OBRME & ML, B AN BRI 7 N
LEEWET D, FFITRE A 2OV T, TOEIC PR OREFEAICK T 5 FAEOZ T 1L, TFN—
vaviel, FEHET L r— bORER, BLOFEMEZOI SEROMRELSEZT, KYRES TR
~OIERIERBROE AT DS A D,

Now that the term globalization is sweeping across Japan, Ministry of Education, Culture, Sports and
Technology Japan (MEXT) is aggressively promoting the use of foreign language (FL) proficiency tests to
foster human resources with high-level FL competence. Many of Japanese universities and colleges are
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mainly focusing on TOEIC (Test of English for International Communication) because of its strong relation

to job market requirement and its pervasiveness in Japan’s society. They are offering TOEIC preparation

courses in both regular curricula and extracurricular activities. Moreover, as the test spreading more and

more widely, the influence of TOEIC on ordinary English courses may become significant, in terms of

content, activities, purposes, and assessment. The present research notes report on the application of TOEIC

in regular skill-based English courses and discusses the feasibility and effectiveness of implementing

language proficiency tests in higher education. Two English classes discussed in this paper are a compulsory

business English course for sophomores (Class A) and an academic English writing course for juniors and

seniors (Class B). The paper examines their relationship with TOEIC, the inclusion of materials and content

of TOEIC, and effects of the application of TOEIC.

1. Introduction

Now that the term globalization is sweeping across
Japan, Ministry of Education, Culture, Sports and
Technology Japan (MEXT) is aggressively promoting
the use of foreign language (FL) proficiency tests to
foster human resources with high-level competence in
FL communication. MEXT indicates active use of
foreign language proficiency test by popular
companies to assess English four skills in Common
Test for College and University Entrance Examination
starting in 2020 academic year in place of the current
standard test offered by National Center for University
Entrance Examination. Many educational institutions
follow the governmental policy and promote
outsourcing tests in their FL education, and focus on
TOEIC (Test of English for International
Communication). TOEIC is used most frequently in
them because of its strong relation to job market
requirement and pervasiveness in Japan’s society.
Japanese universities and colleges are enthusiastically
offering TOEIC preparation courses in both regular
curricula and extracurricular activities for senior
students. Moreover, as the test spreading more and
more widely, the influence of TOEIC on ordinary
English courses has become significant, in terms of
content, activities, purposes, and assessment. The
present research notes report on and review how the
author has applied TOEIC content into class activities

in regular English courses she has taught. The paper
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discusses the possibility of a positive use of TOEIC in

relation to autonomous learning in the last section.

2. Use of TOEIC in Higher Education

2.1 Background

TOEIC seems to be the most popular language
proficiency test in Japan. According to the official data
by The Institute for International Business
Communication (IIBC) (2019), which is responsible
for implementing TOEIC in Japan, TOEIC was taken
by more than two million and four hundred thousand
people in total in 2018, including individuals and
groups of people from companies, schools, and other
institutions. Among the publicly traded big companies
and enterprises in Japan, more than about sixty percent
of them use TOEIC test scores for the screening
process of employment. These companies also use the
ratings for self-enlightenment of new employees,
assessment of the effects of staff training, criteria for
the appointment of overseas posts, and the requirement
for a promotion. New employees at general office job
are expected to have scores of minimum 600, and
those who work in international relations should have
730 in TOEIC LR (listening & reading). In this way,
TOEIC has permeated into business society, and this
may lead to higher diffusion of TOEIC in educational
institutions than other language tests such as TOEFL
and Eiken.

IIBC’s statistical data show more than seven



hundred sixty thousand university students sat in the
TOEIC test in 2017, including the examination open to
public and the institutional program (IP). Universities
use TOEIC scores as a proficiency level assessment
for new students, a placement test for the class
allocation, evidence for English proficiency for
entrance admission requirements, and evaluation of
the effectiveness of English programs. Some
universities incorporate TOEIC into the assessment of
student achievement and give a certain number of
credits according to TOEIC test scores a student has

gained.

2. 2 Existing Research on TOEIC

While junior and senior high schools have clearly
defined common objectives, procedure, and assessment
in English education, that of universities is unregulated
and has a lot of problems. Ishikawa (2017) points out
that given that language proficiency tests such as
TOEFL and TOEIC are incorporated into regular
English curricula, there is a concern about what the
right positioning of these tests is. In many cases,
universities leave what and how to teach in general
English courses to an individual teacher, and there is
no such systematic plan for nation-wide or institution-
leveled educational reform (Ueno, 2016). How to deal
with the test scores varies from institution to institution
and depends on the program aims. When the
curriculum and assessment are connected to TOEIC
test scores, learners in such a class need to spend much
more time for TOEIC study than ordinary English
classes, and they have to study hard by themselves
outside the classroom in order to gain high
achievement in TOEIC (Bresnihan, 2019). Saegusa’s
study (1985) with more than one thousand young
Japanese workers in 1985 suggested that less than 80
hours of instruction was not very effective and
successful TOEIC score gain would require at least
100 or even 200 hours of instruction. Comparing the
improvement in listening section and the reading

section, improving learners’ listening ability seems to

take more time than reading ability. Robb and
Ercanbrack (1999) compared English-major and non-
major groups of university students and reported that
English majors made an equal improvement in both
listening and reading scores, while non-majors’
improvement was great in reading, though little in
listening.

Whether TOEIC can measure students’ English
proficiency and communicative competence is another
concern. Test-takers tend to study and review past tests
and concentrate their efforts on the types of language
and test items supposed to appear on the test; if a test
can be prepared for, then the test no longer can be said
to measure general proficiency, and rather, it measures
how well people have studied for the test (Robb &
Ercanbrack, 1999). Although using TOEIC scores for
the placement of students is common in Japanese
universities, English, McShane, Honobe, and Kelland
(2019) suggest that “TOEIC scores may reflect more
on test-taking ability than a student’s actual language
ability,” (p. 125) and the score “does not reflect a
student’s language learning ability” (p. 126).

Thus, TOEIC cannot be a completely effective
instrument to measure a learner’s English
communication ability. However, as researchers (e.g.,
Takahashi, 2011) suggest, university education needs
an effective measure to evaluate educational programs

and projects.

3. Applying TOEIC Content in General
English Courses

The research has targeted two English classes in the
2018 fall semester: Business English Reading and
Writing for the first-year students (hereafter called
Class A) and Academic English Writing for the third
and fourth-year students (Class B). This section
describes each class, in terms of (1) what the relation
between the course assessment system and TOEIC test
score is, and (2) how the contents of TOEIC are

applied in the course.
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3.1 Class A: Business English Reading and
Writing

This is a compulsory English class focusing on
business reading and writing for university
sophomores in the department of social study, with 23
students including three males and twenty females.
Their ages range from 19 to 20, and they have sat in
TOEIC IP once or twice so far. The class level is the
lowest of the seven levels divided based on the
previous year’s TOEIC IP test scores. This
classification means that most of the students in this
class have not yet obtained 450 in TOEIC. The
purpose of the class is to enhance students’ English
reading and writing abilities in the context relating to
business activities. The university of this course
administers TOEIC IP test twice a year and aims to
utilize the test in fostering students’ ability to take an
active part in the globalized society. Besides the
official IP test, a mini mock test was conducted as a
pre-test and a post-test at the beginning and the end of
the TOEIC treatment. The test consisted of a reduced
number of items extracted from the TOEIC materials.
Also, a background questionnaire and a final
questionnaire were implemented on the first and the

last day of the treatment.

3.1.1 The Relation between the Assessment
System of the Class and the TOEIC Test
Score

The class has a close connection with the TOEIC
test score in grading. Syllabus of this course shows
that every student must gain at least 450 in TOEIC test

score at the TOEIC IP test just after the end of a

semester; otherwise, the student will fail in the class,

irrespective to the actual grade he/she has achieved.

According to the preliminary questionnaire on the first

day of the course, students all recognized the

assessment criteria of the course, and most of them

eagerly wanted to fulfill the requirement.
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3.1.2 Application of TOEIC in Class Content
During the fifteen sessions, twenty to thirty minutes
were spent for the general TOEIC study, and forty
minutes were used for the pre-test and post-test.
Besides, five-minute mini vocabulary test with the
frequently appearing verbs was administered ten times.
The teacher used the original handouts to explain the
problems and the extracts from the official TOEIC test
practice material. In practicing the questions in Part 2
and Part 3, students were engaged in aural activities
such as reading aloud and role-plays. As homework to
supplement the lack of practicing listening, students
were asked to study one unit of ‘TOEIC 2000’ in
NetAcademy 2, an e-learning material developed by
ALC, ten times using the institutional system. As for
the reading section, the class focused on Part 5, Part 6,
and relatively easy problems of Part 7, considering the

students’ proficiency level.

3.2 Class B: Academic English Writing

This elective course aims to teach English paragraph
writing to the third and fourth graders of the university.
Ten third-year technology-major students, eight males
and two females, aged twenty to twenty-one, enrolled
in the course. They had taken the TOEIC IP test at
least twice before then. The class is not based on the
students’ English proficiency level nor previous
achievement, without the requirement of the TOEIC
score. Consequently, their English ability varies from
lower to upper-intermediate. The course objective is to
teach students necessary academic skills and
knowledge of English writing so that they can express
their opinions and ideas clearly and appropriately in
various contexts. The university of this course is quite
enthusiastic in promoting foreign language education
because it is selected as a “super global university” by
MEXT.



3.2.1 The Relation between the Assessment
System of the Class and the TOEIC Test
Score

Students in the course are expected to study the
reading section of the TOEIC test spontanecously.

Grading involves 60 percent of achievement in course

work and 40 percent of the count of TOEIC IP Reading

Section score. Total score and the score of Listening

Section of the TOEIC IP are not considered for the

assessment.

3.2.2 Application of TOEIC in Class Content

Of 100 minutes class time, 30 to 40 minutes were
used for TOEIC study. Mini mock test was
administered three times, spending about 40 to 60
minutes. The first and the last tests served as pre- and
post-test, while the second one was used for the
practice. Like Class A, five-minute mini vocabulary
test with frequently appearing verbs was administered
ten times, and the teacher’s original handouts and the
extracts from the official TOEIC test practice material
were used. The students have well recognized the
organization of the reading section and the whole test,
and some of them had their own learning strategies of
TOEIC. Taking the situation and the students’ needs
into account, the class focused on Part 6 and Part 7.
The teaching of Part 7 attempted to include the reading
comprehension questions with more than one

document.

4. Review and Reflection

Reviewing the content and instruction of the two
target classes provides both positive and negative sides
of incorporating the language proficiency test score
into the class grade. In the case of Business Reading
and Writing (Class A), the original course goal was to
make students familiar with essential English reading
and writing in the business context through business
conversation, documents, telephone exchange, and

E-mails. Since these contexts have something in

common with the situation appearing in the TOEIC
test, incorporating TOEIC into the class activities was
mostly acceptable for both the teacher and students.
However, the class had to spend a certain amount of
time for the TOEIC preparation study, especially
reading comprehension, and this resulted in the
reduced time for students to learn course materials.
Studying the TOEIC Listening questions seems to be
useful because it supplemented the lack of listening
materials in the original course textbook. As for the
use of e-learning material, only totally twenty-nine
percent of students completed their homework during
the ten weeks, although students recognized the
completion of homework would cover ten percent of
the whole assessment points. This result may be
attributed to the tendency that low-proficient EFL
students are susceptible in teaching instruction, need a
teacher’s support, and cannot learn autonomously in
the non-face-to-face communication settings
(Matsuoka, 2016).

The two-mini mock-tests covered every part of the
TOEIC test and were conducted to measure students’
improvement. According to the results of pre-and post-
test scores, there was a slight improvement in the
percentage of correct answers. The figure increased
from 46 percent to 49 percent in the Listening section,
30 percent to 38 percent in the Reading section, and 41
to 43 percent in total, although students’ achievement
was still quite low.

Results of the background and final questionnaires
conducted on the first and the last day of the course
indicated the change in students’ understanding of the
content, perception of the test difficulty, and their
situation of self-study. According to the data, the
degree of students’ understanding of the TOEIC
organization increased considerably after the treatment
(see Figure 1). When the class started, only 10 percent
of students understood the whole organization and
content clearly. Seventy-five percent understood only
half of them, and 15 percent answered they understood
nothing about the TOEIC test. After 15 weeks of the
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difficult to solve before/after the treatment in Class
A (more than one items can be chosen).

course, 85 percent of the students answered they
understood them, 15 percent understood the half, and
no one replied that they understood nothing. The
results in Figure 2 show the change of the students’
perceived difficulty in the TOEIC parts before and

after the treatment. The percentage of students who
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Figure 3. Students’ self-study situation before & after the
treatment in Business R & W (Class A).

find difficulty in Part 5 in Reading section decreased
dramatically from 55 percent to 10 percent and
decreased from 65 percent to 40 percent in Part 6.
Seventy percent of students still seem to feel difficulty
in answering questions in Part 7. In the Listening
section, the figure decreased somewhat moderately
relative to Reading section, from five percent to zero
in Part 1, from 35 percent to 20 percent in Part 3, and
45 percent to 35 percent in Part 4, respectively.
Although the percentage slightly increased in Part 2,
students’ overall perceived difficulty seems to have
decreased through the TOEIC study in class.

Figure 3 illustrates the situation of students’ self-
study of TOEIC before and after the treatment in
Business R & W (Class A). Only five percent of
students found to have studied English regularly by
themselves, 50 percent studied sometimes, and 45
percent had no study habits for their own before
treatment. On the other hand, after the treatment, 60
percent students answered they became studying
English by themselves, and the percentages of those
who studied English only sometimes and those who
did not study English at all decreased considerably.
Overall, the students increased their awareness of
TOEIC and put English learning into practice.

While Class A used the total score for the



assessment, Class B only used the score of the Reading
section of the TOEIC IP test. This salient difference
between the contents of learning reduced the burden of
students in the latter class considerably, together with
the stretched class time, smaller class size, and their
English proficiency levels. Out of 100 minutes class
time of Class B, 30 to 40 minutes were spent entirely
for the TOEIC preparation. Ten third-year students
enrolled, which was fewer than Class A, and then, they
were able to receive advice and feedback about their
writing individually from the teacher. Although not
every student’s L2 proficiency level was high, the
close contact between students and a teacher, their
experience of sitting for the test several times, and
their awareness to the needs for TOEIC in job-hunting

made TOEIC instruction smoother.

5. Discussion and Implications

Considering whether the university English
education should adopt external language proficiency
tests, such as TOEIC, the question arises on whether it
is an appropriate measurement tool of English
proficiency. Takahashi (2011) argues the use of the
TOEIC score in university curricula and its influence
to students and suggests “When they are required to
increase the score, it is likely that they tend to be
extrinsically motivated, but they would have to waste
their time preparing for the test on inappropriate test
preparation materials” (p. 135). Achievement in the
TOEIC test attributes to both the language ability and
test skills, and in this respect, TOEIC cannot purely
assess a student’s language proficiency. As Takahashi
(2011) suggests, the problems of integrating TOEIC
scores into the assessment are particularly serious
when the test result was used for those students who
rank low on the test. In fact, the problem was
significant in Class A, where the assessment criteria of
the class directly connected to the TOEIC L & R
scores, even though most of the students’ English

proficiency level was lower than the requirement.

Although slight improvement was observed between
the pre-test and post-test, students’ English proficiency
remained still low, and solving the TOEIC problems
did not seem to have contributed to the improvement
in students’ L2 competence. If the students had
insufficient English skills and knowledge, studying
TOEIC materials would be of little benefit for them.
Low-proficient students “should concentrate on
general English courses to master basic skills until
they can make use of authentic TOEIC preparation
materials” (Miller, 2003, as cited in Takahashi, 2011, p.
135). The students of Class A could be provided with
more opportunity to comprehend and practice essential
English materials in class.

From a positive point of view, studying for TOEIC
created the opportunity of self-study habit to promote
autonomous learning. Learner autonomy refers to “the
ability to take charge of one’s learning” (Holec, 1981,
p. 3). Recently, fostering autonomy in learning English
is the goal of many EFL programs in higher education.
Universities and colleges are providing various
programs and activities to foster autonomous learners,
motivated by the educational paradigm shift from
“teaching to learning” as well as the growing needs of
human resources with high-level communication
competence in English (Matsuoka, 2017). In the open-
ended column of the final questionnaire at Class A,
many commented although they had wanted to learn
English additionally at home, they did not know what
and how to do. Some students commented that they
spontaneously studied English other than homework
for the first time outside the classroom, while others
stated that TOEIC was easy to study by themselves
because it had problems in different-leveled parts.
However, teachers and curriculum organizers should
be conscientious about applying TOEIC into the class
with low-proficient students because there is a
possibility that these students may fail in achieving the
designated scores and might be discouraged by the
result. Teachers should avoid this kind of test to have a

negative influence on the students. One suggestion is
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to inform the students that the TOEIC score cannot
evaluate their whole English competence.

It is prominent pressing low-level students to
prepare for TOEIC or another language proficiency
test does not help them master the target language,
while the trend of utilizing the score of such tests in
the university curriculum is in upwards. When the
TOEIC is a hurdle for students to leap over, and
especially when its height is beyond their abilities,
teachers may naturally want to support their students.
The survey of the frequent advising topics at the self-
access language center in a private university shows
students’ unignorable needs of TOEIC: 147 out of 213
advising sessions related to the TOEIC, either directly
or combined with other topics (Matsuoka, 2018). In
spite of the criticism that using external language
proficiency test is inconsistent to the fundamental goal
of EFL learning and these tests may be inappropriate
as the measurement tool of the academic study, the
teachers in the field of education are expected to
consider how to keep balance between the test
preparation and class content in the situation they are

facing.
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This paper analyzes the cover pages of two Japanese business magazines targeting women which mention
English or English study, paying attention to the importance of the topic itself and to the discourse presented
by the magazines regarding the significance of English study for their readers. The two magazines target
different audiences: one, younger, rank-and-file office workers in their 20s and early 30s; the other, more
mature women on their managerial career track in their 30s and 40s. However, they both present English and
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English study as something that will help these workers better themselves, both professionally but also in

terms of becoming more ‘cultured’ individuals. Any mention of TOEIC is kept to a minimum, and there is

also no discourse of threat that urges them to study English (or else!), which is in contrast to the prevailing

discourse in business magazines with a predominantly male readership. It is argued that these differences

possibly reflect the differences between women’s and men’s attitudes towards English and the studying of

English as well as different positions and different career paths which women and men find available to them

in their respective working environments.

1. English language and career in Japan

Since the turn of century, there has been a series of
proposals and changes initiated by Japan’s Ministry of
Education, Culture, Sports, Science and Technology
(MEXT) to the Japanese English education system.
These reforms have been carried out in response to
requests from the business world (Kubota, 2018),
which has been under pressure to keep pace with
globalization. Some companies, such as Uniqlo, the
apparel company, and Rakuten, the online shopping
mall which now also offers banking and insurance
services, have gone so far as to adopt English as their
official in-house language.

Such moves have contributed to creating a popular
belief among many Japanese people that they need to
speak English in order to get and keep a job. This
belief is underscored by specially-featured topics in
business magazines such as Weekly Diamond, Weekly
Toyo Keizai, Nikkei Business and President, which
exploit the discourse of threat, essentially telling their
readers that unless they have a certain TOEIC scores
or are able to speak English in business, they will not
be able to survive (Morizumi, 2019). Whether such
discourse reflects Japan’s reality or not is another
matter. In fact, research conducted by Terasawa (2015)
seems to suggest otherwise. However, that is the
popular discourse provided by the four best-selling
business magazines in Japan, and as such, it is likely
one of the common beliefs shared by many Japanese

people.
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1.1 The aim of the research

The magazines listed above, however, mainly target
men, not women. As the number of women in
workplace has increased, some publishers are now
publishing magazines targeting working women. Two
of the magazines mentioned above, Nikkei Business
and President, have alternative versions targeting
women, Nikkei Woman and President Woman Premier,
respectively. This paper analyzes the cover pages of
these two magazines, paying specific attention to their
featured topics where they deal with English and/or
English study. The questions addressed are as follows:
(1) How is English or English study represented? (2)
According to the magazines, what is the significance
of acquiring English language skills for Japanese
working women? Answers to these questions are
expected to help understand the current situation in

which women are placed in Japanese workplace.

1.2 Research method

All the cover pages of Nikkei Woman from January
2010, as well as those of President Woman/President
Woman Premier (the magazine changed its name in
2019) from November 2014, are checked, and if there
is any mention —however small- of English or English
learning is identified, it will be analyzed for its impact
and importance (how large the English-related topic is,
in comparison to other featured topics) as well as for
its message.

January 2010 is when Mikitani, CEO of Rakuten, a
Japanese e-commerce company, announced the
company’s adoption of English as their official

language, or its lingua franca. It caused a sensation,



and it is considered to have had a major impact on
publishers’ choices of their featured articles from then
onwards. Nikkei Woman was first published in 1988,
so their magazine covers from 1988 to 2009 are not
included in this study. As for President Woman
Premier, it was first published in 2014 as President
Woman, so all the volumes that have so far been
published are checked.

When English or English study is mentioned in a
featured article, the whole description — however long
and complicated or short and brief — will be presented
in the table, both in the original Japanese and in its
English translation provided by the author. The
translation may often sound awkward because the

author tries to remain faithful to the original Japanese.

2. Nikkei Woman

Nikkei Woman is one of the oldest magazines
serving the needs of working women. It was first
published in 1988. It is a monthly magazine published
by Nikkei Business Publications, which also publishes
Nikkei Business, a weekly magazine with a
predominantly male readership. About 60% of Nikken
Woman readers are full-time office workers, the
majority being women aged between 25 and 35
(Dainichi, n.d.).

2.1 Featured articles on the cover

A total of nine issues between January 2010 and
August 2019 mention English or English study on the
cover. The cover pages usually highlight three featured
articles, and the importance, or the length of the actual
article inside, is visible in terms of the space allocated
to the description of each featured article: the description
for the main feature, or featured article number one, is
the largest, accounting for approximately 30-35% of
the whole cover page, while featured article number
two usually takes up 5-10% of the cover, and featured
article number three occupies a mere 3% or so.

While it may appear as if several covers dedicate a

large space to the topic of English study, there was
actually only one issue that featured English study as
their largest topic (May 7, 2015, Table 1). The largest
letters in the title were FAZZEZ % | HAA—D [
G5 DT (watashi o kaeru! nihon ichi no eigo
no manabikata), or “This will change me! The easiest
way in Japan to study English”. Then in much smaller
letters, explanations on some of the study methods are
presented, including one that mentioned Atsuko
Maeda, a former singer/actor member of the hugely
popular group, AKB48. How to achieve high TOEIC
scores, which is often one of the most popular topics
in Japan’s English study context, gets a small mention
three lines below Maeda’s remarks.

The issues published on August 7, 2012, March 7,
2018, and September 7, 2018 (Table 1) all mention
English study in the larger context of different kinds of
study in general. For example, TOEIC gets a very
small mention in the August 7, 2012, issue. The largest
feature in this issue discusses studying for
qualifications and taking up different lessons that may
help women in their careers, such as bookkeeping, but
it also includes more popular pastimes such as how to
perform a tea ceremony, play musical instruments, and
even how to dance flamenco. Preparing for TOEIC is
mentioned alongside, which may make it seem like
just one of the lessons any cultured and fun-loving
women should be taking.

Similar patterns emerge in the other two issues. In
the March 7, 2018 issue, number one feature article
concerns how to make good use of small pockets of
time. Studying English is only a small part of it,
receiving no more weight than other subtopics such as
how to make use of Instagram to run a side business or
to gather information on financial tips to increase
income.

The September 7, 2018 issue again mentions TOEIC
but in very small letters, and it is placed at the bottom
of the cover page, as a sub-part of the main feature
article on how to change life through study. The

expression used in the original Japanese is 7 F 5
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Table 1

The Largest Special Feature Mentioning English and/or English Study on Nikkei Woman’s Cover

Issue Japanese title English translation
August 7, OMM™S OK! ZLKFATEHERE You can start with a zero-yen capital! Have fun learning and
2012 —&®iID ! your every day will be fulfilled
ggegL L These certificates and lessons will help you throughout
EATHEITS, BIGTREESAS - your life!
BEEMITE—4%F/ DEHRIEIINE ! These are life-long certificates that will help you keep your job
FP, &8 #t5H*, etc. EELASEKE after you become a mother!
Wof-kE-b0" 3 &M Mgk Financial planning, bookkeeping, Labor and Social Security
EhAKEEHNT Y T ICH < EFEIE  Attorney, etc.: This is how these women obtained those
/ OFM 5 TES TOEIC x5k certificates while working
FE, EH/ EFHHTTAUIFET!E How to improve your concentration and memory: Life style
WETEBANREOZ S choices that are good for your brain/ How to tackle TOEIC
with as little money as zero yen
Tea ceremony, musical instruments, karate, flamenco — these
women are enjoying their life with their lessons!
May 7, fi-EEAVTLYIR No more English complex
2015 hE2EAB I HE—PEL TEE ) OF This will change me! The easiest way in Japan to study
[0ps] English
BIEABFIA ERE EKELERATHRMAE  Atsuko Maeda: “Courage and a smartphone played a key to
TLT=1 my English conversation study”
*TrS540%EEREE NHKEEE, 77, <> Online English conversation sites, NHK lessons, smartphone
H-1B59% HEEZIZEYSZ U DEEA  applications, manga — the best study menu for you that takes
—a— only 5 minutes
TNy« 7—-2="1TJ74 k1] VD “How are you?” “Fight” These common phrases actually
POEE EEb&LoEE! used in the wrong way
17 AT100 5 EMNB ! TOEIC A F—Lfs  Study one month and your score will improve by 100 points!
B TRa77 v THsak] These people who have scored the maximum marks in
TOEIC will teach you how to improve your score
March 7, BE, RIFE BE AFE Money, English, culture, side business
2018 AENIESES NS ! They will make 90 % of your life successful!
TEZEEFMAOFHE® 100 How to study during your ‘pockets of time’: 100 new
FrE 1000 FAXFOEEDIFEIRINE 24 B habits
il How a woman with an annual income of 10 million yen
EEALN-EEFE ) TEERBOLAME  gathers information about financing
EEE No more ‘I can’t speak English’...! Study methods that cost
A URBATANELREDL =1 /85 LJLF ¥ you zero yen
Y7dDnY7IL Instagram changed my life! The reality of having two careers
KIBEFSADEL A, EHBY 5 A Mariko Oe’s ability to listen, Haachuu’s use of SNS
@ SNS ;&R i
September FBFEATHRBRI VT4 7 How to work as a volunteer for the Olympic Games applying
7,2018 ITRFLTERT7 YT your language skills

FP B THFE HRETIC

S TRADEV] THEFSFILTLEAN
HIEF !

MR OANEEER ZUMEEXIEE
MEEIAKERIY VY SADY 7ILHE
EiE

FERICNT > THAD 24 BB EIETE
1=3#H]

TOEIC900 m A LER o 1= ADEN T LT &
D979 LENALRARET S ! KADE
[(ARY 5

Increase your annual income by obtaining IT skills

Become a certified financial planner and increase your
household savings

People are becoming more attractive because they are
studying what mature people should study!

Operation ‘Study’: this will change your life in the new
era!

Study habits of Akira lkegami & Yuriya Masuda

How to successfully make studying your habit: This is how
they’ve done it and their 24 hours

Unexpected study techniques by those who scored more than
900 points in TOEIC

Your brain will be excited and developed! This is how adults
should study

Note. Bold fonts are applied to the words which appear very large in proportion to the rest.
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L C% (kirakira-shiteru). This could be translated as
‘attractive and charming’, but its literal meaning is
‘shining” or ‘sparkling’, which is a colloquial
expression favored by women to describe someone —
usually a woman rather than a man, as in kirakira-
joshi, or kirakira-girl - who seemingly lives a very
glamorous life full of excitement and joy.

The other times when English or English study is
mentioned is when it is treated as the second- or third-
featured article, not the first (see Table 2). In each case
the space dedicated to the featured article on the cover

page was at best five percent.

2.2 Why study English?

Generally speaking, studying English does not
appear to be very important to Nikkei Woman readers.
When it matters, it is more as one of several means
through which they might change who they are or
change some aspects of their lives. In other words, it is
more about becoming a more ideal, kirakira version of

themselves. Interestingly, at the very bottom of the

cover page of the January 7, 2010 issue (Table 2), it
states, “This one-week program will change you:
English literature training”. What this represents is the
notion that English study, or even exposing themselves
to English literature, will transform women into a
more ideal self. Reading literary works sounds a
roundabout way to acquire English for the cut-throat,
business-oriented environment, but it is presented as a
more attractive study method than ploughing one’s
way through a series of tedious TOEIC practice books.
TOEIC does get a mention, but it does not take center
stage, suggesting that it is probably not a very
attractive topic for the female readership. Getting
better TOEIC scores does not seem to be the main
reason why women want to study English, or at least
that is not what the magazine implies on their covers.
If we assume that the magazine editors know what
their readers want, we might conclude that many
women prefer to think that they are studying English
in order to become closer to a more ideal self, a more

cultured and sophisticated self; their TOEIC score

Table 2 The Second and the Third Largest Special Feature Mentioning English and/or English Study on Nikkei Woman’s

Cover
Issue Japanese title English translation

January7, B#%%z5! —BEIOIIL This one-week program changes you:
2010 EXRELL—=2Y English literature training
August 7, 0 A 5 OK! You can study with zero-yen capital
2010 MM BIRD S Starting from this autumn

BUELEE Studies and qualifications

TOEIC, FP, $&&¢ TOEIC, financial planning, bookkeeping

BEEMITZOHEE How to study without spending money
August 7, TOEIC900 m & Getting 900 points in TOEIC is
2011 ZEL oA no longer a dream!

DACE Gl You won't have to give up!

PYBEL EEM How to start over your English study
August 7, R>f-BZZ In a pinch
2014 hERETLAEDI LD ! Junior high English helps you!

RS T4 TNERKFNHZD
HELITEERSZTL—R

H ) RATBEREMER | SHNKEEN
ER TERBELAAEL REOLXENSP-T
LN % @58

Non-native English speaker who works for a foreign-affiliated
firm will teach you simple but useful phrases

Star interpreter gives you tips! How to make sophisticated
conversation

Secret study methods of a woman who works for a company
which suddenly decided to use English as its official language

Note. Bold fonts are applied to the words which appear very large in proportion to the rest.
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comes a distant second.

3. President Woman/President Woman
Premier

President Woman was first published in 2014, and
after two pilot issues, it became a regular monthly
magazine in June 2015. Four years later, in 2019, it
became a quarterly magazine and was renamed
President Woman Premier. It is published by President,
a publisher which also publishes President, one of the
best-selling business magazines in Japan. President
Woman Premier targets women in their 30s and 40s.
More than 85% of its readership are in full time
employment, with over 45% in management positions
(San-an, n. d.).

3.1 Featured articles on the cover

Since its first issue, President Woman/President
Woman Premier has published four volumes that
present English and/or English study as one of their
major featured articles on the cover. The cover pages
usually highlight one very large feature article along
with several smaller features, and the importance, or
the length of the actual article inside, is again visible
in terms of the size of the description of each featured

article occupies: the description for the main feature,

or featured article number one, is the largest,
accounting for approximately 20% of the whole cover
page, while the other smaller articles takes up 2 to 3%
of the cover page or less.

Table 3 includes two main features that mention
English. Only one cover allocates its largest space
solely to English and English study (President Woman,
Volume 7, published on October 7, 2015). Volume 18,
published on September 7, 2016, also mentions
English in its major feature article, but English is
presented along with other ‘qualifications’ considered
helpful to the advancement of their careers, as in &%
& YLZE (shikaku to eigo), or qualifications and English
skills.

The other two issues mention English study but
dedicate less than two to five percent of the available
space on their cover page (Table 3). The printed letters
are very small and can be missed unless one looks at
the covers very carefully. In addition, English study
mentioned in the October 6, 2018 issue is only part of
the issue’s major article, K NDOEFEE 7K & Wd] /o
F (otona to kyouyou: hon to eiga gaido), or “cultural

education for adults: your guide to books and films”.

3.2 President Woman/President Woman Premier
readership and English study

The overall design of the cover of President Woman

Table 3 Special Features Mentioning English and/or English Study on President Woman'’s Cover

Issue Japanese title English translation
October 7, HBIZELIRTRTF(C You can become fluent in English with ease and fun
2015 LEHSHEE English that sparkles
RERDFEUVA Cutting edge study methods
September  Fx UTT v, B, BEICHR These will help you with advancing your career, changing
7,2016 31 (0] jobs, getting back to work:
B & 3EE 2016 The most powerful
qualifications and English skills 2016
July7,2017 EDEZEHT v e Plans to improve your English during summer
October 6, FELFEBETHEEFEZELLESR Enjoy studying English: reading English books and watching
2018 American/British films

Note. Bold fonts are applied to the words which appear very large in proportion to the rest. The October 7, 2015 issue and
September 7, 2016 issue represent the largest features. Topics that appear in issues October 7, 2016 and July 7, 2017 are

much smaller articles compared to the major feature articles.

124 |Educational Studies 62

International Christian University



is much simpler than that of Nikkei Woman. There is
more white space, or space left without any letters,
whereas Nikken Woman’s cover is full of printed
letters. When President Woman's cover presents
English study as its main featured article, as it does in
the October 7, 2015, issue for example, it does so by
using a large, bold font as well as by applying a
different color to the phrase, & & & < HiGh (tokimeku
eigo), or ‘English that will spark joy’, ensuring that
those words will stand out.

One of the characteristics of the discourse provided
by President Woman is the lack of any mention of
TOEIC. Since most of the readers are on the
management career track, many of them will be taking
TOEIC exams with the aim of attaining a score, which
is customary in Japan’s business world. However, none
of the issues that feature English and English study
mentions anything about TOEIC target scores or how
to study to improve scores. When business magazines
tend to focus on providing practical tips, this may
appear surprising. English, for President Woman
readers, is presented as something that is supposed to
spark joy in their life, and English study as something
they can enjoy as they read books and watch films in
order to educate and improve themselves. It promotes
the notion that studying English anyhow and everyhow
simply to achieve a better TOEIC score and beat their

rivals is not really what the readers are interested in.

4. Comparison of the two magazines

4.1 Differences

While Nikkei Woman and President Woman/
President Woman Premier both target working women,
there are some differences to the cover designs and the
way in which English-related contents are presented.
Firstly as already mentioned, the cover pages of
President Woman are much simpler, with fewer letters,
and as a result, the overall look is more sophisticated
than the covers of Nikkei Woman. Nikkei Woman'’s

featured articles are described in far more detail, with

more words and more letters.

Secondly, there was no mention of TOEIC on the
four covers of President Woman as opposed to five
mentions on the nine covers of Nikkei Woman. Thirdly,
on three occasions, the catchy idea Nikkei Women used
to attract readers was that they could study English
without paying any extra money, or zero-yen.
Furthermore, in Nikkei Woman, English language
study is often presented as one of a number of
womanly pastimes on a par with tea ceremony and
flamenco dancing, which suggests that English study
may be just that — a hobby — for its readership. English
language learning for Nikkei Women readers is
presented as a fun activity to enrich their lives at a
small cost.

These differences may be explained by the different
readership. Nikkei Woman targets women aged 25-35,
while President Woman/President Woman Premier
targets those in their 30s and 40s. President Woman/
President Woman Premier readers are likely to hold
more prestigious positions than their younger
counterparts, and they are also likely to be wealthier.
As such, the cover designs for President Woman -
currently published as President Woman Premier - take
on a more sophisticated look that will appeal to a more
sophisticated readership; they do not have to mention
how little it costs to study English. If the idea of
studying for TOEIC is too banal for Nikkei Woman
readers, it will be all the more so for President Woman/

President Woman Premier readers.

4.2 Similarities

While Nikkei Woman and President Woman have
different looks on their covers, there are some
similarities to the way they present English and/or
English study to their readers.

First of all, acquiring English language skills is
presented alongside with acquiring other skills and
qualifications that will help them with their career,
such as bookkeeping. Second, there is an emphasis to

enjoy studying English.
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What is more interesting, though, is the use of
words such as 5 F 5 (kirakira) (Nikkei Woman,
September 7, 2018) and & & ¥ < (tokimeku)
(President Woman, October 7, 2015). When something
or someone is kirakira, it means that the person or the
object is so attractive and charming that they seem to
sparkle, while tokimeku refers to the feeling when you
are charmed and your heart will beat a little faster. It is
not usual to associate these terms with study in
general, implying that studying English, for many
women, is different from studying, say, mathematics or
educational psychology. In other words, women may
find the idea of studying English attractive, charming,
and even seductive and glamorous. In comparison, the
author’s earlier study on the analysis of four major
business magazine covers did not find this type of
discourse (2019), which suggests possible gender

differences.

5. Discussion and conclusion: Representation
of English and/or English study and its
significance to Japanese working women

English, or English study, on the covers of the two
magazines targeting working women is presented as
something that will enrich their lives both in their
personal and professional spheres. In a similar
argument to the common discourse that English
language skills are an asset to office workers, the two
magazines also include English language skills in a
useful skillset. There are differences, however,
between studying English and studying for other
business-related qualifications: studying English
should be an enjoyable activity which can help change
the readers as individuals so they can become more
‘cultured’ and ‘attractive’. The emphasis on English
study as a way to educate themselves and become
closer to their more ideal selves is evident in the words
used such as kirakira and tokimeku, as opposed to the
lack of emphasis on more pragmatic aspects such as

improving TOEIC scores, while TOEIC is usually the
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most talked-about Engilish-related topic in business
magazines with a predominantly male readership.

The above characteristics found in the magazine
cover discourse resonates with a general tendency
among Japanese women to have akogare, or desire, for
English and possibly the West, as described by Piller
and Takahashi (2006). Additionally, the lack of
urgency, or threat, in their attitudes to English study
may imply Japanese women’s relatively peripheral
position in the current workplace. If they had the same
opportunities as their male counterparts and were
vying for the same positions, they might not be so
relaxed in their attitudes to studying English: they
could be just as serious about getting high TOEIC
scores and might choose more pragmatic study
methods rather than watching Hollywood films or
reading Jane Austen.

Overall, studying English seems to be presented as a
lifestyle choice for women, and by extension, work
and career building appear to be equally just a matter
of lifestyle choice. While it has been more than thirty
years since the Equal Employment Opportunity Act
came into effect, business magazine covers imply that
the workplace represents very different kinds of

landscape for women and men.
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Electronic discourse has become an increasingly important part of our everyday lives. This study explores
codeswitching among Japanese-English bilinguals in their electronic discourse, such as emails and text
messaging. Over 1000+ emails/text messages were collected from two groups of Japanese-English bilinguals,
namely 20 adults and 20 teenagers. Syntactic analyses showed different types of codeswitches: tagging,
intrasentential, intersentential, and lexical switches. Functional analyses revealed a strong tendency to switch
for different pragmatic functions, such as speech acts, including apologies and expressions of thanks, as well
as humor and emphasis. Furthermore, individual differences and age differences were also observed.
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1. Introduction

There is a substantial body of literature on
codeswitching (CS), or the “juxtaposition within the
same speech exchange of passages of speech belonging
to different grammatical systems or subsystems”
(Gumperz, 1982, p. 59). In the early years of CS
research, the focus was mainly on typologically similar
language pairs, such as Poplack (1980) and her classic
work on Spanish-English Puerto Ricans in New York,
and numerous studies from bilingual Spanish-English
and French-English bilingual communities (e.g., Pfaff,
1979; Toribio, 2002). Eventually, researchers started to
examine CS in pairs of languages which were
typologically different, such as Wei’s (1994) work on
Chinese-English and Nishimura’s (1997) work on
Japanese-English. Since then, we have seen an
increasing amount of studies on spoken CS in a wide
range of typologically different language pairs. For
example, there is a considerable body of work on
Japanese-English spoken codeswitching, such as
Azuma (1993, 1996, 1997), Fotos (1995, 2001), Kite
(2001), Nakamura (2003), Namba (2009, 2012), and
Nishimura (1985, 1989, 1997) looking at Japanese-
English bilingual communities both in Japan and
overseas.

As most of the earlier research on CS has focused
predominantly on casual conversation, it has only been
recently that researchers have started to examine the
phenomenon of written CS. Initially, the assumption
was that written language was not suitable for CS
research, as written text tends to be more formal and
standardized, as well as overwhelmingly monolingual,
unlike spoken language, which is viewed as being
more casual, natural, and spontancous (e.g., Sebba,
2002, 2012). Sebba (2002) describes this as the
“tyranny of written monolingualism” which reflects
the tendency for written CS to be found mainly in so-
called unregulated peripheral genres of writing, such
as graffiti, advertisements, and computer-mediated

communication. However, a growing number of
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studies have recently focused on written CS (e.g.,
Callahan, 2004; Sebba, Mahootian & Jonsson, 2012).

With a steadily increasing proportion of our daily
lives spent engaging in computer-mediated
communication (CMC) via the internet (e.g., email,
instant messaging (IM), and social networking services
(SNS) such as LINE), electronic discourse has become
a major form of communication in everyday life. Most
forms of CMC exist on a continuum between face-to-
face oral communication and conventional formal
writing (Foertsch, 1995). As CMC has many of the
features of spoken language, such as informality,
immediacy, reduced planning and editing, as well as
rapid feedback, it is a rich source of bilingual CS (e.g.,
Georgakopoulou, 1997). At the same time, CMC has
some of the features of written language, such as lack
of visual, prosodic, and paralinguistic cues, physical
absence of the addressee, and a written mode of
delivery.! Having features of spoken language, an
increasing number of research studies have focused
specifically on written CS in electronic discourse (e.g.,
Androutsopoulos, 2012 on Persian/German;
Angermeyer, 2005 on Russian/English; Dorleijn and
Nortier, 2009 on Dutch/Turkish and Dutch/Moroccan
Arabic/Berber; Hinrichs, 2006 on English/Jamaican
creole; Montes-Alcala, 2007 on Spanish/English;
Tsiplakou, 2009 on Greek/English). However, thus far,
there have been no studies on Japanese-English CS in
electronic discourse.”

This study uses a database of CS collected from
email and text messages written by Japanese-English
bilinguals to explore the nature of Japanese-English
CS in electronic discourse by examining two research
questions:

(1) What kinds of syntactic types appear in the CS?
(syntactic analysis)
(2) What pragmatic functions emerge in the CS?

(functional analysis)



2. Methodology

Data in the form of email and text messages
(including instant messaging, LINE, and Facebook
messages) were collected from 20 adults (ages 40+)
and 20 teenagers (ages 16-20).” All participants had
high levels of proficiency in both English and
Japanese. The teenagers were all high school students
or recent graduates of international schools in Tokyo
and the adults were all affiliated with the international
schools (e.g., either alumni or parents of current or
previous students). Emails or text messages exchanged
with bilingual family members and friends were
examined; of these, emails or text messages with CS
were selected for coding and analysis. The data yielded
1000+ emails or text messages with CS, approximately
25 per participant. Syntactic, and functional/pragmatic
coding and analyses were conducted.

In addition, follow-up face-to-face interviews were
conducted with a subset of the participants to ask
about behaviors and attitudes pertaining to CS and

electronic discourse.

3. Results

3.1 Syntactic Analysis

The results of the syntactic analyses showed that the
CS fell into four categories (adapted from Poplack’s
(1980) coding categories). Tagging (insertion/addition
of a tag in one language into an utterance which is
entirely in the other language) accounted for 8.0% of
the teenage CS and 3.8% of the adult CS, as in:*

(1) Yo soo ieba sa, which would be better, sunrise or
sunset?
Yo, by the way, which would be better, sunrise or
sunset? (TC, 19)

(2) Tte yuu ka everyone’s going.
I mean, everyone’s going. (KS, 17)

(3) Okay, wakarimashita.
Okay, (I) understand. (WY, adult)

Intersentential switches (occurring at clause or
sentence boundaries) accounted for 33.6% of the
teenage CS and 35.5% of the adult CS, as in:

(4) The test was really hard though, dakara doo
naruka wakaranai.
The test was really hard though, so (I) don’t know
what will happen. (HM, 19)

(5) Gomen I need to go mata atode hanasoo.
Sorry, I need to go let’s talk later. (MN, 18)

(6)I want to have it at Shakey’s! :) Tanoshimi!

(discussing a birthday party)

I want to have it at Shakey’s! :) Looking forward

to it! (MN, adult)

Intrasentential switches (occurring within the
clause/sentence boundary) added up to 29.2% of the
teenager CS and 13.1% of the adult CS as in:

(7) Do you wanna just 22 HIZX°% (koogo ni yaru)
assignments?
Do you wanna just do assignments alternately?
(LC, 18)

(8) yehh ore mo missed 2 years in a row cuz of stupid
reasons haha
yehh I also missed 2 years in a row cuz of stupid
reasons haha (TK, 17)

Lexical switches for words which could not be
found in the other language (e.g., cultural terms such
as food terms) appeared the most frequently. Such
switches mainly involved nouns, such as food terms
like moyashi ‘bean sprouts’ and school terms such as
‘recommendation letter.” Noun switches were the

simplest to conduct, as they do not involve
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morphosyntactic changes in order to be grammatical.
Some lexical switches had lexical equivalents in the

other language:

(9) Lunch was not impressive- yasai itame teishoku.
Mostly moyashi.
Lunch was not impressive- stir-fry veggie set.
Mostly bean sprouts. (KN, adult).

(10) H @ (no) recommendation letter 1T < #1172
— N (kaitekureta hitori).”
One of the people who wrote H’s recommendation
letter. (TR, adult)

(11) £72W\ > H D (mata itsumo no) head cold <2 A
725 B2 5 L (vannatchau yo).
(It’s) the same old head cold, (I) hate (this). (TR,
adult)

Other lexical switches involved words without
cultural equivalents in the other language, such as
cultural terms such as meiwaku ‘grief/pain’ and gaman

‘perseverence’:

(12) I know she feels really bad for all the MEIWAKU,
but I think she’s more relaxed now.
I know she feels really bad for all the grief/pain
(she’s caused), but I think she’s more related now.
(RY, adult)

(13) Okay. Gambare! Focus!
Okay. Try hard! Focus! (MN, adult)

(14) Dude, Japan is the nation of gaman, we can do it.
Dude, Japan is the nation of perseverance, we can
doit. (TC, 19)

(I X0 By 7OT, BANIBEALY T 12
RFEH7Z o726, RUKRAIWNTT, (dauntaun
nanode, basho wa shibuya atari de 12 ji goro

dattara, daijoobu mitai desu.)
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("1l be) downtown, so if the location were around
Shibuya about 12, it would be fine. (KO, adult)

Lexical switches accounted for 29.2% of the teenage
CS, while accounting for 47.6% of the adult CS. In
terms of frequency, for the adults, the lexical switches
were followed by intersentential CS switches which
involve a simple switch at the clause/sentence
boundary, without any grammatical or
morphosyntactic adjustments. Almost half of the time,
the adults used their CS for lexical switches. Regarding
the teenagers, the lexical switches and intersentential
CS were exactly the same in number. Intrasentential
CS came in third, but with more than double the
percentage (29.2%) for the teenagers as compared to
the adults (13.1%). Similarly, tagging occurred more
than twice as often for the teenagers (8.0%) as
compared to the adults (3.8%).

Table 1 Syntactic types of codeswitches by age group
(teenagers & adults)

Teenagers Adults
Tagging 8.0% 3.8%
Intersentential 33.6% 35.5%
Intrasentential 29.2% 13.1%
Lexical switches 29.2% 47.6%

3.2 Functional Analysis

The results of the functional analyses illustrated that
CS were often triggered by speech acts, such as
greetings, expressions of thanks, and apologies (5).
Expressions of thanks appeared in both English and

Japanese:

(16) ahh azaas dude I’'m so worried about this. (giving
a friend notes for a test)
Ahh thank you dude I'm so worried about this.
(AC, 16)

(17) Thanks for the reply, wakarimashita.
Thanks for the reply, (I) understand. (KY, 19)



(18) No, I'm fine. Domo.
No, I’m fine. Thanks. (WY, adult)

However, most apologies appeared in Japanese:

(19) gomen 1 slept at 7:30 dakara henji shinakatta.
Sorry I slept at 7:30 so (I) didn’t reply. (HH, 16)

(20) Sumimasen ga, 1 need to ask you a big favor
again.
Sorry, but I need to ask you a big favor again. (KN,
adult)

(21) Gomen if I'm a bit late.
Sorry if I'm a bit late. (AC, 16)

Many CS also occurred with greetings, during

openings and closings, such as:

(22) Going to bed shortly. oyasuminasai!
Going to bed shortly. Good night! (MN, adult)

Other functions of CS included marking emotion/
feeling, such as surprise (23), frustration (24), sadness/
empathy (26)

(23) I can’t believe that they got drunk! Bikkuri!
I can’t believe they got drunk! (I'm) surprised!
(KY, adult)

(24) I can’t move the file nanda kore
I can’t move the file what in the world. (MN, 17)

(25) omg, majide that’s really sad
OMG, seriously that’s really sad. (LK, 16)

Other CS performed different functions such as
marking humor (26, 27), emphasis (28), quoting others

(29, 30), and changing topic (31).

(26) Ah, the perils of old age! nanchatte... (talking

about getting old)
Ah, the perils of old age! Just kidding... (KN,
adult)

(27) bahahahaha nani sore is that u? (looking at a
childhood photo)
Hahahaha, what is that is that you? (LK, 16)

(28) ya zettai ni that’s the best
ya definitely that’s the best (AC, 16)

(29) yeah B H K72 > T (ashita oo-ame datte) and
it’s senior walk lol (talking about an outside
event)
yeah (they say) it’s heavy rain tomorrow and it’s
senior walk lol. (LC, 19)

GO HELZIH, 104y E— L THIRFEL Ya
720F E4a, (tanoshisoo. jukko messeeji shitemo
hennji wa Ya dakedo ne.)

Looks like (he’s having) fun. Though even if (I
send him) 10 texts, the only reply is “Ya.” (TR,
adult)

(31) Oh, by the way... T H I LK IZ/- &
D& FE L7z, (..doyoobi ni tochi no keiyaku
ni tadoritsukimashita.)

Oh, by the way... on Saturday, (we) finally signed
the contract for the property. (NY, adult)

4. Discussion

Individual differences did appear in syntactic types
and functional patterns of CS. For example, some
participants mainly used CS in the form of lexical CS
for culture-specific terms, without using any of the
other syntactic types of CS. For example, many of the
adult participants relied heavily on lexical CS and
were hesitant to use other syntactic forms. Also, some
participants relied heavily on CS for specific pragmatic

functions, such as apologies and thanks.
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Another interesting finding was age-related
differences in CS behavior and attitudes. In general,
the teenagers felt mostly positive about their CS,
viewing it as a sign of identity and solidarity as a
member of a bilingual/bicultural community, while the
adults tended to view their CS negatively, as a
behavior to be avoided if possible. In particular, adults
tended to think that their CS was a sign of laziness or
lack of proficiency in one or both languages. This was
reflected in the CS patterns, as intrasentential CS was
much more common in teenagers (29.2%), as
compared to adults (13.1%), while lexical switches
were more common in adults (47.6%), as compared to
teenagers (29.2%). Teenagers were more likely to see
their CS as a marker of identity or even as a third
language variety (in addition to Japanese & English),
and used their CS much more freely and creatively. On
the other hand, adults felt that they needed to restrict
their CS use, and made conscious efforts to limit their
CS to lexical switches. In addition, generational
differences were observed in the tendency of many
adults to treat electronic discourse as a form of written
language (e.g., more formal and structured), and that
of the teenagers to view it more as a form of spoken
language (e.g., more casual and unstructured), with
nonconventional spelling and grammar.

It is important to note that the findings in this study
are from two specific Japanese-English bilingual
groups within the international community in Tokyo.
Even within these groups, clear individual differences
and generational differences were noticeable. For
example, the majority of the teenage group CS data
was taken from texting, in the form of instant
messaging, LINE messages, and Facebook messages.
However, regarding the adult group, a larger
proportion of the CS data came from email extracts, in
addition to instant messaging (LINE, Facebook). This
may have accounted for some of the differences
between the two generational groups, such as the
tendency for the adult participants to be more formal

in their language use.
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Therefore, even within the context of electronic
discourse, studies on other groups of Japanese-English
bilinguals may reveal different patterns of usage. In
the near future, we hope to investigate script choice
and the alternation of written scripts as well as the use
of emoticons and emoji or kaomoji, as well as stamps
and stickers, which are used commonly in LINE and
IM, often making up for the lack of prosodic and
paralinguistic cues in computer-mediated discourse.
Furthermore, we hope to compare CS in different
genres of CMC (e.g., LINE, Facebook, email).

5. Conclusion

Japanese-English CS in electronic discourse
involves a variety of syntactic types (i.e., tagging,
intersentential, intrasentential, lexical switches),
similar to what is seen in spoken discourse. In
addition, it seems to be triggered by numerous
pragmatic functions (e.g., expressions of gratitude,
apologies, emphasis, emotion, quoting). The results
show that electronic discourse is a rich source of CS

data which needs to be explored further.
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Notes

The balance of spoken and language features
depends on the genre of CMC (e.g., chat, email,
texting, blogs) (Crystal, 2001).

Although there are a handful of studies on Japanese
monolingual electronic discourse (e.g., Katsuno &
Yano, 2007- chat rooms; Matsuda, 2002- email;
Nishimura, 2007- electronic bulletin boards; Sakai,
2013- email), there are no studies on CS in Japanese-
English electronic discourse.

The methodology for this study was developed in
Nakamura & Yasutomi (2014) and Nakamura &
Yasutomi (2015).

Regarding the examples, the top line is the CS
example, written as in the electronic discourse text,
while the bottom line is the translation in English.
ltalics are used for the parts of the sentence in
Japanese in the CS examples; underlining is used for
the parts of the sentence translated into English.

The reading of the parts written in Japanese hiragana,
katakana and kanji have been provided in
parentheses after the Japanese text; please note that
they are not part of the original text.
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In this paper, therapist’s basic stances in group therapy for children and adolescents were overviewed and

discussed based on the authors’ clinical experiences. We first discussed current researches which revealed

some stances, attitudes, and personality traits of therapist. In addition, therapist’s stance which promote

attachment is thought to be the key element to facilitate children’s and adolescents’ psychological growth,

and the significance of mentalizing stance was introduced. Several cases were illustrated and discussed where

maintaining basic attitude as a therapist is quite difficult. In addition, the significance of mentalizing stance

and related stances when overcoming difficulty in attachment was discussed. Lastly, some group processes

were proposed for group therapist with a genuine presence to help children and adolescents overcome

difficulty in attachment in a natural way and promote development based on a secure and playful atmosphere.

1. [ZL®HIC

VAR, RE - WEHOLHESENREE LTS

N—TPRETEENIRE LS RoTWVD, SFE
EREETHEBINDIIEO I V—T T E—
CLF, ZA—Fhwov) o7 rgeT5)
LS, HDVIEERLL L, #IS S (K
*i%tyﬁwﬁ RN SR AR - R SR,

IREAR MR, WEOEIREER RS, 7 v—7
@¢T%&%&%b@,mﬁ%%ﬁé:&ﬂﬁw
DNAERIIMZ TWD, LMLRRD, Z—
TORTLEEE, DERIEFLE LT, TEbEL
IBILIIZ IV Oh, BRIt R L3
BR2YZ Loy,

REO I N—T% T E—"TClE, ZOEAIWN 5
TIERNDONR—YF U T ¢ RLEBOEEMENS
i =2 (Slavson, 1943), LIk, E bk 9 7aZ8
NHEBEHZTHLIONPPEmSINTE, Jv—7
7 E—IL, WHERE, 1AM, B, AV
PN, 1T, N —F T uw A MR
K& IHE -T2 b D TH DA, HWEUNIEE LT
HIN—=TIZLBELTWDDIE, AL =150

ZOLLTHS - bDE -T2 2#HMBIZE 2T
D, RETEXIEYVLTWAHZETHD, £t
TN —TRIKOFHR, FERE L &I D,
D &S RBEAE, BEBEROA A= T
AREORY LY OBHELATERINL TN S
DTHY, ZIIWETEANOBY FNRERE
BhEEZTWDHZEEHALNTHD, RV ED
EWARNCE 5 22 Z EITIERICREER R, £ T
A ROREADYD TEE) 2L bR HT LIk, #E
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BLTW ETh, 2RI+ 25 ETHAHET
brlEZHND,

INETOEBTI R MDESEZ D DHiEmIick
WX, U — & —1%% (leader role), &% (stance),
REFE (attitude), 73—V F U T 4 FEE Vv oiz &
FIERBESRUONTE T, 2O L5 2D
WO E, 2 TIREE (stance) & LT
BT arZ e, InNECOEmEMBIL, &
HLZW, TLT, ZORBNR LD L ) ITHHFR
BaEAEZH LT OB, BRI EEOBR D
BT, BELELW,

ZDERE, TA—TEIE—ICE EE LT,
%@m*&tbﬁimiﬁ%kbf®ﬁw~f#
Bz, HrRELETHEHE 52 5EATHE
EHETDLHLDOEEEZD,

2. FRHERAREEH CHLEDH

SE 3k @ Slavson 1% W #E kb G oD 1 B) 48 [ 15
(activity group therapy) ZAlhA L7273, FFARMIR
.’f\@ﬁfﬂ’ﬁ‘% N—[RA LD BIRIED EERR A 7R b D
CHEMICEL TS EREL R L., 207k
25?), M IRF UL RYR BT EERG 72 o TR o A Bl 2
AL, B EA MIFNRAIEZ D OO,
fERBGEZ VRN L WS S & L o7, £ D%,
BEIZ L - C, BELAVOREZ L ER L
BEM G OIS - mEERRIENRIE SN, TE
TOWERLTE L EWITE T B N OMIRS EELL
SND L HIZA o7 (Schiffer, 1977), BT B R
k23 &0 BRI B D - T FHEREGE XD
ko msn L, MMOIEERMPIEITT 2T



W7o,

Z 9 L7=HC, Phelan (1974) 1%, JEEMD 71—
TR, BT ERA RN TR M) TH)
TR OEE A S LEEAZ L, B X
FOBEFENCET D2 2T L= (trilemma) |
LIEATZ, Phelan (3, REMRATHIMEIRZ 52 2 2
LIZE EELT, BIEEMT, e LTHOX
INCLEI A 52720, 1ZDT0, HEio X
INHEREGZT20, BRIV T5Z & bink L
RURIZEZBZT-DTHD, SHICHERZ L1,
B4 OiEECx T 28, T72bb, B O
ZRDIRNT, ANDOIEELZEYICERBTES 2
R0, BTV R MDD ALEFETHZ L bl
TR L7z RUCHOT IZ o 72,

—J7, HitET DD, KT LS OIEFRIECHE
TR IEDNRER L C& - 1960 AERITIE, RE - B
EWoO I N—TtT A ML, RASSRD Y
N—T T EANOREICINZ T, ZeikbE, g
T IERE, BNE, 7V AT 4 €7 1, Bifit 7],
LR, B Ok, BUSE S W o To RS LB 72
EORMEL B2 (Kymissis & Halperin, 1996)

F O, FEOHFOMBOERE HIZLT
Grunebaum & Solomon (1980) Z3EIEIME (peer
relationship) DIEET NV ERERL, FL—T &
FE—IZEAT A EERE L, 2T, &
FE A NOBEENI T L —FITBT B PRI & %
BEELIZ—V v MELTEMT LN, #H,
Hilili, TRPRE OBEIN A 2 — DI EREI A
HTEREKIIANOND, TOXEEXZT, Siepker
& Kandaras (1985) 1%, {hRIBIFROIELE L T
BIfRE M (relationship-oriented) 27 /L — 7% 7
v—i~v=a27 MLz, ZOETFAME, BRI
EoHRE  BEHIS NV —T T E—DREATT IV
Lo TWND,

3. BRMLEESER FOEERES
SATRE OB & EH H DO ERNS, BT

FORARLZSE L CEERLOEZES, ML T
l/\<o

OFFER : A =05 RT, FEENT-ZY
LTWAHZEITHEETHD BEBE L TR,
FESCKIENT-E Y LTS, SENHKE TR
EMNMTVTINNTHLI LR, FELRELLTH
PNDHEDICRAIRTHD, FEHN, DNk
HRALFEHW TEIZGEITE, = —F T A0
LINWEIADTHIEAZMNTTZY, TWwi b Z
ELdD, FEHELODIN—TTIE, HiAX v
R L CEFE L QWD b bic k- C Tl
THOND I EWVWH A =v =g VM Thhd,
FNFAZ 7L LTROTHLLATERMETH
D, ZOXH7% TWLY | IZZLLTWHENRD D
ERMETH D,

@FEENE - FERUL, TELbDEEEZ T IR
B, RO TAWPRRAMTH D &0 BN
HD, MENNCE, BREME LTI ENEL,
HTELED->TWD00, £ 9 TROLONIHE
ELARWZ &R, EbIFEMHOPTIEZY, =
NZEMERT 20 TR EBcS v v I L,
(ES L2 EFENTTN, BEIEA L
BRZE LTHEETDHZET, FEBITL Y A
LD E R ST HZ LR TE, IHEE
TLLEFEZHEDL LT TNL,

QFRFEHE « B« A b — RIS 2 1)
O &g, PR LERIE CIXER S
VD, FELOLEEE, b —7%
FE—TEEETHD, BIRTRGILH - HEH
TN—T T E—EMEMNICHEL TWD
Shechtman (2007, 2017) 1%, EEEFE672H
~DO#EH (caring and enthusiasm about the young
people) | Z BB IREE L L CHEIF TV D, i,
HFRR B OBEBEN R RE 21T Z &1, ZiE
THEN, HDOVIIEALBRE CTE>C& T
ELTEHR, BAREINTVLIDREE NS Z &
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AARZALIZBNT [ERFEEL) EAML—
MIE 9 ZENEOREBUNE VI EmbH D
72AH, IFEIFEEDEZATHSFY, 2oL LT
BWTHITAHIED, REOEWT EHITITNE
Thd, 1208, EE (R - - B4, 2012)
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ORFFEME « BIAME « ARME: O FETH 2L,
Carl Rogers 235 lFE:, & D W IE—Ftk: & MEATE
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RS 72 2 & TRV, 88 & OEFNL
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nd,
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LIZLIE®H D, AL —aHzbRnEEssbb
x, BT L2650, Zhoo Tz
EI oLz, BREEARXT-0 350
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ERBETH D E Lic (WAG, 2012), EIEM
DIBE TH ) EHENRIEENRECDH D Z &N
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Z) BENTL D,
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This article aims at examining the social role of higher education to nurture global citizenship in the
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context of accelerated globalization. The research took the case study approach to 4 liberal arts colleges in
the United States for the purpose of understanding the underlining perception and institution that support the
innovative cases. In concrete terms, two research questions were posed: How do the colleges integrate civic
engagement at the global level into the education programs?; and how do they design and implement the
programs as an institution? The author conducted the semi-structured interviews with 24 faculty and staff
members in total and analyzed the documents of four colleges in February-April, 2018. The study revealed
four common characteristics across the four colleges, namely, 1) a combination of institution-led, faculty-led,
and student-led approaches; 2) intentional programs that attempt to avoid savior complex and cultural
tourism; 3) intentional integration of common issues that link the local level with the global level into various
education, research, and training programs for faculty, staff, and students, and; 4) consistency in university
mission and the institutional, educational, and financial measures to enhance civic engagement at the global
level. In sum, various actors are collaboratively promoting the concept of global citizenship in education,
training, research, and service with shared ownership, with the different degrees and dynamics across the
four colleges.
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ABSTRACT

AL A ARFEDREA DB/ 21T 9, Matthewson (2001, 2013) DIRETIE, REALFILiE
SREMIC D Bk (<et<ett>> ¥ A7) & QBT (<e<et,> ¥ A7) O FEHIZHMILD, HARGE
DOMBAL TN E S S OMEICHEENL AR LT 570, AR TIEmElT LA T oH45H
WHEMZ G O RE L BWmMEEEZBZE L, ZNOLD4GITe ¥4 7 THY, AAEORELTIXIQ &
b+ ThdZ Lamd, 51T, BIATOBERNZIELEBADDL S OO RIIFsns 2%
R I

This paper investigates the typology of Japanese strong quantifiers subete ‘all’ and hotondo ‘most’.
Matthewson (2001, 2013) proposes that strong quantifiers are cross-linguistically categorized into two types:
D-quantifiers (type <et,<et,t>>) and Q-quantifiers (type <e,<et,t>>). To identify which type the Japanese
quantifiers are, this paper examines the syntactic and semantic behavior of bare nouns and modified nouns
with which the strong quantifiers combine. The examination shows that these nouns are type-e expressions
and consequently that the strong quantifiers are Q-quantifiers. Further support comes from a restriction and
an availability of certain interpretations associated with quantified nouns: the felicity/infelicity of generic-

episodic readings and the possibility of partitive readings.
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1. Introduction

This paper explores how quantification is expressed
in Japanese. Matthewson (2001, 2013) makes a
typological analysis of quantifiers. She points out that
strong quantifiers are classified into two types:
D-quantifiers and Q-quantifiers. As in (la),
D-quantifiers such as every are in D which combine
with a set expression (NP) of type <e,t> such as bare
singular nouns. Thus, they are of type <et,<et,t>> as in
the traditional Generalized Quantifier theory (Barwise
& Cooper, 1981). On the other hand, as in (1b) and
(1c), Q-quantifiers such as al/l are in Q and combine
with an individual-denoting expression such as (kind-
denoting) bare plurals, mass nouns and definite plurals,

that is, they are of type <e,<et,t>>.

(1) a  [ppectepeeter>€Veryllnp<. apple]]
b, [gpeet [geeere=2all]
[bpe apPleSying/ SNOW 4]
C. [QP<et,t> [Q<e,<et,(>> all]
[bre the [xpc,-apples]]]

In English, it is relatively easier to find syntactic and
morphological evidence for the type of quantifiers.
D-quantifiers attach to singular count nouns, whereas
Q-quantifiers to definite plurals, bare plurals and mass
nouns. In contrast, as noted in Matthewson (2013), in
bare-argument languages, it is not straightforward to
identify which type of quantifier is involved. For
example, in Japanese, there is no morphological
marker to distinguish singulars from plurals and
indefinites from definites. Further, since all the nouns
appear as bare, no morphological distinction is made
among singular count nouns, plural count nouns and

mass nouns.

(2) a. Bill-wa
Bill-top

ringo-o tabeta.
apple-acc ate
‘Bill ate an apple/apples/the

apple/the apples.’
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b. Bill-wa
Bill-Tor
‘Bill ate bread/the bread.’

(Yoshida, 2008, p. 422)

pan-o tabeta.

bread-acc ate

To characterize quantifiers in bare-argument
languages, we need to look into the syntactic and
semantic behavior of nouns to which quantifiers attach
and that of quantified nominals. The goal of this paper
is to identify the typological status of Japanese strong
quantifiers subete ‘all’ and hotondo ‘most’, by
examining syntactic and semantic characteristics of
two types of nouns and quantified nominals. The
examination reveals that these nouns are of type ¢ and
hence the strong quantifiers in Japanese are
Q-quantifiers. The semantic behavior of quantified

nouns also confirms this analysis.

2. Japanese quantifiers

In this section, I analyze the semantic type of strong
quantifiers in Japanese, based on the analysis of
Matthewson (2001). I will limit my discussion to the
case where Japanese strong quantifiers, subete ‘all’ and
hotondo ‘most’, come immediately after head nouns

and before case makers, as exemplified in (3).

(3) a. gakusei {subete/hotondo }-ga
student {all/most}-NoM
“{all/most} (of the) students’

b. hon {subete/hotondo}-o

book  {all/most}-acc
“{all/most} (of the) books’

To investigate the typology of the quantifiers in
Japanese, we need to identify the semantic type of the
nominal with which the strong quantifiers combine. If
the strong quantifiers are D-quantifiers of type
<et,<et,t>>, they combine with the nominal of type
<e,t>. If, on the other hand, they are Q-quantifiers of

type <e,<et,t>>, they combine with the nominal of



type e. This section considers two types of nouns to
which the strong quantifiers attach. We first look at

bare nouns and then move on to modified nouns.

2.1 Bare nouns and strong quantifiers

Chierchia (1998a, 1998b) argues that Japanese bare
nouns share some properties with English mass nouns.
First, both Japanese bare nouns and English mass
nouns appear in the argument position by themselves
(4). Second, both of them denote kinds (5).

4) a. Bill ate bread.
b. Bill-wa pan-o tabeta.
Bill-top  bread-acc ate

(Yoshida, 2008, p. 423)

(5) a. Bread was introduced in Japan in
1543.
b. Pan-wa 1543-nen-ni nihon-ni
bread-top 1543-year-in  Japan-to

tsutae-rare-ta.
introduce-be-pAST
(Yoshida, 2008, p. 424)

These two properties show that Japanese bare nouns
are of type e just like English bare plurals and mass
nouns. Given these observations, bare nouns in
Japanese can attach to Q-quantifiers of type <e,<et,t>>.
The structure of hon subete ‘all books’ will be the one
in (6a). This structure of Japanese quantifiers is similar
to the one of English a// when they attach to mass
nouns and kind-denoting nouns, repeated below as
(6b).
(6) a.  [gpeete [ppe hON] [gec <cr- SUbELE]]
b. [QP<et,t> [Q<e,<a,‘>> all]

[DPc appleskind /Snow|mss]]

The structural parallelism between the Japanese
quantifiers and a// in English predicts further

similarities in terms of the restriction of

interpretations. It has been observed that in English,
when all attaches to bare plurals, it allows generic
readings but not episodic readings (Brisson, 1998; Gil,
1995; Partee, 1995). Gil (1995) notes that “NPs of the
form all N generally entail a preference for generic
contexts.... In [episodic] contexts, a more appropriate
construction is provided by NPs of the form all the N’
(p.352, fn. 2). This contrast is exemplified in the
following examples.' Matthewson (2001) points out

that the same is true for most.

(7) a.
b. *All girls went to the gym.
(Brisson, 1998, p. 7)

All the girls went to the gym.

(8) a. All desks are brown.
b. #All pages in this book were torn.

(Partee, 1995, p. 583)

This is also the case for object NPs.

©) a
b. [talked to all the linguists.
(Matthewson, 2001, p. 169)

!I talked to all linguists.

Matthewson (2001) also shows that even though a
relevant context is set up as in (10), a// + bare plural is
infelicitous, whereas al/ + definite plural and every +

singular count noun are fine.

(10) There were 100 linguists and 100
philosophers at the party. We asked

everyone, and we found out that...

a. Every linguist went to New Zealand
for Christmas last year.
b. All of the linguists went to New
Zealand for Christmas last year.
c. #All linguists went to New Zealand
for Christmas last year.
(Matthewson, 2001, p. 170)
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Let us now move on to Japanese. Since Japanese
does not have an overt marker for definiteness, the
language does not have an overt distinction between
the strong quantifiers with a bare plural and with a
definite plural. However, given the parallelism of the
structure of quantifiers between Japanese and English,
we expect that a similar pattern with respect to
generic-episodic readings is found in Japanese as well.
This prediction is borne out. As in English, bare noun

+ subete/hotondo admits generic readings.

(11) a. Watashi-wa gengogakusha
I-Tor linguist
{subete/hotondo}-o shoosansuru.
{all/most}-acc admire
‘I admire {all/most} linguists.’
b. Ringo {subete/hotondo}-ga
apple {all/most}-NoMm
amai.
sweet

‘{All/Most} apples are sweet.’

In addition, Sauerland and Yatsushiro (2017) point out
that the acceptability of bare noun + subete/hotondo
varies across native speakers in episodic contexts as
indicated by %.>

(12)  %John-wa hon {subete/
John-ToP book  {all/
hotondo}-o yonda.

most}-ACC read

‘John read {all/most} (the) books.’

(partially adopted from Sauerland &

Yatsushiro, 2017, p. 12)

I found (12) unnatural and unacceptable. The
example sounds as if John read all books in the world.
The native speakers I consulted also commented that
there is a clear contrast between (11) and (12). In
addition, even when a relevant context is set up, the

sentence is still infelicitous, though it shows some
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improvement as illustrated in (13).

(13) Yesterday, John bought five books and

two magazines. And today, ...

#/?7?John-wa hon {subete/
John-Top book  {all/
hotondo}-o yonda.
most}-AcC read

‘John read {all/most} (the) books.’

All the observations in (11)-(13) reveal that the strong
quantifiers with bare nouns in Japanese are equivalent
to all + bare plural in English. Therefore, the
Q-quantifier analysis for the strong quantifiers in
Japanese is further supported. Specifically, the strong
quantifiers combine with an argumental expression to
make a generalized quantifier.

In this subsection, I argued that bare nouns in
Japanese are type-e expressions, indicating that the
Japanese strong quantifiers are Q-quantifiers of type
<e,<et,t>>. The generic-episodic contrast in the
quantified nouns corroborates the Q-quantifier
analysis. In the next subsection, we will look at the

semantic type of modified nouns.

2.2 Modified nouns and strong quantifiers

The question arises whether the quantifiers in
Japanese also have the structure like (14). In English,
for example, a quantified noun all the apples has this
structure, in which quantifiers combine with DP
headed by a definite article.

(14) [QP<em> Q<e,<et,t>> [DPe D<et,e> [NP<e,t> ]]]

To see whether a similar structure to (14) holds in
Japanese, we need to examine whether the nominal to
which the strong quantifiers attach can be definite as in
English or specific as in Lillooet Salish as Matthewson
argues.

We have seen that in (12), subete/hotondo ‘all/most’

is infelicitous in episodic contexts (for some native



speakers). It should be noted that the infelicity in
episodic contexts disappears when a noun is modified
by a relative clause as demonstrated in (15).

(15) John-wa

[kinou katta] hon

John-top  yesterday bought book
{subete/hotondo}-o yonda.
{all/most}-acc read

‘John read {all/most} the books that he

bought yesterday.’

The same effect is found when a noun is modified by a
PP as shown in (16).

(16) John-wa [tsukue-no-ue-no] hon

John-top  desk-GEN-top-GEN book
{subete/hotondo}-o yonda.
{all/most}-acc read

‘John read {all/most} the books on the desk.’

What the modifiers in (15) and (16) do is to restrict the
domain of the head noun. In (15), for example, the
domain of the head noun ‘book’ is not the entire set of
books in the universe, but the set of books that John
bought yesterday. Thus, the modifiers make the
domain narrower. The quantifiers, then, quantify over
elements in that narrowed down domain.

The way of creating generalized quantifiers in
Japanese is exactly the same as that for Q-quantifiers
in English. Matthewson proposes that the creation of
generalized quantifiers involves two steps. The first
process is to narrow down the domain of the quantifier
from the set denoted by the NP. In English, this is
made by the definite determiner. The second process is
to quantify over parts of the individual in the narrowed
down domain.’

Unlike English, Japanese needs a modifier to restrict
the domain of quantification. Recall that even though a
relevant context is set up, the sentence with a bare
noun plus strong quantifier sounds infelicitous,

repeated below as (17a). Notice that when a relative

clause or a demonstrative is added to specify the

books, the sentence becomes felicitous as in (17b).

(17)  Yesterday, John bought five books and

two magazines. And today, ...

a. #/??John-wa hon {subete/
John-ToP book  {all/
hotondo}-o yonda.
most}-ACC read
‘John read {all/most} (the) books.’

b. John-wa {kinou katta/
John-top  {yesterday = bought/
sorera-no} hon {subete/
these-GEN} book  {all/
hotondo}-o yonda.
most}-AcC read

‘John read {all/most} of {the books
he bought yesterday/those books}.’

Though why such difference between English and
Japanese arises is not clear, what is crucial here is that
modification of a noun contributes to the domain
restriction. The strong quantifiers in Japanese may
attach to a noun only when the domain of it is
sufficiently narrowed down just like the case in
English where all and most combine with definite
plurals. Otherwise, the sentence sounds odd in episodic
contexts. A natural hypothesis is that the creation of
generalized quantifiers in Japanese also proceeds in
two steps just like in English: domain narrowing and
quantification over elements in the restricted domain.

Following Matthewson, I assume that D is
responsible for the domain restriction. The way of
creating generalized quantifiers in Japanese, thus,
supports the analysis that the strong quantifiers in
Japanese are Q-quantifiers and they have the structure
in (18).

(18) [QP<et,t> [DPe [NP<e,1>] D<et,e>] Q<e,<et,t>>:|

I assume that Japanese nouns are of type <e,t> just like
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English nouns, adopting Sauerland and Yatsushiro
(2017) and Sudo (2016) among others. Following a
standard approach (e.g., Heim & Kratzer, 1998), a
modifier of a noun is of type <e,t> and it is combined
with an NP via Predicate Modification, resulting in an
NP of the same type. This modified NP is then
combined with D.

For the structure of the strong quantifiers in
Japanese in (18), I suggest that D is not occupied with
the silent maximality operator which combines with an
NP and returns a meaning of type e just like the
definite determiner in English as assumed in Sauerland
and Yatsushiro (2017). Consider the following

example.

(19) Yesterday, John bought ten books. And

today, ...

John-wa {kinou katta/
John-ToP {yesterday  bought/
sorera-no}  hon-o yonda.
these-GEN  book-acc read

‘Lit. John read {(the) book(s) he bought
yesterday/those books}.’

This example is judged as true, if, for example, John
only read three of the books he bought yesterday. Note
that this is also the case with the demonstrative
(Erlewine & Gould, 2016). That is, the example does
not entail that John read all ten books, showing that
the modified noun does not denote the maximal
element. Thus, modified nouns in Japanese should be
treated not as an equivalent of English definite
expressions.” Instead, I postulate that modified nouns
are referential expressions or specific indefinites.
Adopting Matthewson’s analysis for the strong
quantifiers in Lillooet Salish, I assume that D
introduces variables over choice functions which
derive referential expressions or specific indefinites
(Kratzer, 1998). Thus, a choice function of type <et,e>
in D applies to NP of type <e,t> and chooses one

(singular or plural) individual from the set denoted by
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the (modified) NP. These DPs are type-e expressions
and they are referential/specific. Given these, (20a) is
informally analyzed as (20b) and paraphrased as (20c)

(f'is a variable over choice functions).

(20) a. John-wa kinou katta
John-tor  yesterday  bought
hon-o yonda.

book-acc  read

b. John read f(book that he bought
yesterday)

c. John read the book(s) which is/are
chosen from the set of book(s) John
bought yesterday by the choice

function f.

Nouns with a modifier end up with a type-e
expression, an appropriate type for a quantifier of type
<e,<et,t>>, namely, Q-quantifiers. Thus, the strong
quantifiers in Japanese combine with the DP
containing a modified noun, generating a generalized
quantifier.

We have seen that the Japanese strong quantifiers
have the structure in (18). I will add a piece of
evidence for the proposed structure. In the analysis of
English all and most, Matthewson examines the
partitive constructions and argues that of is
semantically vacuous. This semantic vacuity analysis
accounts for the identical meaning between the
partitive and non-partitive constructions (all of the
students and all the students, respectively) and
indicates that the partitive and non-partitive
constructions are identical in the syntactic and
semantic structure. This analysis suggests a possibility
that the Japanese quantifiers appeared in the proposed
structure will admit partitive interpretations. To see
whether this is the case, let us first look at a typical
partitive construction in Japanese and its meaning as
exemplified in (21). A noun is marked by a genitive

case no and followed by a quantifier.



(21) John-wa kinou katta

John-Ttop  yesterday  bought
hon-no {subete/hotondo}-o
book-GEN  {all/most}-acc

yonda.

read

‘John read {all/most} of the books that
he bought yesterday.’

(Sauerland & Yatsushiro, 2017, p. 1, with
a slight modification)

The interpretational characteristics of the partitive
construction is found in hotondo. Sauerland and
Yatsushiro (2004) observe that the example in (22)
allows two partitive readings as shown in (22a) and
(22b).

(22) John-wa kinou katta
John-Top  yesterday  bought
hon-no hotondo-o  yomi-oeta.
book-GEN  most-acc  read-finished

a. John has finished reading most
pages of the book that he bought
yesterday.
b. John has finished reading most
books of the books that he bought
yesterday.
(Sauerland & Yatsushiro, 2004, p. 111,
with a slight modification)

In (22a), it is a single book that is divided. In this case,
hotondo quantifies over parts of a book, that is,
‘pages’. On the other hand, in (22b), a set of books is
divided: hotondo quantifies over books.

We predict that the proposed structure for the strong
quantifiers in Japanese will show the same two
partitive readings as the partitive construction in (22)
has. This prediction is in fact borne out. Sauerland and
Yatsushiro (2004) point out that the non-partitive
construction in (23), which is derived from the

proposed Q-quantifier structure, allows the two

partitive readings.

(23) John-wa kinou katta hon
John-top  yesterday  bought book
hotondo-o  yomi-oeta.
most-Acc  read-finished

(Sauerland & Yatsushiro, 2004, p. 111,
with a slight modification)

The example (23) can have the single-book reading as
in (22a) and the multiple-book reading as in (22b).
This observation supports the current analysis that the
strong quantifiers in Japanese are Q-quantifiers and
they have the same structure that the ones in English
have.

This subsection has looked at the semantic nature of
modified nouns, with which the strong quantifiers
combine. We have seen that a similar domain
narrowing effect seen in English definite plurals is
found in modified nouns in Japanese, suggesting that
modified nouns denote referential expressions or
specific indefinites, that is, they are type-e expressions.
Thus, the strong quantifiers in Japanese attach to the
nominal of type e and consequently the strong
quantifiers are of type <e,<et,t>>, namely,
Q-quantifies. Even though Japanese does not have
overt morphological makers for definiteness and
plurality, the analysis made in this section further
supports that the Japanese strong quantifiers are

categorized into Q-quantifiers.

3. Conclusion

This paper has examined the typology of the strong
quantifiers in Japanese, based on Matthewson (2001,
2013). The investigation of bare nouns and modified
nouns with which the strong quantifiers combine
shows that they are argumental type. Hence the strong
quantifiers in Japanese are of type <e,<et,t>>, namely,
Q-quantifiers. The generic-episodic contrast and the

availability of partitive readings add support for the
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Q-quantifier analysis. In addition, just like in English,
the strong quantifiers in Japanese form generalized
quantifiers in two-steps: the domain restriction and
quantification over the restricted set. In spite of the
fact that Japanese does not have an overt marker for
definiteness, overt modification leads to the domain
restriction. Although we need to wait for future
analyses for other bare-argument languages, the paper
has shown that Matthewson’s typology, specifically,
the Q-quantifier analysis, is applicable at least to

Japanese.
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Notes

Each author uses a different mark for infelicity: *, # or !
Sauerland and Yatsushiro (2017) do not mention the
difference in the acceptability between episodic and
generic readings.

It is assumed that a similar two-step process is also
involved in the case where strong quantifiers combine
with bare plurals in English. As assumed in
Matthewson (2001), a kind is created out of a property
via the " operation (Chierchia, 1998b). | assume that
kind-readings of Japanese bare nouns are derived in
the same manner, though this is a matter of debate.
Fodor and Sag (1982) point out that in English when
an indefinite is modified by a relative clause as in (i), it
is preferentially interpreted as a referential (specific)
expression.

N

w

&

(i) A student in the syntax class who has a Ph.D. in
astrophysics cheated on the exam.

Example (i) is understood as about a particular and
unique student. In this sense, the indefinite a student
behaves just like a proper name, namely, a type-e
expression. If we assume that the same is true in
Japanese, then modified nouns are of type e, as the
current analysis proposes.
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The Slow Professor: Challenging the Culture of

Speed in the Academy

Berg, M. & Seeber, B. K. (2016). Toronto: University of Toronto

Press.

#E BEH SASAO, Toshiaki
@ EEEBHKE

International Christian University

The topic of the book is all too familiar with those
of us in the academe for some time, whether tenured
or non-tenured. In The Slow Professor: Challenging
the Culture of Speed in the Academy, Mary Berg and
Barbara Seeber, both professors in the humanities, let
us eavesdrop on their serious “conversations” over the
shared concerns about the well-being of university
professors in the academe increasingly taken over by a
corporate model of governing and efficiency-driven
organizations, that could have otherwise contributed to
much happier and productive academic life. Three
common areas of the academe, i.e., teaching, research,
and collegiality, are addressed in separate chapters
where the authors attempt to apply the Slow Food
Movement to make professors to feel better and be
equipped with alternative views and skills necessary to
survive in the increasingly stultifying environment.

Back in 1986, the Slow Food Movement began as a
benign protest, in the backdrop of the first McDonald’s

Golden Arches in Rome, Italy, against the devastating

rise of fast food industries in the globalizing context.
The movement proliferated mostly throughout Europe
and North America via non-profit organizations,
networks, campaigns, projects, and initiatives in the
1990s. The slow food philosophy was to recover the
older, traditional way of doing things that emphasize
quality over quantity while reconnecting ends, mind
and body. However, when applied to the field of higher
education, it is not simply challenging the nature of
capitalistic, inorganic culture of the academe. In “The
Slow Professor Manifesto,” Berg and Seeber are clear
in the role of individual university professors in the
corporate university, “We envisage Slow Professors
acting purposefully, cultivating emotional and
intellectual resilience. By taking the time for reflection
and dialogue, the Slow Professor takes back the
intellectual life of the university” (Preface, p. xviii).
Similar to the beginning of the Slow Food Movement,
Berg and Seeber imply the menace stemming the

corporate culture of speed in the academe, cautioning
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against the neoliberal, capitalistic trend for faster and
efficient outputs for faculty members.

Nonetheless, while the above “Manifesto” addresses
the need to return to what the intellectual life of
university professors is supposed to represent, it
focuses mostly on traditional approaches (in
subsequent chapters) to promoting faculty well-being
with the work-life balance, reduced teaching, more
time for thinking and reflection, and more collegial
interactions in the academe, but does not address

13

systemic issues on how to change the “culture of
speed.” In addition, the “Manifesto” is not backed up
with strong evidence in the empirical literature
although the authors claim that the corporate university
has been driven excessively by “evidence-based”
findings. It can be argued, however, that both
narratives and testimonials by professors are hardly
convincing in their approaches to providing
suggestions for dealing with the corporate culture. It is
also interesting to note that their book is necessarily
and carefully made short because university professors
would be too busy to read more than 100 pages other
than the research literature in their own fields. By this,
it implies that they want their readers (those in the
academe) to continue in their hurried life.

In addition, as most of the readers for the current
Educational Studies reside in Asia, we need to ask, “To
what extent are the suggestions offered in the Slow
Professor Manifesto relevant and valid in the East
Asian context?”” As in Europe and the United States,
many of the higher education institutions in Asia have
gone rabidly through “academic reforms” mainly due
to globalization and societal mobility under the
influence of neoliberalism and capitalism. These new
trends include teaching courses in interdisciplinary
fields such that the courses are internationally
competitive and accessible via internet technology,
learning new skills in pedagogy, classroom
management, governance and administration, among
other things (Sasao & Hatta, 2016). Hence, faculty

well-being has been seriously compromised, with the
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rise of mental health concerns including job burnout
and frustration. As such, many of the messages found
in The Slow Professor seem relevant, thereby offering
promises and a sense of hope if some faculty members
have been exposed to the slow philosophy already and
have been practicing in the academe. Nonetheless, in
traditionally non-English speaking institutions of
higher education, these new trends in East Asia put
faculty members under duress in performing their
daily routines such as teaching and supervising
students in English, and doing global collaborative
research, thereby resulting in unfair and inadequate
academic outputs for parties involved. Hence, an old-
fashioned but vicious cycle of “publish or perish” sets
in especially for younger faculty members in the
academe.

For more healthy teaching practices, Berg and
Seeber propose that our teaching should not focus on
evidence-based learning outcomes, abhorring to
enforce the unmeasurable into the measurable. Instead,
our teaching should be based on joy. In a way, their
philosophy is similar to that of social-emotional
learning (SEL) (Durlack, Domitrovich, & Weissberg,
2016) but the latter has a strong emphasis on using
evidence-based practice, thus gaining its widespread
trend in education across the United States, Europe,
and some parts of East Asia. Their proposed approach
based on the Slow Professor Manifesto may not be
relevant for some academic fields because individuals
define a sense of joy differently.

Also, in terms of their proposal on research practice,
“slowing down is an ethical choice” (p. 59). Berg and
Seeber argue that the slow philosophy must induce a
real change in the corporate fast culture of research
conceptualization, implementation, and production,
but instead that we need to take time to contemplate,
connect, and produce in a spirit of community life in
the academe. This is an admirable notion and
suggestion, but again it does seem to vary depending
on academic fields.

Condoning that Berg and Seeber are both professors



in the tradition of humanities, I would give them the
benefits of the doubt as far as their warm suggestions
for making it a joy to teach and do research in Chapter
4 on collegiality and community by developing a
tighter sense of community in the academe. As a
community psychologist, I appreciate the message of
the concluding chapter since good teaching and
research come only through continued conversations
with other colleagues including these authors when a
book project like The Slow Professor was completed.
They further argue that “[t]alking with others made
clear to us that many of us are searching for
meaningful exchange about what it feels like to be an
academic in the corporate university, and it drove
home the fact that the corporate university actively
militates against us having these exchanges” (p. 85).

Although Berg and Seeber seem to argue for the
Slow Professor Manifesto to be applied at the level of
individual faculty members, not necessarily at the
systemic or organizational level, but [ would think that
faculty well-being in the corporate university could
benefit as well by applying the Slow Principle in
academe governance, and learning and teaching
practice for students and faculty at multiple levels of
socially-embedded contexts in the academe.

As a conclusion, I recommend this short book
despite some of my not-so-positive comments above
because of the authors’ important re-focus and
suggestion for the often-ignored phenomenon of
faculty stress and well-being, especially in Asia where
academic work is still valued and very much part and
parcel of the young mind in the ever globalizing and
challenging world. After all, the faculty job is fun, but

not necessarily so always (cf. Schwarzbach, 2019).
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IERS ACTIVITY REPORTS

2019 5FE ¥ BN 2FME 7—-9>3v 7, YURIILIVRB
The List of Titles & Lecturers for AY 2019 IERS Open Lecture, Workshop, & Symposium

Date Title Lecturer/Speaker

May 9, 2019 Open Lecture 1 Mr. Kazuo Shiozaki (Freelance Video Journalist)
D4 TAEEDAZE ("Basics Video Production:
Shooting Tips")

May 16-17, 2019 | The Interface between Module of Grammars Dr. Michael Barrie (Sogang University, Korea)
1. Workshop 1: The Prosody of Multiclausal | Dr. Lauren Clemens (University at Albany, USA)
Constructions in Cayuga (Dr. Michael Barrie) Dr. Yosuke Sato (Seisen University, Japan)

2. Workshop 2: How can one Kill someone twice in
Indonesian? Causal pluralism at the syntax-
semantics interface (Dr. Yosuke Sato)

3. Workshop 3: Linearization at the syntax-prosody
interface: Accounting for verb-initial order in
Mayan languages (Dr. Lauren Clemens)

4. Discussion on various issues concerning interface
issues in the human language.

June 28, 2019 Open Lecture 2 BL BAR GIfmEREHER)
FSTtESE—#ELIARR ! ~REZER S 5
E| DA~

July 27, 2019 BB/ HOLF7ODP TEBEXE OMAIRIA | HFE #H—8 (ERHBIEESEZR)
TS BRICERES VIS 3Ah— NiE #&#F (5T American School in Japan)

(XERPE BHEHED DY -7 LEBRRE) | EF #0E EEZERKRP)
- IBO TEESEAR] &(M—TREM] ZEHMIC
- IBDPTEFEEXH] OFAA K514 v OBE
- THISER ZROEHO0T—9avT

August3,2019 | 2019 EEEINSA VU HI - 2N F U AN (BM) | HE F (FOY KPP

FELRY MRRE BE - RIVAVKE)
- HRTRY = BF (BARL—HEHR)
1. BATRERZTZEONEISVILREED | MEEFRT (RRKH)
BEEFETORAE BH# T8 (LEXP)
2. JLAJV—CDFELDRALEXEOHY A | BE =TI (EEXRFEHKEE)
- IRRE—FR BE FXF @#HRIKH)

CHEEE QA THRADFELDORAEESEMESN | BE HES (FHFER)
DT ERAY FENEBET=HDBEMNT] B REF

CIRIILT A RAY YAy I ANE
1. PEBELAREOSEEN—EITEMEE | CEIRE® - ARERMAR L2 —BHEE
EOHBEMN DS MZERT f18 - REFEFHRE)
2. BRIINERICETZHEERA T« TLHED | BB BHF (KRKF)
&E| & AT EetE T % U\BWiL/hER#%E)
3. Jovxy FEIFEE (PBL) £BKD (Two k| #H#F FHE (REXF)
EER) DER BE BI (EEELKRE - TBEXS)
- HERIRE TEAEHEOHLICET 5%FE (F)) |MNE K#E (FEXD
SHNEE BH BEF (EEZFKRP)
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October 22, 2018

Open Lecture 3
Making Sense of Qualitative Research Methods in
Applied Linguistics

Dr. McKinley, Jim
(Associate Professor, Institute of Education,
University College London)

October 31, 2019

Open Lecture 4

Prof. Carlos Ornelas

Education in Latin America: Reforms and | (Universidad Nacional Auténoma de México)
contentions
November 29-30, | Teaching in English in Multilingual Higher | Dr. Steve Mann

2019

Education Contexts: Dialogue and Professional
Development
1. Workshop 1: Reflective practice in action (Dr.
Steve Mann)
2. Workshop 2: Meeting Japan’s EMI challenges by
enhancing curriculum and pedagogy
. Introduction of relevant EMI issues (Dr. Rose)
. Panel Discussion
. Future Directions in EMI
. Open Lecture: Beyond the tipping-point: A video
agenda for language teaching and teacher
education (Dr. Steve Mann)
. Poster presentations by ICU students
8. Open Lecture: EMI in the Japanese Context:
Putting policy into educational practice (Dr. Heath
Rose)

o AW

~

(Associate Professor, University of Warwick, UK)
Dr. Heath Rose

(Associate Professor of Applied Linguistics at
the University of Oxford, UK)

Jan 24, 2020 Open Lecture 5 Dr. Mark Nicholas
The movement for accountability in student learning | (Executive Director, Institutional Assessment,
in the US - The sociology of how we determined | Framingham State University)
what should be assessed and how it should be
assessed
Feb 2, 2020 Open Lecture 6 SURDR B

BADED L. thE—RBEIH. 7 o7 KEEE,
S5O - BERE—

i & GLlLE#SIE, TICUBEHIR)
EE I (EEX®

A BAA (TXFRELXFKRF)

mEx 2 (CuU)
e

H I0F (FRABLEBRKRtEYVE-)
AR

RAR R (EERFKRE)

Bl 5FtH (L—FILERKRE)
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MeX+ERESBIIANDNTFTF10AZ 127 1 18 - WHO (H5H{REEHEE)
“Host Communities in Bangladesh Affected by the Rohingya Crisis” and “You and WHO”

VT ZY—MERE 2018 FEICHBEMEREMETROARHBEZFEL .

H#E  2018F 12 B 158 (XBER) 148¥~17 K

Date : Saturday, December 15, 2018, 14 : 30~17 : 00

=I5 E—HEWMER 247 5%

Venue : ERB-I, Room 247

T [OEVFYEREZTAND/NT 72203 127 1 &I HKBR =8 WHO (HFRREEE) |
Theme : Host Communities in Bangladesh Affected by the Rohingya Crisis” and “You and WHO"
& 184 (ICUREE GBS, FEATH HE  THE4LH TAN £)

Participants : 18 (6 ICU students, 7 graduates, 4 ex and current Faculty member, 1 guest)

A=A

1. [AEYFVvHREZIFTANDNIZ7>200I1 "7+ BAXREFEK (ICUZE97) (Host
Communities in Bangladesh Affected by the Rohingya Crisis”, Ms. Naoko Inada (ICU97))

2. [HizEWHO (HREEERE) | ~U7 - rav 7Bt (XXM RRETZREAER) ("You
and WHO” (Dr. Maria Santamaria, Doctoral Program, Graduate School of Comparative
Culture, ICU))

3. fFE TFERNEE GrICUHBEZMERIEE) (Summary, Prof. Akihiro Chiba, Former Professor
at Graduate School of Education, ICU)

HENE
“You and WHO" Maria Santamaria, ICU, 15 Dec 2018

To convey my perspective on what your relationship with the
World Health Organization could be in an efficient manner, |
need to qualify myself and what | think that work is about; you
also need to know what the WHO is about; and most
importantly, you must decide what you are about!

| am a physician specialized in public health' and have worked
in WHO for several decades. | also have been practicing
Japanese traditional folk textile dyeing for a long time; and
currently | am a PhD student researching the sustainability of
traditional folk textile dyeing in Japan.

| think that work is a complex triangle relation between an institutional framework that is
changing constantly; an individual profile that evolves continuously as we walk through our
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professional, personal, and social lives; and the work needs that vary as time goes by and the
conditions of people and communities we serve develop. This edge-shaking triangle does not
exist in a vacuum and is not absolute. Rather, it is part of a bigger mandala surrounded by
perfect circles of different colors and figures in them. These circles represent what affect our
work in the institution. To complicate things further, the institutions in which we work, - helas!-
are also framed by bigger sharp figures with angles, colors, and -often confusing- patterns
difficult to grasp. Complex as we are as individuals, public health being a political endeavor, and
WHO being an international organization, we cannot but agree that there are infinite views of
what working for WHO can be!! And none of them is simple or straight!!

The essence of what work is about for me, is basically contributing to the social good. | think
that we only contribute to the social good when we add value to what we do as individuals and
as professionals. This is because the people and communities whom we serve see both, a WHO
official and an individual. At the same time, we need to navigate through work keeping up with
our own professional, ethical, and moral standards. My professional path has seen my getting
into trouble with the WHO:; failing and learning; changing the way | understand my life; getting
stressed, exhausted, and burned out; being profoundly satisfied when results show up; and
becoming an experienced individuall

Looking back at my path in WHO and comparing it with paths of other colleagues, | think that
our personalities and expectations play a considerable role. Let me divide people in two
categories to make my point clear. The first category is that composed of the “wannabe”, that
is, the people who know who they want to become within the institution and have their clear
paths in their minds. They basically do not care what needs to be done if they achieve the
position they long for. The second category is that composed of the “wannado”, that is, those
who want to do things that they consider interesting, without caring much about who they will
become in the institution they work for. | undoubtedly belong to the “wannado” category.
Through the years, WHO exposed me to most extraordinary technical assignments, rather than
assigning me to quieter senior management
positions. | worked most times with countries
Institutional and with our country offices, in the areas of
framework infectious diseases with epidemic potential,
cha nges (such as bacterial meningococcal disease, or
Ebola hemorrhagic fever); development of
health system; and disaster management. |
Individual also worked at the Cabinet of WHO Director
profile General as a medical officer; as a technical
evolves auditor; and as the coordinator of the WHO
Evaluation Policy.

During my time with WHO, | took time off to
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continue my education to the risk of losing my job. As a result, my profile diversified
considerably. This change resulted in my getting to do other interesting things and gain
considerable experience in areas never thought before. For example, auditing WHO programs
and teams at all levels; and bringing through the elaboration of WHO global policy on evaluation.

WHO is the specialized agency within the United Nations for health. It is composed of 195
Member States and other institutions. WHO pursues the attainment by all people of the highest
level of health. The World Health Assembly and the Executive Board ensure the governance
and direction of WHO; and its work is implemented through its headquarters, its six regional
offices, and its offices in more than 150 countries/territories.

WHO is a technical bureaucracy that assumes various functions to implement its agenda. These
include regulating; coordinating; researching; partnering and convening; intervening; and
reporting”. In my opinion, WHO does not jump usually into action; however, it moves, only the
attainment of its objectives can stop it! There are several examples that can illustrate the type
of work that WHO does. These include the smallpox eradication, the Essential Drugs program,
the Health For All initiative, the International Health Regulations, the International Classification
of Diseases, the Tobacco Free Initiative, the 3x5 initiative to ensure treatment for HIV patients,
the multiple emergency responses to disasters and epidemics, or the various global initiatives
on various diseases (for example, leprosy, polio, tuberculosis, or malaria).

All the above results in WHO being extremely generous about the profiles it needs and the
assignments it offers”. In my opinion, the type of work that would fit most ICU graduates is
technical (as opposed to administrative assignments). The technical profiles and work needed
range from broad public health to specialized medical; from policy to operations; from
developmental work to emergency response; or from data gathering to knowledge transmission.
In addition to this array of possibilities, there is a need to consider the different levels where the
work happens. For example, while at the headguarters the work is more policy oriented; at the
regional offices it becomes more strategy definition; to be operationally-oriented when working
at any of the WHO Country Offices.

If you were to start considering your future being part of WHO, | would recommend some
thinking to the type of personality you belong to. If the wannabe part of your personality
dominates, probably you will prioritize where you want to be in the future. In this sense,
analyzing at job applications and promotion prospects will play an important step in your
decision. In the case that the wannado part of your personality dominates, probably working in
various short and medium-term projects will provide you an ample base of experience and
satisfaction. WHO offers various options that include internships, consultancies, a Junior
Professional Officers program for Japanese nationals, or short-term contracts in national
projects and initiatives. In addition to these, WHO offers full-fledged fix-term jobs.
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In either case though, you will need to get ready and be patient. My opinion is that your
chances to work for WHO increase if you commit to working in what WHO needs; and that
these chances will increase if you are ready to go to places where not many people are ready
to go, or cope with work that not many people are able to cope with.

| do not believe that WHO is your place if what you are looking is for a comfortable life.
However, it is a superb place if you enjoy a challenging work!

Notes

' MD from Madrid Public University School of Medicine; PhD in environmental epidemiology from Tsukuba University;
MSc in Health Planning Policy and Financing from London School of Economics; and DrPH in Organizational
Management from London School of Hygiene and Tropical Medicine

2 https://www.who.int/about accessed 10 December 2018.

® https://www.who.int/careers/en/ accessed 10 December 2018.

mE WK BT
Edited by SUZUKI, Yoko
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VA TABREDTGIE

Basics Video Production: Shooting Tips

Lecturer: Mr. Kazuo Shiozaki (a freelance video creator)
Date & Venue: May 9", 2019 (Thursday) at ILC-101
Participants: Total 29 people (26 students and 3 faculty members)

Outline:

The Open Lecture took place at ILC101 where computers are fully equipped for both students
and the lecturer. The lecturer also prepared the latest 4K TV cameras and video editing
machine for his lecture. In total, twenty-nine people (26 students and 3 faculty members)
attended the open lecture.

The theme of the lecture was “Strategies for shooting (film location) and editing: Dos and
Don’ts”. Mr. Shiozaki began his lecture by showing several segments of the programs that were
produced by him and currently being broadcast on NHK World Japan, and asked the
participants to analyze shooting strategies and editing technigues. In particular, he led the
participants to think about the effects those shooting and editing techniques created. He then
explained what considerations had been made in the process of shooting and editing of those
programs, and also discussed what should not be done while interviewing, filming, and editing.

In the later part of the lecture. the participants were shown the jingle of “International News
Show" program that is also on air and asked to figure out special effects they noticed from the
program. The lecturer then explained the procedure for image processing and using of special
effects.

Through the open lecture, the participants were able to understand real-world difficulties during
film/video production and possible solutions from an expert. Knowledge gained from the open
lecture definitely helped our students manage the video production process more efficiently and
produce a better-quality video program as a result.

;| T2
JUNG, Insung
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RAEEZICETIHANMRAGEEELT

Making Sense of Qualitative Research Methods in Applied Linguistics

Lecture Title: Making Sense of Qualitative Research Methods in Applied Linguistics

Date: October 22™, 2019

Venue: International Christian University (Honkan 168)

Speaker: Dr. Jim McKinley, Associate Professor, Institute of Education, UCL, University of
London, UK.

Outline of the Lecture:

The purpose of this lecture was to develop an awareness towards the potential challenges and
issues that undergraduates/graduates would have in pursuing their research (both in doing and
presenting/writing up), particularly in the qualitative paradigm in the area of applied linguistics.
Dr. McKinley's talk helped students to develop an eye towards those issues as well as to find
ways to deal with them. The lecture began with matters related to the epistemological and
ontological foundations of qualitative research, and how research design and data collection
methods stems out from these philosophical underpinnings. Below is a brief summary of the
lecture:

In this talk on doing qualitative research in applied linguistics, | make an important distinction
between research design and data collection methods. While both are part of research
methodology, a research design’ refers to the methodological structure of a study, which
informs the research approach. Popular research designs that may be used qualitatively
include, but are not limited to, case studies, surveys, action research, field research, corpus
research and ethnographies.” Data collection’ refers to all the actual methods used to gather
data for analysis. Popular data collection qualitative research methods include, but are not
limited to, interviews and focus groups; while language elicitation tasks, corpora and
observations are often also used qualitatively. | will provide an overview of these methods to
hopefully make sense of these otherwise less straightforward and more abstract research
approaches (Jim McKinley, October 2019).

BR hET
MIYAHARA, Masuko
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Workshop on the Interface between Module of Grammars

Lecturers: Dr. Michael Barrie, Dr. Lauren Clemens, & Dr. Yosuke Sato
Date & Venue: May 16™ 2019 (Thurs) & May 17" (Fri), 2019 at Dialogue House 203/ 204
Participants: Total 29 people (16 students, 5 Academic staffs, and 8 Outside ICU)

Outline:

During the two-day workshop, three professors who focus on the interface research presented
their work on understudied languages. Dr. Michael Barrie from Sogang University in Korea
presented intonation patterns in Cayuga (Iroquian) and argued that embedded questions may
not have the same intonation as declarative sentences. Dr. Yosuke Sato from Seisen University
shared his observation on causal pluralism in Indonesian and proposed a structure of VP for
causatives at the syntax-semantics interface. Dr. Lauren Clemens from University at Albany,
SUNY argued that well-articulated interface theories need to be prosodically informed based on
data from Mayan languages that have verb-initial word order. The final session of the workshop
was a discussion on various issues concerning interface issues in the human languasge.

Outcome:

Linguistics majors at ICU are required to take foundation courses such as phonology, syntax
and semantics. This workshop helped them to understand and see the interrelation between the
modules of grammar based on data on lesser studied languages such as Cayuga, Indonesian
and Mayan. The workshop also brought junior (Dr. Clemens) and mid-career researchers (Dr.
Sato and Dr. Barrie) to ICU.

LEE, Seunghun J.
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WETEWEO TR, FoM, B0 RO
R AT (LLF, WAtk LT 72
V) A TAAEREE L Co I AEHRELL &
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#%£75%F EDITORIAL POLICY

rgEmR. WEGH

Revised on June 03, 2019

=]: gt 11E]

1. [BEME] LT, A5 &, BHECZOBRERNTFOLKRAMEORE - BRZBWE L THEEMEA (KL
T, AWAER) DFEITTLHHDTH S,

2. #BRlE BELE OBEF #xF SBY HEF. WFENHE 9FHE PEEE 55%8 £
EFEE, 274 —TIEE, BEHE  IIBOPTOEMAESRICETES T A ARERERC. KEOESR
%= (APA) PRET 2MADOBEMNEERVOHEZEZ L TVDEHD (APA website: http://
www.apa.org/research/index.aspx 288) (ZfR5.

3. AEEIE, EMMFESSOEENFEERAVEME, 7O 10 NHE, #H8 - SEOHLET, ERR
ICET B RmEH/ET 5.

4. AFEOEASBIEABELVOEEET S, ANOEBZAVDEHEED, RRBOABIKELLEEH LN,
EHETHBDIEPKDOND, RBRPDDPVICL L, FEFWZRIGEE, ZMREROBRERICED
STRBOBEEREDHZEDH D,

REZERR

5 REZES T, £E2) AFERICE T 28E SREICHEDIRELITL, REHHOFHIE EEH
w0, TOEANRERIZUTOARICRS  RROFE, BHEDETE, FABEICHIIELMES
FUORBEORE, RENDORBER., AasDIRE,

6. ZERIIRER AMAFMED SHDSREERE (B3 ~ 7 4), AMEFMBFICLHREMETHERSNDS.

7. KERERIAMAFARDIRE H5VEAAEMARDED LI2EDHD, TOERITRA 1 F&
T2, BEESKLTRU.

8. MEZBIRERDESHL., TOEMI 1 FETHY, BELZSELTRV., REZEOEDEIHED
FIcRT2Em Hiram REICET2FHELOMA - HERZ 5 CICTD.

A) 2019 F 4 AH5 2020 F 3 AL TCOREZRIHEHEF (FEHH). EFE (DIEZ). ANE (D
B2 RER), BN®T EBEP), NIF &EEPH), SBET (FFF) PHDS.

HihREERE
9. ARSI 1 FEICEFATL, RRISEDSNIHBOAZIFTITD,

RRERICEY 55
10. AREICHE D RIBOEHIE [MFRI (FEME)] M5/ — b [/ — b TEF] [FLmXEEI oL,
FERIEZOAD 1 DICBT2EDET D,
(a) MIEA/X (BEMZ) LB ICEHT 2R, MR, KEKICEHT 25X (10,000 ~ 20,000 7). R
RISRER, REZE. BRBEREOMAEFICL > TEESINS.
(b) MR/ —b  HEICETS, SEAROREPPFINSHLVAR Y, BEREZS MM
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FICBIT B /NG (8,000 ~ 12,000 7).

) /J=bh:1) Ta—IN/—hK EETOTILICBFZ2EHRN IO UM, I5A. NAICET2
NG 3,000 ~ 9,000 %), 2) zofh CER. XEEHSF © 3,000 ~ 9,000 7).

(d) &F LETHTSNHBEREOEMNEICHT 2 REE LOHET (3,000 FH1HE) .

(e) BLHmNEE EFFECIFEEOBLHIDNIR)

BRWRER
1. AEEOERBERIZLUTOEDOEICRDOND.
(a) AWAEFATR
(b) AMFEFAAZTE
(C) REXRZRRT7—Y - ¥+ LY AMARHELRIIIRIEEREE CAMEARE DR 2153708
(d) AERFRHUEAMARE T RPRIEEHEE CAMAAE DA 2157cE
() REXRFRR7 — - ¥+ LY AMARHE L RIIREEREE CAMAAFRE DR 217708
() AMEMDEET HBER CHEBRE(TO/LE
(8) THBER - BN aBT DAMEFRENF
(h) KHEPRATEDHE L ASSIRERDIRRERDIE

WERR
12. RIBOHEF [HEMRE] FRRPERRICKDEET D,

e

13 #%, BF 77O, BESNZ2TORRBIIARDFREL, BEINLBD 2 LRBICDOVTIEE
FERETICRELANTHIEET S,

14, BEHSNIZRBOZIFEISAMAICRET 5.

156, AMEFAMIIAFICHBE SN c2TORBEBEFLL. R AR AREXETHENEZETLHHDET S,
Fiz, INSDOEFEMFAAINEOEBEICERTLT 2N ZHETHENDET S,

16. EFER, Kk, BEEFO5|A - SBHICEHL T RBEOEEICEVTHRIE KOBFEATOREMEF
i (R, AR, AREET2FF]) ZERMCRIENEEDSFLHIELET S,

17, RissEdb bz,

Z0fth

18. ZERERIROAET D, REE L TRIEDBEOIERIEHE L,

19. BREE(IITRTBIRIED PDF 7 7 A L EERNT B EET B,

20. AFICHBEBINZZEHOLXE, BEUBBRFMERAMAXEHR S5 —4 (CiNi) (http://cinil.
ac.jp/) FLOEBREBHAZURY MU (https://icu.repo.nii.ac.jp/) ICTRABEND. AR%IEF
KT, HAWKBIMEIND D HD.
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Editorial Policy for Educational Studies
Revised on June 03, 2019

Purpose and Scope

1.

The journal Educational Studies (hereafter the Journal), published by the Institute of
Educational Research and Service (hereafter IERS), aims to promote research and
scholarship on various aspects of education.

The Journal accepts previously unpublished manuscripts that advance understanding in
various scholarly domains related to education, including philosophy, psychology, sociology,
linguistics, pedagogical and technical aspects of education. Fields of educational inquiry
encompass K-12 school education, higher education, lifelong learning, non-formal education,
professional development and training. All submissions must follow the ethical research and
publication guidelines specified in the APA website:
http://www.apa.org/research/index.aspx

The Journal accepts manuscripts that adopt various approaches: qualitative, quantitative
and mixed methods studies, project evaluations, critical or analytical reviews, and
theoretical position papers.

Manuscripts submitted to the Journal are expected to be well written either in Japanese or
English, as they will not be edited for Japanese or English accuracy while under review. If a
manuscript is poorly written, it may be rejected despite having scholarly merit.

Editorial Board

5.

The Editorial Board (hereafter the Board) provides advice and makes editorial decisions
regarding the production of the Journal as well as establishing and implementing Editorial
Policies. The Board's responsibilities include: review of manuscripts, identification and
recommendation of suitable reviewers, maintaining confidentiality and objectivity during
review process, soliciting contributions, and promotion of the Journal.

The Board consists of an Editor-in-Chief, 3 - 7 editors who are the IERS members and
managing editors who are the IERS Research Institutes Assistants.

The IERS director becomes the Editor-in-Chief of the Journal. The IERS director can also
appoint the Editor-in-Chief for a two-year term or longer.

The Board members are appointed by the Editor-in-Chief for one-year term or longer in
principle. Members of the Board are selected based on their knowledge of theory,
methodology and practice in education, as well as experience in research and publication
in education.

Note: Professors Akiko Fujii (Language Education), Nozomi Naoi (Psychology), Kaoru
Nishimura (Psychology; Editor-in-chief), Mikiko Nishimura (Education), Hiroshi Okawa
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(Education), and Tomoyuki Yoshida (Linguistics) serve as the Editorial Board members from
April 2019 to March 2020.

Publication Frequency
9. The Journal is published once in an academic year. Manuscripts are to be submitted during
the designated period.

Section Policies
10. The Journal has five main sections and manuscripts shall belong to one of the following
sections:

(a) Research Articles (Refereed): scholarly articles that feature theory, research, and/
or best practice in education (4,000 - 8,000 words). Submissions will be reviewed by
the editor-in-chief, editors, or other scholars.

(b) Research Notes: shorter pieces describing exploratory research, findings and/or
insights in education (2,500 - 4,000 words).

(c) Notes: 1) Field Notes - shorter pieces describing innovative projects, applications, or
interventions in education programs (1,000 - 3,000 words); 2) other Notes such as
Annotations / Bibliographies (1,000 - 3,000 words).

(d) Book Reviews: opinion pieces and reviews of recently published scholarly books on
topics relevant to education (about 1,000 words).

(e) Doctoral Dissertation Abstracts (of current or previous academic year).

Submission Qualification
11. The qualification for contribution to the Journal is limited to persons holding the following
positions:
(@) current members of the IERS
(b) IERS research fellows
(c) M. A. students of the Graduate School of Arts and Sciences of ICU with the approval of
the IERS member
(d) Ph. D. students of the ICU Graduate School of Education with the approval of the IERS
member
(e) Ph. D. students of the Graduate School of Arts and Sciences of ICU with the approval
of the IERS member
(f)  presenters of IERS-sponsored special lectures
(8) IERS assistants with appropriate academic qualifications
(h) people who are recommended by a current member of the IERS and whose
recommendation is accepted by the editor-in-chief of the Journal.

Submission Guidelines
12. Authors who intend to submit a manuscript to the Journal shall follow the Author Guidelines
for Educational Studies.
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Copyright

13.

14.
15.

16.

All paper copies and electronic copies will be retained by the Journal. Papers not being
accepted for publication will be discarded by the end of each academic year.

Manuscripts accepted remain the copyright of the IERS.

The IERS reserves the right to convert all materials published in the Journal to digital
format and to reproduce, make public, and distribute in said format and that the IERS
reserves the right to entrust the tasks to organizations outside the IERS.

Authors are required to obtain and provide the dJournal, on final acceptance, with
permission to reproduce, make public and distribute, in print and electronic form, any
copyrighted work, including, for example, test materials, figures, tables, and photographs of
people.

17. Authors will receive no payment for accepted papers.
Other
18. Only the first galley-proof will be sent to the author(s) for correction. Additions, deletions,

19.

20.

or other changes to the text of an accepted manuscript are not possible at the
galley-proof stage.

A copy of published issues and a pdf file of each article will be distributed to the
contributors.

All manuscripts published in the Journal will also be posted on Scholarly and Academic
Information Navigator (CiNii) (http://ci.nii.ac.jp/) and ICU Repository (https://icu.repo.nii.
ac.jp/). These hosts/URLs may be changed and/or added.

Educational Studies 62| 199

International Christian University



Fis#EEIF AUTHOR GUIDELINES

rEEmx: REAEER

Revised on June 7, 2019

HABS LOREBEOEERERZZIHT5D, UTOREIGFAREBEROAICEEINS (REERADHRE
I% Author Guidelines for Educational Studies (English Manuscript) #&2BD 2 &),

1. BBRROBRERS

[HEMR]IBHT 2R MAR (FERE) ], MR/ —F] [/—b] [EF]) [FLHAXEES

DE5EETH D,

OMFRN (FEME)

HEICEHT 2R R, XBRICHT IR, RRBEHREER REZE BREBOMAEBICLOTER

ENd. RORSIEAX K, x BIAXE MIXEE ZXEE F—7-—ReE2TEHT

10,000 ~ 20,000 F&F 5.

@R/ — b

HEICBTD, SERMAODERDPPFSNDHLVAMREY, HEREZSCHIFHMITICEET 5/,

BRORSIEAX, K x 5IBXE MXEE EXEER F-7-NRE2TEHTS8000 ~

12000 %&9 %,

®/—Fk

1) 74—/ = HBETOTILICEIREHFNTOD TN, ISA, NAICEY /0w RiR
OREFAX, K, xR FIAX#HAELTEDHT 3000 ~9000FET 5.

2) TOM ER XEBHE. RRORSIEAX, K & 5IAX#HZE£LTEHT 3,000 ~ 9,000
FET B,

@EF

EFTATEN/HEREOAMNEFICE T 2 RELS JOHEF. RBOKRSE 3,000 FHRET 5.

OFLHRXES

LRFECANFEEICRESNBERNENRET 5. INBEEEXETZHET 5. F1X(E 4,000

FLA, ZX(E 1,000 BURET B,

2. BRROEN
FERdEEze L, sl [ () [ (@B10Y) £92. Bfld, XFORESZ 105 KA
YhUEEL, ®REAZLET. EA3cmUEEST, A4HIICHIFT 5. [HEMRE] B> 7L—b (W
FwX (FEMNE) BRBELERTR]) ZFATHHRIEIORY TIERL,

3. RTs%EE
OHN—=>—b
BRICIE ROBEBEZZALEAIN=—K (A4¥) 2R HIFTIRET DI E (Sample Cover
Sheet for Japanese Manuscripts 288).
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- [RiDOERE
Mmaw, M/ — b, /—b, &5 BLRNEEDOHZHRET 5.
o K
TR D OCICFDHEER,
- HRE SR
BRELlIlE0—~<FEZXZRA, FIBERERERA D, BEDBEIEFELICDOVWTHRETS. 0
Mic, EHRE, EETER, BFEES, Fax &S, EX—)IZ2&E7.
cEEDORZ
MXEE DN FHEREE DM,
c RRAXDORE
X, & BIRANME MXZEER EXEE F—7—NE 2(Z80EXFH.
s ZEEBRB XORBOAF DT U T+
XElE Sample Cover Sheet for Japanese Manuscripts 288, %3 BENZ &.
@F TvIUAN
BRiREiCHEVF Ty ANDERZRR L, BEL2T528, REShERRBHPEEICERL
TWRWNEE, BROBEDNREONDIEDHD.
QRT
o K
FRERDOOICFDEER
cEELF—TU—N
MRBLEMR/ — MCIE, R FINEEZ 400 F2E, EXZEEX 2508EEELTS) &F—TU—
N (83~ 5IEE) Z#HEME CTARAD.
* AKX
NBEDFEEFY TEICEEEDF, BE, EHZICD TS,
o F
FAFRXDOREICAND [REZE] &9%. BiEFEDRNIE,
* 5| FASCER
@R K771
AXENFANS, B RIEICT7AINEERT DI E. B - RIEHMIESNDHEH - FREEOEZHH—R
ICLTHEHBARLDEAETAIE. B - ROAXESE, HABHRAEZEORAT, #14cm, #it 19cm
ICIRD B Z &, EIBEBET A NTREZESDPATET 5. BERBONXFRICELDH - ROBEHAE
%EHZROD(_&Q

KE - EIFORC
AXDHTE - HiFOZRE 22 5HBEICIE EF (1., 2] F1EE1EFE [1.1] OXDITL,
DFZhicET D&,

% APA A& AV
RAIE LT, XD 5IB#NIE Publication Manual of the American Psychological
Association (% 6 ik, 2010 E¥T) IO &, AP OSEESIB LAEMICIE &FE - BRES
T TR L, ZREERON—IBESOREHEZTNRWNT E, BIANENY A MIDWTIE, RedE—MKA
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BRAARBRIZETIL 7Ny hO#EEE U, EFNFFSOEA B E 20117, HIERF IFE—F
BOMOTILT 7Ny NE RNTHATFERIEE T 22 & Z2RAIET D, XESIEDFRN. A—F
BEOXEDPERD DHE. HD5WVIERA—EINDEERICIDHEZONMDPERD 256 1CIE. HATEFR
DHWEDDBIEICHND ., XHDT —RXIERTRELREDTRIFNUIER ST, AXHRICFIRLEX
BRIER T BIASER Y A NMIEBRITNIER SR, DIFIC—RREARSI A A NOREH M ZZET 5,
FHiIE, APA Style Help (http://www.apastyle.org/apa-style-help.aspx) &R0 I &,

X DETADZE
ZHZES - BIER (1977). HSMEAERET 2R AEF
MXDwREEF DRI DIHE
TITARBES (1982). ZHRBEOME TTARES - REMAGR) RA~AII2=2/5—>3>
2ERE pp. 44-79.
MXOERTUTHDHE
FEH (1963). BAAZEDEE L ZHEBLAORKBEOLEIAT HECERZME, 117,
33-42.
MR DETADIGE
Spitzberg, B. H., & Cupach, W. R. (1984). Interpersonal communication competence.
Beverly Hills, CA: Sage.
MR DIREZEER DRI DFE
Winton, W. M. (1990). Language and emotion. In H. Giles & W. P. Robinson (Eds.),
Handbook of language and social psychology (pp. 33-49). New York, NY: John
Wiley & Sons.
ML DOBRHATH DB E
Zajonc, R. B. (1980). Feeing and thinking: Preferences need no inference. American
Psycholosgist, 35(1), 151-175.
A2 —%v N EOBERNDGE
EREBHAEZHEMEA (2008). $5o6¢ EEEBHAFZHEMAR 2008F 1 A8H
<http://subsite.icu.ac.jp/iers/nihongo/page1.html> (2008 £ 2 A 6 H)

]

=10

A) BFEGADOO5IRIE, BTIE—ZBOTREL. REZERDLDOBERDPHOLHE, BPXD
ICRRHETZERLDICT B, EEL F5 EHESR YA b4 Py77—HbH <URL> (ERIZT
JEALER) DIRICE&RT 5.

THEEE JOMBLEDOHE
* BREEDRA

AHERREZE (2004). PAEFL (1) KEOFRTERFEE /LY SEHE 4 B 19 BT
*BREECIHEVNEA

FEFE (2004). BPALH (1) KEDKRTEREE/LLY 4 B 19 BT

4. RieiEdH
BERAUREET 71 )LiE Microsoft Word TH<L ZEDPHEBZFHRNOE D E PDF OWAE TEHT 5,
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AN=2—= R ROF YT )ANE, PDF THEHBT D, TnoHZz, USB XEVICIRDTRICEX (HED
B3 DB, HBHVIEE X—IUSHM L TENT 5. BE, NADERICHEA TRIBEDFTICHKT /Ny
ITVTERT L,

[HRH5E]

T 181-8585

HRE=JEHAR3-10-2
EREERKEREMRAN

[BEMR] REZES

E-mail address: iers-mygroup@icu.ac.jp
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Sample Cover Sheet for Japanese Manuscripts

(1) EReOESE : s
(2) &&

BEOZERHEN B LOBERND DI%ET

—REBECOREBLT—

Examining the Spatial Reasoning Capacity and Dynamic Visual Acuity of Deaf
Persons and Hearing Persons

(3) ’IREER

K4 B EF (KOKUSAI Hanako)
g : EEEEH KRS (International Christian University)
EiEE B K UEHEEL
EHE 67
T 181-8585 =HREE=EMAR3-10-2 H-259
BEES | XXX — XXX — XXX FAXZES &L
E X—JL : XXX@XXX

(4) EBOERX !

RYEE 1925 IXEE 396 F
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AREXDIRHICERL, FSLUATICHEERNC EZRBHET,

(i) AWXIFEBEEBEFICEDF VD FTILOHL CHY, BEICATESNEZEFR, B’
TEMENOEBLTHEIELTA. &fo, KX TEM L2 TOEMIBEYICEIAL
TWET,

(i) @WXHhOEMEER K% FEFO5MA - GE#ICBAL T, BREOREICENT
FIR& SOBFRAETOMERBFFR] (B, Ak, ARXET D) ZEM@ ChiE
FEEDPSFTNET,

(i)  EREEBRFHEMEME (@) KX EBFREICK O TER, A ARE

59 2HEM, &7z, (b) INSDEFENEMERICETT SN ZE LT,

Bft2019/08/10 &% (B®) EE T+

206

Educational Studies 62

International Christian University




Author Guidelines for Educational Studies (English Manuscript)
Revised on June 7, 2019

Manuscripts can be submitted either in Japanese or English. The following principles apply in
the case of English manuscripts.

1. Types of Manuscript and Length

(a) Research Articles (Refereed):
Scholarly articles that feature theory, research, and/or best practice in education.
Submissions will be reviewed by the editor-in-chief, editors, and/or other scholars.
(4,000 - 8,000 words)

(b) Research Notes:
Shorter pieces describing exploratory research, findings and/or insights in education.
(2,500 - 4,000 words)

(c) Notes:
1) Field Notes - shorter pieces describing innovative projects, applications, or

interventions in education programs. (1,000 - 3,000 words)

2) Other Notes such as Annotations / Bibliographies. (1,000 - 3,000 words)

(c) Book Reviews:
Opinion pieces and reviews of recently published scholarly books on topics relevant to
education. (about 1,000 words)

(d) Doctoral Dissertation Abstracts:
Doctoral dissertation abstracts of current or previous academic year. (about 1,000
words in English and 4,000 letters in Japanese)

## The word count includes title, abstract, keywords, main text, references, notes/
acknowledgements, figures, tables and all others.

2. Format
Manuscripts should be A4 size (not letter-size); leave uniform margins of at least 3 cm at the
top, bottom, left, and right of every page; and be double-spaced. These format principles do
not apply in the case of using Educational Studies template™.

% Research Articles (Refereed) contributors do NOT use Educational Studies template.
3. Manuscript preparation

(a) Cover sheet: A cover sheet including the following information should be submitted:
* Type of the manuscript
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« Title of the manuscript (both in English and Japanese)
» Author Information (both in English and Japanese):
Names of authors (indicating a corresponding author) and affiliations, postal address(es),
phone number (s), facsimile number (s), and e-mail address (es)
* Number of words in English Abstract and Number of letters in Japanese Abstract
 Total number of words of the manuscript including title, abstract, keywords, main text,
references, notes/acknowledgements, figures, tables and all others
» Copyright clearance information and Confirmation of Originality (refer to sample cover
sheet below):
Author’s signature is required.
(b) Checklist: Check the guidelines and sign the checklist after marking all the boxes.
Note that your manuscript may be rejected if it does not follow the guidelines.
(c) Manuscripts: Submitted manuscripts must contain the following information:
« Title (Both Japanese and English)
» Abstract and keywords:
In case of Research Articles or Research Notes, include both English and Japanese
abstracts (approximately 250 words in English and 400 letters in Japanese), and three
to five keywords both in English and Japanese should be included.
» Body of the manuscript (divided into sections and subsections)
* Notes:
Special remarks should be indicated in Endnotes. Footnotes should NOT be used.
» References
(d) A separate file including:
» Figures and Tables:
All Figures and Tables should be saved in a separate file and be in a camera-ready
format. Each Figure and Table should be typed on a single, separate page, identified
separately by Arabic numerals, and accompanied by an explanation or caption (See
Figure 1 and Table 1 below for examples; Note format for captions). The size of figures
and tables should not exceed 14cm x 17cm, including the sources. The final size of
Figures and Tables will be determined at the discretion of the Editorial Board. Indicate in
the manuscript where to insert each Figure and Table (e.g., Insert Figure 1 about here).

% Sections/subsections:
Where chapter sub-divisions are necessary, sections should be indicated by numbers ‘1.,
‘2., etc. The subsection number should follow the section number and should be followed
with a dot. Thus, subsection 1 of section 1 is "1.1". The same rule applies to the addiction
of further subsections.

% APA style:
In general, the Journal follows the recommendations of the Publication Manual of the
American Psychological Association (6th ed., 2010). All Japanese references should be
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followed by the English translation as shown in the examples below. Follow the author-
date method of citation in text. Ensure you provide page numbers for all direct quotes.
Prepare an unnumbered reference list in alphabetical order by author. When there is more
than one article by the same author(s), list the earliest paper first. Ensure that all
references are accurate and that any references cited in the text also appear in the
reference section. Below are some examples of the basic reference list format. For more
information on citing sources, visit APA Style Help (http://www.apastyle.org/apa-style-
help.aspx).

Book in Japanese
Yasuda, S., & Umino, M. (1977). Shakai tokeigaku [Social Statistics] (2nd ed.). Tokyo:
Maruzen.
Chapters in edited books in Japanese
Takeuchi, |. (1982). Juyo katei no kenkyu [The study of acceptance processes]. In |.
Takeuchi & K. Kojima (Eds.), Gendai masu komyunikeishon-ron [Mass
communication]. (pp. 44-79). Tokyo: Yuhikaku.
Periodicals in Japanese
Haga, J. (1963). Nihonjin gakusei no gakushu shita eigo meishi no imi 1ozo no hikaku
kenkyu [A comparative study of the semantic structure of English nouns learned
by Japanese students]. Kyoiku Shinrigaku Kenkyu [Japanese dJournal of
Educational Psychology], 71, 33-42.

Books
Spitzberg, B. H., & Cupach, W. R. (1984). Interpersonal communication competence.
Beverly Hills, CA: Sage.
Chapters in edited books
Winton, W. M. (1991). Language and emotion. In H. Giles & W. P. Robinson (Eds.).
Handbook of language and social psychology (pp. 33-49). New York, NY: John
Wiley & Sons.
Periodicals
Zajonc, R. B. (1980). Feeling and thinking: Preferences need no inferences. American
Psychologist, 35(1), 151-175.
Sources on the Internet
International Christian University Institute for Educational Research and Service
(2008, January 8). Notification. Retrieved from http://subsite.icu.ac.jp/iers/
nihongo/page1.html

* When you quote an Internet document, please store a copy in digital format. Whenever
possible, submit a copy of this document to the editorial board. A reference to an Internet
source should provide the author name (institutional affiliation if available), date of
publication on the Internet, document title or description, date of retrieval and the URL.
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Daily newspaper and articles
Honda, M. (2004, April 19). Cancer and | (1) hospital opinions in America. Asahi Shimbun,
p.3
No author
Cancer and | (1) hospital opinions in America (2004, April 19). Asahi Shimbun, p.3

4. Submission
Manuscripts shall be sent to the IERS office (see below). Contributors shall submit: 1. Cover
sheet and 2. Checklist in the form of a PDF document, and 3. Manuscript ( and 4. Figures
and Tables if applicable) in the both forms of a word processing document (plain text file,
rich text file or MS Word file) and a PDF document via email, in an USB flash drive, or by
hand at our office (H-259).
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The Editorial Board of Educational Studies,
Institute for Educational Research and Service,
International Christian University,
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Sample table
B — Table 1

Literacy Rates in Selected Countries from South America,
Asia and Africa

Literacy Rate (%)

Country
Male Female
Country A 86.2 86.5
Country B 92.5 83.4
Country C 82.1 65.5
Country D 95.1 86.5
Country E 53.4 28.5
Country F 50.3 31.1
Country G 74.4 59.4

Note. Adapted from “XXX of ZZZZZ" by H. Kokusai, 2015, Journal of
XYZ, 25, P. 23. Copyright 2015 by YY Association. These countries
are selected based on the population exceeding one hundred and
fifty million people as of December, 2014.

Sample figure .
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Figure 1. College-going rates from 1999 to 2003 in three countries.
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Sample Cover Sheet for English Manuscripts

(a) Type of the manuscript:

» Research Article

(b) Title of the manuscript (both in English and Japanese)

* Examining the Spatial Reasoning Capacity and Dynamic Visual Acuity
of Deaf Persons and Hearing Persons
« BEDZRFBFHESE KOBAE S DOIRES RRRECOHBZRL T—

(c) Author Information (both in English and Japanese): Names of authors (indicating a
corresponding author) and affiliations, postal address (es) phone number (s), facsimile
number (s), and e-mail address (es)

» Author name: KOKUSAI, Hanako (BfE 1£F)
« Affiliation: International Christian University (EBEEEHAF)
* Corresponding author: KOKUSAI, Hanako
» Postal address: H-259 3-10-2 Osawa, Mitaka-shi, Tokyo 181-8585,
Japan
e Tel: XXX, Fax: None, E-mail: XXX
(d) Number of words in English Abstract and Number of letters in Japanese Abstract
* English abstract: 192 words
» Japanese abstract: 396 letters

(e) Total number of words of the manuscript including title, abstract, keywords, main text,

references, notes/acknowledgements, figures, tables and all others.
* 4,756 words
(f) Confirmation of originality & Copyright clearance information

(i) I confirm that this contribution is original and my own work. It has not been
published previously, has not been submitted to other journals, and | properly cite
all of the sources | have used.

(i) | guarantee that | will obtain permission from Educational Studies, on every
copyright owner’s final acceptance, to reproduce, make public and distribute, in
print and electronic form, any copyrighted work, including, for example, test
materials, figures, tables, and photographs of people.

(iii) | agree that (a) the IERS reserves the right to convert all materials published in
the Educational Studies to digital format and to reproduce, make public, and

distribute in said format and that (b) the IERS reserves the right to entrust the
task to organizations outside the IERS.

Date 10th August, 2019 Signature Hanako Kokusai
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